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1. Executive Summary

TheBringing History HomeCedar Rapids project (BHER)wasa professional
development initiative teexpand andmproveK:-5 history instruction. The stated gals of the
BHHCRprojectwereto:

1 L YLINR @S histBricabdoiexEkibwledge
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historical inquiry skis

This report focuses otine events and progress of the BHHRproject during thefour
years of grant fundinglhe University of lowa Center for Evaluation and Assessment (CEA)
serval as the third paty evaluator for this projectThe CEA served as avatbrs for four
previous projects funded under the Teaching American History (TAH) Program of the U.S.
Departmentof EducationTwo of these projects, Bringing History Home and Bringing History
Home Il, both aimed at innovations irBkhistory instructionyere the foundation foBHHCR
The (EEA is a Board of Regents approved, independent center in existence under its charter since
1992

Three cohorts took part in the BHER projectEach cohort was offered two years of
professional development with thexeeption of during the final year, Kindergartet', and5™
grade teachers did not have a second year session because the training was completed in one
sessionThefirst cohort consistd of 68 K-5 teachersin the College Community School District
(CCSPand 16 teachers from the Cedar Rapids Community School DigBRCSDJhe16
CRCSErachersserve as teacher leader®r their peerswhen theentire district joired the
project(as Cohorts 2 and 8uring the 201611 and 201112 school yeas. The fiist cohort
included teachers from 16 schoolisithin the two districts.

The second and third cohorts comprised all remaining CRCSD teatiwesslf-selected
whether to enroll during 201:a1or 201212 There were 30teachers in the second cohort and
122teachers in the third cohort. Because of natural transitions and scheduling conflicts, cohort
numbers were not consistent over the two years that each cohort participated in the préject.
total of 404 teachers completed all the training that was availablghem.

Most participatingteacherswere experienced elementary teachers with mean yeafrs
teaching experience for all cohorts ranging between 11 and 15 years. Project participants for the
most part hadittle preparation in teaching history witthe majority of teachers in all cohorts
saying that their preparatiofor teaching historwaslimited to social studies methods class
during college.

Teacher professial development during th8HHCR projectonsisted of1 series of
two two-dayprofessonal development workshagpconducted primarily during the summer
preceding the first and second year of project participation. (Workshops during the third and
fourth year were slightly revised to shorten the second year kindergarfégrade, and 5
grade workshops to onelay workshops.First yeaworkshops introduced teachers to the
Bringing History Home paradigm for teaching history in the elementary classroom and provided
anintroductionto the grade level specificgtorical content and curriculdrofessional
development sessions conducted by history professors, project staff, and experienced mentor
teachers povided teachers with the experience of approaching hisasyadult learnerghrough

! (http://www.education.uiowa.edu/cea).
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document and image analysis, mapping to imprbigoricalunderstanding, timeline
construction, introduction to online history resources, axposure tamodeling of synthesi
activities.Working in graddevel groups as well as large groups, teachers had opportunities to
become familiar with curricular mateds and plan for their teaching, and align the new
curriculum withtheir current literacy strategiesSecond year workshops sought to expand the
0SIFOKSNBEQ OF LI OAGE (G2 dzasS GKS .11 LINFRAIYZ | ff
implementation of heir first year curricula, and introduced them to the second BHH Biéase

refer to the BHH webpage and to workshop descriptions provided in App€nalixthis report

for a fullaccountof the curriculun?

The evaluation of the BHH projentthe finaltwo yearsfocused on documnting
changesintheUSAha 1 2 NB O2y Sy G GFdAKG Ay LI NGAOALI GAy3
R20dzySyidAy3 OKIFy3aSa Ay addRSydaQ FoAftAGASa G2 f
historical content knowledge.

As part of the evaluation, grticipating teachers were asked to complete surveys
describing their implerantations of the BHH curriculum, their use of the BHH paradigm in their
teachingand theirLJISNOSLIJGA 2y a 2F (KSANJ aTeat#eSwvéydd®a | 0 Af A (@
demonstrated that teachers who participated in the BBR project were more likely to teach
Po{d® KAAG2NER Ay GKSANI OfFaaNR2Ya GKIy GKS& KIR
history and ability to think historically higher thémey did before they began their BHER
project participation. Participating teachers believed that it was beneficial for their students to
learn history in the elementary classroom setting, and increased their usage of the pedagogical
practices that thdBHHCR project offered as a means of fostering historical thinking skills (e.g.
primary source analysis, using maps to explore history content, using timelines to organize
historical content, sourcing). Participants also expressed confidence that they wantinue to
teach the BHFCR curriculum and use its paradigm in the years to come as part of their regular
district-sanctioned curriculum.

The second primary emphasis of the BEIRproject evaluation was to collect data
showing student outcomeis termsof history content knowledge and the capacity to
demonstrate that knowledge using ope&mded assessments that required students to use
historical thinking skillanalyze sourcesind construct historical narrativesAll 3° and 4" grade
students compleed written assessment aligned with particular historical eras that were
addresed by the BHH curricular unifBhe assessments werB: narratives students
constructed using seven key words from the usik words for one unifand 2) photograph
analy®s using a photograph from a historical era students in treatment classrooms had studied
as part of the BHH curricula.

Two major trends were observed on afisessmentd=irst, the mean performance of
students in treatment classrooms improved from st to posttest condition, indicating that
students had learned the necessdnigtorical content and skill©n alleight narrativeand photo
analysisassessments treatment posttest means were significantly greater than pretest means
(as evidenced by neaverlapping $% confidence intervals). 2 Yy S NB Sf 8> O2Y LI NR &2y
performance did not significantly improve from pretest to posttest on any ofllgbt narrative
or photo analyses assessmernifseatment pretest means did not differ from comparison
pretest means demonstrating that the comparison groups were appate.

The second trend was that treatment studentgtperformed comparison students.
¢NBFGYSYylG aiddRSyidaQ YSIYy LISNF2NXIFyOS 2y &t | a
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evidenced by notoverlapping $% confidence intervals) than their comparison group peers.
This means that students in treatment classrooms were learning historical content knowledge
and skills that were not learned by students in comparison classrooms.

The BHHCR Projecivas able to take what was learned during earlier BHH projects (I
and Il) and demonstrate that it could successfully be brought to scale in two large, urban school
districts. Teachers became more skilled history educators and became more engaged irgteachin
history. Children in their classrooms learned U.S. history content from the BHH curriculum that
they would not have been exposed to in the past and learned skills and approaches to learning
history in the future. The BHH curriculum and paradigm for teachnd learning history has
become the centerpiece of the social studies curriculum for the two school districts involved in
the project and will continue into the future.

2. Description of theBHHCRProject and Its Context

Duringthe four years of te BHHCR projectthere werefive main project djectives:
Enroll three cohorts oflementaryteachersfrom the CCSD and CROS8Ehe project
Provide teacher professional developmenmbrkshopgo all participants on twdHH
grade level curricular unit®ne for 8" grade)and the BHH paradigm for history
instruction
1 Increase teacher content knowledge and ability to teach history using the BHH paradigm
for history instruction
1 Increase student content knowledge in history and ability to use BHH paradiligrfak
learning history
1  Promote ongoing use of the BHH curricula and paradigm in the two school districts
including one large school district (21 elementary schools,> 7,000 students)

The first objective ofhe BHHCRProjectwas torecruit and provide pfessional
development in teaching U.S. history for the more than #&@hers who teack-5 in the CCSD
and CRCSDhe CCSD is a small district located on the edge of the Cedar Rapids urban area. The
district has one high school (grade®12), a ninthgrade centera middle school (grades8),
an intermediate school (grade®, and five elementary schools @K The CRCSD is a large
urban district withfour high schoolssix middle schoojsind21 elementary schoo]svith a PK
12 enrollment ofmore than 16,000 pupils

When the project started,ite BHH curriculum was alreaityusein one of the
elementary schools within the CC@®airie Ridgeecause a teacher participant from the first
BHH project in Washington, IA had moved to that distiieachers fronPrairie Ridgeeceived
training in the BHH paradigthrough another funding sourcés a result of that experiencehe
district chose to adopthe BHH curriculum as part of itssocial stuais curriculumThe
district asked the remainder dlfie k5 staff to consider taking part in the BHER teacher
professional development woskops in July and August 2009. The CRCSD also chose to adopt
the BHH curriculum as part of itsSsocial studies curriculum amdl CRCSES teachers took
part in professional developmerduring 20162012.

The BHH curriculum consists of 11 curricular units; two for each dggadbor
Kindergarten throughth grade and one unit for 8 grade.BHHCR teachers received
professional development on teaching the fitstit during their first year with the project and
on the second unit during the second year. Tdblists the units for each grade level.

=a =

Tablel.



BHH History Topics by grade level

Grade Level First Unit Second Unit
Kindergarten  The History of Me Chitren Long Ago

1% Grade My History at School ~ Community History
2" Grade Immigration History Environmental History
3" Grade Slavery and Segregatiol Industrialization

4" Grade The Great Depression The Progressive Era
5" Grade Columbian Exchange n/a

BHH Summer Workshops

Each summer, the BHH project director, two history professors from Knox College, and
BHH project mentors from Prairie Ridge School conducted professional development workshops
(after the first two years, mentors froi@ohort lalsofacilitated the workshops). During Year 1,

84 teachers attended the workshops, 77 teachers from the first cohort and 250 new Cedar
Rapids teachers attended the Year 2 workshops, 212 second cohort and 122 third cohort
teachers attended workshops during Y&amand 54 Cohort 3 teachers attended the final
workshops conducted during summer 20T2achers received stipends for their participation in
the workshops.

Thesummer workshopgach consisted of two daysd presentations by project staff
about the BHH cuiculumandthe BHH paradigm for teaching and learning history including
pedagogical strategies for use in teachihé historyat the elementary leveFirst year
workshopstook placeduringJulyand August2009at Prairie Ridgé&lementarySchool outsidef
Cedar Rapids, 1&econd year workshops took place during June and August 2010 also at Prairie
Ridge. Thirgear workshops were conducted in June and August 28id the final workshops
took place in June 201Zhe workshogsran from 8:00 AM until 40 PM.

Allworkshogs were expandedreplicatiors of the BHHWorkshogs held inconjunction
with the BHH and fhging History Home 2 (BHHZ2pjects during previous sessisaf the TAH
funded programsPresentations duringgach ofthe two-day workshop centered on Exploring
the Nature ofHistoryin the Elementary Settingxploring the BHH Website and Other Internet
History Resources, Exploring History through Written Document Analysis and Photo Analysis,
Timeline Constructiom Teaching HistonHistoricalMapping, Aligning Literacy Strategies with
the BHH Curriculungourcing (using the Source, Observe, Contextualize, Corroborate (SOCC)
paradigm) Assessing Student Learning in History, and Grade Level Unit Preparation Time.

Full descriptiors of workshogs areincluded inAppendixC.

In addition to the summer workshops, the Project Director provided teachers with on
site professional development, including modeling of practices in the classramehsdditional
grade or school professional developmeassionsOnsite professional developmemtas not
included in the evaluation of the project.

3. EvaluationMethodology

For theevaluation of theBHHCRProject, tree primary data collection methods were
used: 1)Participant Observations of Professibisevelopment Workshap 2) Surveysand 3)
Assessments



3.1 Observationsf Professional Development

3.1.1 Participant Observations thie SummeProfessional Development Workshops

One evaluation team member attended all sessions ofstiamer 2009 BH
workshopsandBiography Workshgpandpartsof the 2010 and 2011 summer workshagsd
provided detaileddescriptions of the workshopa 2009 and 2010The observations followed a
modified protocol developed by the Center for Evaluation and Assessmeigrael for use in
describing the logic models used in teacher professional development (See ApBeniixe
protocol requires observers to describe the following subcomponents of the professional
development program:Context, Environment and ParticipaniNeeds and Problems Addressed,
Resources, Activities and Proceduseg] Immediate and anticipated Intermediate or Letggm
Outcomes for Participantsr each session of the Institut€omplete descriptios of the
ProfessionalWorkshos observed andramed by this protocoéreincluded inAppendixC.

3.2 Surveys
3.2.1 Workshop Survsy

CE/Aevaluatorscollaborated withthe BHHCRproject directorto design surveys
AYUGSYRSR G2 StAOAG AYTF2NXNIGA2Yy | 062dzi GKS LI NI A O/
knowledge and skill acquisition during teammerprofessional dvelopment workshops The
surveyswere sent via an email link to participating teachers within one week ofitied
workshopeach summeand teachers completed the surveys onliBeiring all yees except Year
0 adzaNBSea oSNBE O2yRdzOGSR dzaAy3d GKS ! yAOBSNEAGE 3
collection, WebSurveyor. During the final year, Ul switched to the secure survey data collection
platform Qualtrics and it was used for the finalay data collection cycld.eachers were sent at
leasttwo remindersto complete the surveysSelectedsurveyresultsare discussed in the next
section and complete summer workshop survey resarkésreported in the Appendix D.

The survegincluded the fdlowing sections:

f  Elevenscaled retrospective prpost items concerningJ: NJi A Qistadt cgniedt Q
knowledge and ability to perform skills related to teaching history
Ninescaled itens concerning.J- NIi A Qekel dif ghgageent during the workshop
SixteenLikerti 8 LIS AGSYa O2yOSNYAYy3 LINIAOALIYyGAQ &l i
workshops
 SixopenSYRSR AiGSYa O2yOSNYyAy3a LI NIGAOALE yiaQ 2Ly
for them, what they found least valuable about the workshtiygir needs from mentors
and staff for the next year, perceived barriers to success in teaching history, perceptions
of possible student outcomes from their use of the curriculamg any other feedback
they cared to provide concerning the project

)l
)l

3.2.2 Implemetation Surveys

CEA evaluars modified and added to exisg surveys used for the BHH2 Project
concerning teachefXeltreported perceptiongoncerning implementatio of the BHH



curriculum unitsNear the end of the school year, after teachers had cotepl¢heir unit
implementationsthey were sent links to online surveys concerning the(sihey had
completed After thefirst project year, first conorteacherswere also sent surveys about the
unit they had not yet taught to be used pee-participaion data. Second cohort participants
completed surveys about both units before they had attended any-BRptofessional
development and this data also servedpas-participationdata. All project participants
receivedat least twosurvey remindes.

Thee werell content and grade level specific surveys aboutBhtHunits, each ofwhich
includedthe following (number of items in each group varied by grade level and BHH unit)

1 Asetof scaleditems asking teachers to rate the thoroughness of their tergluf
different elements of their BHH unit

 Asetofscaledd 6 SY& FaiAy3d GSIFOKSNE (2 NIXGS GKSANI &d
tasks relevant to the skills and content taught as part of the BHH unit

1 Asetof scaleditems asking teachers to rate the reeived benefit to their students of
receiving instruction on the BHH unit

1 Six items asking teachers how usehd elements of the BHH paradigm are for their
instruction

1 Six items asking teachers he@ampetentthey believed thé students are at using
elements of the BHH paradigm for learning history

1 Openended items asking teachers about: other history topics they teach, other
historical topics on which their students could demonstrate competence, their beliefs
about BHH skills and other important histal skills for students, the extent to which
they had been able to teach history, modifications they made to the BHH unit,
additional primary sources used as part of their teachatgnges in their teaching of
social studies or other areas asesult ofBHH participationnew collaborative
relationships in teaching history, the types of writing their students do about history,
and any other comments they had about teaching history.

1 The final implementation survey for all second and third cohort teachksis contained
a group of scaled items asking about the likelihood of their continuing to teach the BHH
curriculum for their grade level and to use the components of the BHH history teaching
paradigm

1 Final implementation surveys also asked participantstvalspects of the curriculum
were most engaging for students, which curricular areas thaght in the most detajl
perceived obstacles to continuing to teach BHH, whdt support theymostneeded to
continue to each BHH.

During the second and third yesaof the BHHCR project, teachers completed
implementation surveys by accessing online surveys via Websurveyor, a secure online survey
tool used by the University of lowa. After the third project yeédichanged platforms for survey
administration to anther secure online survey tool called Qualtricse Barveys were
formatted to appear as similar as possibdeprevious surveysleacherseceivedindividual
emails with links to all surveys and at least two reminders during each survey administration.

Response rates varied over the course of the project. TAl@ports response rates for

all implementation survey administrations by grade and cohdfaictor in lower response rates
fFGSNIAY GKS LINRP2SOG YI & werddbonsofdheiyproRd T FSNBYy OSa
responsibilities.Although all participants received detailed explanations of the project



expectationdromCEA (G KS (¢ 2 R epgproasiks®diatbutifyistipdn8shiday/have

played a role in the respae rates from Cohts 2 and 3Cohort 1 teacherglid not receive their

stipends until after they had completed project requiremeritluding responding to surys

and submitting student dataCohorts 2 and 3 received their stipends as soon as they had

completed the profesional development workshogdditionally, in particular during the last

G662 @SIFNBRS GKSNB 4l a YdzOK O2yFdzaizy G GKS RAaGH
teachers received inconsistent information from their building or district suppaiff,sand

there was a lower rate of compliance with evaluation requests.



Table3

Ns and Response Rates for Teacher Implementation Surveys by BHH Unit and Cohort

Cohort 1* Cohort 2** Cohort 3***
Pre Post Pre Post 1 Post 2 Post
N Response N Response N Response N Response N Response N Response
Grade/BHH Unit rate % rate % rate % rate % rate % rate %
K/ History of Me 14 n/a 12 75 28 96 28 100 26 65 20 70
Children Long ago 100 100 90 50
1/ History at School 15 n/a 15 80 33 85 33 70 27 30 16 94
Community history 100 80 85 26
2/lmmigration 15 n/a 13 85 32 88 32 81 29 66 10 60
Environmental history 100 100 85 52
3/ Slavery and Segregatic 14 n/a 14 93 35 94 35 80 26 31 14 57
Industrialization 100 100 92 23
4/ Great Depression 13 n/a 9 89 30 97 30 77 20 65 15 40
Progressive Era 100 100 93 45
5/ Columbian Exchange n/a 10 50 27 89 27 70 22 55 16 69

*Cohort 1 did not take the prémplementation surveys for the firgtnits.
**Cohort 2 took postimplementation surveys for the first units after each implementation year.
***Cohort 3 did not take preimplementation surveys and did not teach the second unit during the grant period.
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There were alsother irreguaritiesin data collection practice&irst, CEA was not able
to complete the transfer oimplementation surveyfom paperand-pencil surveyito the
online collection tool initme to collect predata for Cohort Jon the first units. Second, Cohort 2
completed the first unit twice during the grant period, so they were sue@twice. However,
they received conflicting instructions from their district instructional coa@st® whether they
should complete both surveyso although they were sent the survey twioesponse rates for
the second round of surveysanre quite low.Third, the final cohort did not teach the second
unit, so they did not complete surveys on that unit. Finally, in general during the last year, there

was confusion at the districtastoth81 OK S NE Q LINE 2 S OthhereNvBssallddef 8 A 0 A £ A (1 A S

rate of compliance with evaluatiotata collectionimplementation survey data collection cycles
and participantsare shown in Tabl&.

Table3.

Data Collection Schedule for BEBR Teacher Implemtation Surveys

Survey Cohort1 Cohort2 Cohort 3
Unitl Pre X

Post X X X
Unit2 Pre X X

Post X X

Fordataanalysis, responses weexamined asll preandall postresponses without
o2 1Ay 3 {0 AY RksdangsarteftiméIhisippfodrhpkdiidésiayeneral sense of
change over the course of the grant period, however additional analysis to look pietend
post surveys aindividualteachers who completed both surveys for a particular unit will shed
additional light on how teachs changed the historical content and paradigm for teaching
history in their classroos Because there were idiosyncracies in data collection, there will not
be a large number of cases who completed both surv@gsplete implementation survey data
is repated in Appendix E.

3.3 Assessments

As part otthe BHH2project, CEAdevelopedii 6 St @S | aaSaavySyida G2 SEI Y.

historical content knowledge and ability to use historical skills. The assessments were designed

to examineuse of historicaskills hat are a key part of the BHH approach to learning histiory,

the context of thecontent knowledgdaught as part of the BHH curricul@herewere two types

of assessments for eacit at the 3°-5" grade leves: a narrative assessment where students

were asked to create a story about a historical era using a list of six or seven important terms

from the unit and a photo analysis assessment where studentsedewwovelphotograph

taken during the era of study andwe asked to provide answers to a sarigf questions about

0KS daoK2Z gKIGX o6KSYy>I gKSNBI |yR gKeé¢ 2F GKS
In the evaluation of the BHH2 project and a follaw study thatexaminedthe technical

characteristics of the assessme(¥IRF tech reportitation), these tests were highly

challenging for students and had strong techna@racteristicavith interrater reliability

averaging betwee.86 and0 .89 across instruments, and internal consistency betw@ég

and0.86, when used with the student population. All assessments efeetive for

11
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distinguishing between treatment and comparison studesmsl between pre ang@osttest
conditionswith effect sizes of at lea$t68, averaging between 1.2 and 2.2.

While in measurement terms thé"gyrade assessments for the two BHH unitsthe
WWII Home Front and Native American History were just as robust a&’thied34"
assessments (if not more so), the project director worked with schools to determine a new
content area for 8 grade that was a better fit with units typically reqeidr in at the &' grade
level inlowaschools that was still compatible with the BHH approach. The Columbian Exchange
Unit is a modification of a unit avail&bbnline from Digital Historypuring the 20090 school
year, CEA, with the help of project stadesigned and piloted two new assessments to examine
student and teacher content knowledge and skills use inGolumbian Exchangentent area.
Because of the increase in the number of students served by the@®ptoject, it was decided
to score largesamples of the large amount of data collected frofha®id 4" grade students on
their four units rather than to fully develop the scoring protocols for use with the Columbian
Exchange unit, sdatawill not be reported for teacher or student assessmefoisthat 5" grade
unit.

Teacheparticipants were asked toollect e and posttest data frontheir students
during the springprior to their participation in the projectvhen studentshad notyet received
BHH historynstructionand beforeteachershad received professional development on the BHH
content or pedagogical method3tis data seserved as comparison data for studenits
treatment condition Students in the classrooms of participating teachers completedand
postassessments for eaahit for which they received instruction on the BHH curriculum and
this comprises the treatment data.

3.3.1 Student Content Knowledge Assessments

Data CollectiorPractices

ComparisorData Collection

During the spring of the years prior to the firstaddS O2 Y R O2 K2 NIl aQ LI NI A OA L
BHHCR project, all'3and 4" grade teachers were asked to collect student assessment data to
be used as comparison data with the data to be colledtenh students after teacher
participationin the BHHCR professimal development series. Teachdénsthe comparison
conditionwere randomly selected to administer the assessments for one of the BHH grade level
units. Althoughstudents in thecomparisonconditiondid not receive instruction in the BHH
curricula,to mirror the time passage between pre and post tests in the treatment condition,
studentscompletedthe preassessmets and then approximately three weeks later (the average
time it takes to teach a typical BHH unit), they completed pasessments. Teachers wesent
electronic copies of all assessments and directions for administration. They were asked to return
the completed assessments to CEA by mail. Assessments and administration instructions are
available upon request to CEA.

Treatment Data Collection

Before and after teaching each BHH unft,ahd 4" grade teachers administered pre
and post narrativeassessmentand photo analyis assessmentto all of their students. Pre
assessmentsould be administered any time before the onset of BHH instructimhpost
assessmenta/ereto be administered as soon as possible after the end of BHH instruémim

12
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the comparison condition, all assessments and administration instructions were sent
electronically to teachers and they were asked to return the stadiavia by mail. They were

sent reminders throughout the year to collect pre and post assessments from all students and to
mail them to CEA.

Sampling data for scoring

After the first data collection year, all student data, comparison and treatment, was
entered by a CEA data entry clerk. During the remainder of the data collection cycles, data was
sampled before entry. The sampling procedure was to first match all student pre/post narratives
and pre/post photo analyses. Data was not included in the saifipley of the four data pieces
were missing. Teachers were asked to make a strong effort to test all studentasgedbment
occasions; in most casekse to 100% of the data was eligible for selection. The data entry clerk
selected a random sample fife complete sets of datgpre and post tests, narrative and photo
analysis¥or entry from each classroom.

Narrative Assessments

For the narrative assessments, students were asked to wrikgriative incorporating
six or seven key terms from théstory unit in which they had received instruction. Students
were asked to use the terms titell a storg about something that happened in the past.

Scoring of Narrative Assessments

The rubric used to score student responses was construtieidg the BHH2 project
and adaptations were made during the coursdBéfHCRscorig if novel responses occurred
that were not observed during thearlierproject Complete scoring rubrics and scoring
protocols are available upon request to the CEA.

Thescale™J NI} GAy3a (GKS O2NNBOlySaa 2F addzRSyl
GAGK ané AYRAOFGAY3I y2 yasSNI 2Ny AyO2NNB
LI NOAFEf&@ O2NNBOG yasSN gAlK f A (racttasswer Wih y 2

some elaboration.

Onescorer scored all assessment$ie same scorer had previously scoredghme
types ofassessmergtduring the course of followap research after the BHHproject as part ob
generlizability study.

For the BHFCR soring, interrater agreement was first establishiegasking the scorere
to score aset of training responseand thencomparingthe current scoresvith scores thathad
beenestablished dting the BHH2 scoring proce&HHCR scoring for th8egregation and
Slavery, and Great Depression assessments was done at two different times, and scoring for the
Industrialization and Progressive Era units was all completed in one saA4ien.the scorer
scoredthe second rounaf Segregation and Slavery, and Great [@spiondata (data collected
during the final year of the projektinter-rater agreementvasre-established bysing a
trainsing set comprised acores from the first round data st recalibrate agreementn all
cases, bfore beginning to scorthe BHHCRdata, inter-rater agreement with the previous
scores had to be at least 85%. During the scoring oBtHRCRdata, there wereperiodic checks
of agreement with a reference set of responses scored by the CEA staff member who designed
the scoring proces

The interrater agreemens between thescorer and the training set prestablished
scores, and between the scorer and the referesceresarefound in Tablel. In calculating
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percent agreement, the scores were counteddéerentif they were not eactly the same, so

GKIFG I RAAFANBSYSyd o0Si6SSy I a02NB 2F amé o0& 2
GNBFGSR GKS alFyYS a AT GKS&@ KIFIR 0SSy a02NBR anté
the two coders had complete agreement was didid® the number of possible scores to

calculate the percent agreement. If percatjacentagreement were used instead exact

agreement, this figure would have been larger since most differences were between scores of

G mé | yTRe ndmbér of trainig and reference samples difa for each scoring set

because of differenbumber of examplegsecessary to achieve desired agreement during

training and sufficient sample nexero scores during referenc€omplete instructions for

scorertraining for eactof the four BHHCRunits evaluated aravailable upon request to CEA

Table4.
Inter-rater agreement for Narrative Scoring with Training and Reference Samples
Slavery and
Segregation Industrialization Great Depression Progressive Era
Training Reference Training Reference Training Reference Training Reference
Scoring % % % % % % % %
session  (n) (n) (n) (n) (n) (n) (n) (n)
1 0.90 0.90 0.92 0.99 0.89 0.95 0.94 0.96
(10) (28) (22) (52) (31) (60) (23) (28)
2 0.94 0.90 0.92 0.96
(16) (28) n/a n/a (16) (12) n/a n/a

Item reliabiliies, discrimination, and difficulties for all tests and items were calculated
as part of the final report for the BHH2 and will not be recalculated here. That report is available
on the EA websité.

After achieving acceptable agreement on training essays, the scorer received the full set
of BHHCR student responses. All responses from comparison and treatment, both pre and post
were consolidated into a singléé and then randomized gbat it was not possible for the
scorer to know whether the responses were pre or post, or from comparison or treatment
students.

Photo Analysis Assessments

t K202 Fylfteara FraaSaavySyia ¢oSNB dzAaSR a | as
knowledge and ability to perform historical thinking skillhhe BHH curriculum emphasizes the
use of primary sources in learning history and in particular on using photograpderoabout
the era of studyDuring professional development workshops and inBitH written
curriculum, age appropriate adaptations of the National Archives and Records Administration
(NARA) format for doing photo analysis are suggkfie use at all grade levelStudents (%
through 8" grades in particular) were expected to hentfortable with the process of closely
examining photographs, and be able to use skills related to photo analysis combined with
relevant background knowledge to make informed speculations about a photograph they had
not seen beforeStudents were asked tanswer several questions in writing in reference to a

® http://www.education.uiowa.edu/centers/cea/default.aspx
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novelphotograph that was relevant to the content of the unit that they had been taaghpart
of the BHH curriculum. The assessments used for the ®BRlidroject had been piloted as part of
the BHH prgect andwere used for the BHH2 project.
The questions used for the assessments, across all three grades anel@htent
areas assessed, were:
What do you think is happening in the photo?
Who do you think the people in the photo are?
When do you hink the photo was taken?
Where do you think the photo was taken?
Why do you think the photo was taken?
After you look at the photo, what questions do you still have about the photo that you
would like to learn the answers to?
Students were told that if thy were not sure about the answers, it was okay to guess.

eEegegeee

Scoring of Photo Analysis Assessments

During the BHKCR project, the rubrider scoring the photo analysis assessments that
had been constructed during the BHH2 project were used to score stadsessmentdVhen
A02NAYy3 GKS LIK2G2 FylfteasSaz NI GSNAR dzaSR SIFOK a
the score In earlier use othe instrument, we observed that students often gave information
about the photo in a place other than for tlggiestion wheretiwas specifically requeste&or
SEFYLX S + &a0dzZRSy( YA 3K i forNiBivil lritghtg éta plicto byidéyng a 2 K (¢ ||
that it was probably taken during segregation times #meh not repeatthat answer when
a1 SR GoKSy¢o

As partof the rubric, the scorer was given examplesiident responses and show
how each example should be scored, covering as many pditite acore scale as possible.
Since it was not expected that students would actually know the exact details for the
photographs (the photographs did not depict famous people, places, or events) the answers
were to be judged on their plausibility withinparticular historical contexfThe scorer was first
askedto decidewhether the student placed their responsedthin ahistorical contextThis
procedure was intended to establish whether the student used the cues to place the
photograph into tle context that they had studied, another historical context, or whether their
responses reflected no consistent historical comtéhe rater was also asked ttink aboutthe
types of incorrectbut somewhat plausible responsesattstudents may have provideBor
exampleduring the BHH2 scoring cyckome students placed a photo of Japanese Americans
waiting to go to internmentamps into a WWII context, but failed to natee internment camp
context.Plausibility was based on expert judgmefitsm the historians and project stadff
what the photos depicteénd on knowledge of what other historical content knowledge
students migh be expected to know something about

If the score decided that the student had established a plausible historical conteat, t
a0FES F2NJ NI GAY3T (XS BKSIZRISYNBKR (7628 dzND BIKS NS ESH @K v €
G ¢ K Stedis eanged from02 HXYX GgAGK dané AYRAOFGAY3A y2 FyasgSNI
2F amé AYRAOFOGAY3A F YAYAYIFEf& 2NJ LI NIGAFEE& O2NNI
2F aHé F2NI I O2RBNBDGYRYDBEANBOL (G Kt | 0 2K 0 AI2yWRP 2 KA f
GoKIG 20KSNJ ljdzSaiAz2ya R2 @2dz KIFI gSKé $gSNB y2i0 ao:
guestions could also contribute to the scores on the other items. For example, for the Great
5SLINBaaArAzy LIK2:G2 | ylfeaAras mdtakeapicirezf8y i 62y R

A
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C

| 22 9SNDATE SKé¢ o0dzi KIER y2id YSYdAz2ySR | 223SND
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question, the mention of Hooverville was allowed@®2 y i NA 6 dzG S (G2 GmSANI a6 KSNB
plausible historical context was established, no prould be earned for any of the items.
As with the narrative scoring procedure for BIER, drained rater scored all student
responses. During training, the rater met with evaluators and went over several small samples
of student responses to furthellustrate how to apply the rubricThe rater then independently
scored smalsamples of student responsdsvaluators monitored the extent of agreement and
made corrections and modifications in scoring procedures where necessatry.
The percent agreemeritetween the trained rater and the evaluator consensus scores
was calculated for a sample of photo analyses throughout each set and is found ifb.Tiable
calculating percent agreemerds in the narrative scoring proceduthge scores were counted
asdif SNBy i AT (KSe 6SNB y20G SEIFIOGfte GKS &l YSz a2
2yS O2RSNIFYR I d02NB 2F dHé¢ ®eKHKRSOGIRSNOZNBR d
I Yy R Theitétabnumber of scores for which the two coders had cetephgreement was
divided by the number of possible scores to chdtaithe interrater agreementlf percent
adjacentagreement were used instead ekactagreement, this figure would have been larger
since most differenceswe@ S 1 6 SSy & 02 KB Sinbeall responses thayvikere not
LX I OSR G6AGKAY | LI FdzAAG6E S KAad2 Nxelted whidliy 6§ SEG 6 S0
not uncommon in performance assessments.

Tableb.
Inter-rater agreement for Photo Analysis Scoring with Training Reference Samples
Scoring Slavery and
session Segregation Industrialization Great Depression Progressive Era
Training Reference Training Reference Training Reference Training Reference
% % % % % % % %
(n) (n) (n) (n) (n) (n) (n) (n)
1 0.95 0.95 0.92 1.00 0.90 0.97 0.85 0.97
(19) (20) 19) (26) (15) (18) (22) (22)
2 0.98 1.00 0.96 0.98
(20) (28) n/a n/a (15) (20) n/a n/a

3.32 TeacheContent Knowledge Assessments

Teachers who had been recruited to participatehe BHHCR project were asked to
O2YLX SGS (g2 O2yidSyd laaSaayvySyda GKFG ¢gSNB faz
knowledge In the previous BHH projedhe assessments were effective for demonstrating
change between pre and post in treatment conditsoend between comparison and treatment
students,thereforeit was decided that they might also prove effective for looking at changes in
teacher historical content knowledgesince the history content, by and large, was unfamiliar to
the teachers before mject participation Thecontent studied as part of the3 4", and &’
grade unitdgs not typically taught in elementary school and there were no existing teacher
instruments. Cohort 1 and 2 teachers were asked to complete the same assessments as their
students during the year before their participation in the project. Due to communication
problemsin participating schoolgesponse rates for the post versmof the assessments were
very low and theefore, theassessments have not been analyzed fos teport.Teacher
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content knowledge was also demonstrated through successful teaching of the content to their
students.

4, Evaluation Questions

The evaluation questions addressed by elements of the evaluation dinéngroject
were:

1. How manyteachesand whatwere the characteristics ahe teachers wharticipate
in the BHHCRProject?

2. What were the key components of the teacher professional development provided by
the BHHCRProjectand what were the immediate effects of the summer professional
development workshops on participants?

3. In what ways does participating in the BI@IR project change the history curriculum in
participating schools?

4. LY 6KIG olea R28a GSHOKAY3 GKS .11 Odz2NNX Odz dz

history?
5 Inwhatwaysd8a f S NYyAy3d KAAG2NE (GKNRJAK (G(KS

capacity to learrnistory andtheir historical content knowledge?

The first questiorevaluatesthe extent to whichthe project recruited its target
population in terms of number and needs participants Question2 provides information
about the professional development actually experietdy the teacherQuestion 3 provides
AYTF2NXYIEGA2Y | satdedcribgdi®rouynksd &pbiddivel benefit of using the
BHHcontent andmethods for teaching historyQuestion4 providesinformation about the
historical content and pedagogy teachers employed before and after project participation.

Od

Question5SEF YAY S&a aiGdzRRSyid 2dzid2ySa Ay (SN¥ya 2F OKIy3

ability to use historical skills to learn history.

The following subsections for each question present the evaluation findings based on
analyses of the methods described in the preceding section. Findings are organized by
research/evaluation questiortherefore,results froma particularsurvey are not reported in
their entirety without interruption.Readers interested in the instruments and complete findings
for a specific instrument should contact tidE=Aor more information.

4.1 How many teachers and wlzae the characteristics of the teachers who
participated in theBHHCRProject?

Table6 reportsthe grade levels taught by participantdho attended the workshops
during theBHHCR project according to sefport data from the workshop participant sway.
Because response ratevere not 100% on any survey administration (see individual survey
reports forresponserates), the frequencies in this table will not match the total participant
counts. $me participantstaughtcombinedgrade classrooms and theye included in thether
category for this reportSpecial education teachers, support teacharstructional coachesand
administrators while included in the total number of teachers seatyare classified aS©therfor
thistable.
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Table6.

Number of participating teachers by cohort and grade level (by attendance at summer
workshops)

2009 2010 2011 2012

Grade Cohort 1 Cohort 2 Cohort 3

K 13 10 28 20 17 n/a

1 15 13 36 14 17 7

2 13 11 30 22 10 9

3 16 14 36 17 12 11

4 14 18 25 15 10 20

5 8 5 25 19 11 n/a
Other 3 4 42 19 9 7

Note: There wre no 2012summer workshogsessiongor teachers ofgradesK, 1, and 5.

There was large variation in the teaching experience of the participating teaghdrs
Cohort 3 was slightly less experienced onrage than the other cohortwith aCohort 1 mean
of 15.58 years taught (SD=10.55), Cohort 2 mean of 15.03 years taught (SD=7.5@phaod a
3 mean of 11.34 (SD=9.2&)ohort 3 had a much higher proportionleés experiencetkachers
with a third of the participants in the first five years of their teaching careers. Howeller,
cohorts had a largeangein teaching experienceith novice teacherss well aseachers with
more than 30 years of teaching experiemmaticipating in all three cohort§ abk 7 reportsthe
number of years taught by participating teachdrg cohort

Table7.

Years of teaching experience of participating teachers

Teaching experience Cohort 1 Cohort 2 Cohort 3
(yrs) (n) (n) (n)
1-5 14 13 31
6-10 21 27 14
11-15 9 32 15
16-20 11 20 12
21-30 14 28 11
31+ 10 5 4

Table8 reportsthe areas in which participants said they are certified to teach.
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Table8.

Certification and endorsements of participating teachers
Certificate or Endorsement iy Cohort 1 | Cohort2 | Cohort 3
(n) (n) (n)

Elementary, KO, k6 70 218 76

Reading 28 71 35

Early Childhooc 16 27 18

Eng/LA 11 29 6

Special Eq 8 17 8

Social Studie 8 29 0

ELL 3 3 1

Math 3 8 7

Gifted and Talentec 2 3 0

Other: [including one or two each in Art,-A 20 41 18

Risk, BD, Cahing, Family and Consum

Science, French, Guidance counsel

Health, Home and Family, Instructior

Coach, Instructiongbtrategist, KL2, LD,

Library, Media, Mild and Moderate, Musi

Physical Education, Principal, Resou

Science, Spanish, Spee

Communication/Theater, Technology, U

History.]

Note: Some teachers had multiple endorsements so total does not equal the number of
participants.

Most BHHCR participantbad very little previous preparation to teach history (including
collegecoursesor professional developmentnworkshopsurveys at the onset ofprofessional
developmentthe majority ofteachersin all three cohort§94% 77%, and 75%, respectively
said they hadone orvery little preparation to teach history, many mentiog only social
studies methods classes during college or one or two college courses in social studies content. A
few peoplein each cohor(5, 5,10%}¥aid they had been exposed to Social Studies AHistory
'f A@Ss GKS RA &G WA toNystrom Bagibl studiesimaridB duddigtcti >
sponsoredprofessional development, butnly a small number had extensive history education
with fewer than 10% across cohorts having social studies or history concentrations and only
approximately 3%aving history majors.

t | NI A Qistad tgachigxperiencevas alsovery limited, with many saying that
they had pmarily taught social studie©f thosewho had taught history, most said they had
taught limited lessons on traditional topisschasholidays, famous Americans, presidents
Cedar Rapids or lowa histotyjef black history units, axploration.

4.2 \What were the key components of the teacher professional development provided
by the BHHCR Project and what were the immediatéeets of the summer
professional development workshops on participants?
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The pofessional developmerdctivities ofthe BHHCR project in the first two years
consisted of two replications of a summer workshiopk-5 teacher participantghat took place
on Thursday and Friday, July-3@, 2009 and Monday and Tuesdaygust 34, 2009.

A CEA staff member participated in both workshops as a participant observer and wrote
detailedobservationdor the workshop activitiesOne participant observer took detad notes
in a narrativestyle and the otheused a modified version of the expanded project model.
Complete descriptions of the activities can be found inAlppendix C

CEA conducted online surveys after each of the 2009, 2010, and 2011 workshops and
the complete results for these surveys can be found in Appendix D.

4.3 Inwhat ways does participating in the BKHR project change the history
curriculumtaughtin participating schools?

At theend of each school yeauring the BHFCR project, teadrs were asked to
complete a survey concerning their experiences teaching each of the BHH units taught during
that school yearData collected throughhie eleven surveysaganalyzed at the end of the
project. Each survey had two sets of items thdtiresgd teaching of specific aspects of the
BHH curriculumunitsandd { SR T2 NB NS S DK S AH D historicakeStentd a G dzZRSy G &
knowledge and skill usage.
This analysis includes all surveys collectesidescribed in the Methods sectiorgtrall
teachers completed all surveyRe-implementation surveys were collexd from Cohorts 1 and
2 only.Surveys for the first units were still in development when the first cohort began, so
Cohort 1 completed only the preurveys for the second unit€ohort 2compleied presurveys
for both units.BHH second units (listed second for each grade) were taught by teachers during
their second year of program participation, so Cohort&chers, who had not yet taught the
aSO2YyR dzyAild G (KS IletNPp8sSsOrieqfar thd seold uRitAARditigrali O2 Y LI
analysis tdbe done at a later datevill examinechangedor teachers who completed both pre
and post surveys
Table9 reports the findings foteachers ofall grades and units on item clusters
concerningheir seltdescribedthoroughness of teaching the BHH topics déimeir perception of
0 KSANJ Spedil®nfankn@viedgeand skills related to the BHH units.

20



BHHCR Final Report

Table9.

Grand Means with Confidence Intervals (Cls) and Standard Deviations of Is¢ensCiti

¢S OKSNEQ ¢K2NRdAKy Saa

27
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LYLX SYSy il dizy

Thoroughness of
implementation

Perception of Student
Competencies

Grade Unit Group N Mean (SD) 95% ClI Mean (SD) 95% CI

K  History of Me Pre 27  1.23(1.10) [0.79, 1.67] 1.46 (1.15) [0.98, 1.93]
Post 67  2.64(1.07) [2.38,2.90] 2.97 (1.04) [2.71,3.24]

Children long ago Pre 39 1.49(1.23) [1.09, 1.89] 1.77 (1.27)  [1.36, 2.19]

Post 24  3.33(0.92) [2.94,3.72] 3.46 (0.76) [3.14, 3.78]

1 1¥grade histoy Pre 28  1.49(1.11) [1.05, 1.92] 1.80 (1.24) [1.32,2.28]
Post 57 2.80(1.05) [2.52,3.08] 3.08 (0.93) [2.84,3.33]

Community history Pre 42 0.67 (0.95) [0.37,0.97] 1.25(1.43) [0.81, 1.70]

Post 19  1.96(1.12) [1.42,2.50] 2.81(1.20) [2.23,3.39]

2 Immigration Pre 28 0.75 (1.00) [0.36, 1.14] 0.41 (0.61) [0.17, 0.64]
Post 66  2.74(1.19) [2.45,3.03] 3.07 (0.95) [2.84, 3.30]

Environmental history Pre 42 0.84 (0.92) [0.56, 1.13] 0.81(1.10) [0.47, 1.16]

Post 28  2.75(0.91) [2.40,3.1] 2.71(0.96) [2.34,3.08]

3 Slavery and segregatio Pre 33 0.60 (0.74) [0.34, 0.87] 0.40 (0.75) [0.13,0.66]
Post 56  2.68(1.01) [2.41,2.95] 2.65(1.09) [2.36, 2.94]

Industrialization Pre 46 0.52 (0.68) [0.32, 0.73] 0.58 (0.80) [0.35, 0.82]

Post 20  2.35(1.15) [1.82,2.89] 2.70 (1.25) [2.11, 3.28]

4 Great Depression Pre 29 0.42 (0.57) [0.20, 0.64] 0.53(0.73)  [0.25,0.81]
Post 50  2.69(1.18) [2.35,3.02] 2.92(0.86) [2.68,3.17]

Progressive Era Pre 41 0.38 (0.60) [0.19, 0.57] 0.64(0.86) [0.37, 0.92]

Post 18  2.90(1.04) [2.38, 3.41] 2.97(0.91) [2.52,3.43]

5  Columbian Exchange Pre 22 0.99(1.20) [0.46, 1.53] 1.32(1.33) [0.73, 1.91]
Post 47  2.21(1.14) [1.87,2.54) 2.58 (1.13) [2.25,2.92]

Note: All items were on a0 sale. The number of items in item clusters (k) varies by grade
level and unit. Forhoroughnessluster, k=410 and forStudent Competencietuster, k=1120.

Thoroughness items were based on the lessons within each unit and items ranged from
G¢KS

quite specift to a particular unitopic(f 2 NJ SEI YLX SZ
| ) t@ rdate gendral NStolxlldda&( 2 o G 2

whatthe 13'! YSY RY Sy i
documents to learn about histér ¢

Aa

5 dza

and unitsafter participating in theBHHCRproject,teachers taught history topics that théyad
not taughtor taught to a lesser extent befoitaking part in the BHKCR projectPre and post
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95% confidence intervafser thoroughnesstem clustersare norroverlappingfor all grades and
units.

LGSYa O2yOSNYAy3d (4SIFOKSNBRQ LISNOSLIiAz2ya 2F ai
ALSOATAO .11 dzyAld I yR NI pPe3cide whakit waslike @be&Fah OA 1 & F NP )
WaSEAIRSNMI A TE (GKNBS & @R & 6 ahdmigrandexi@iiencesant dzY 6 dza Q
Californigéi 2 Y2 NB 3ISyS NAralyz# ﬁh&oghphéfdz@iﬁoridalénforrrﬁtimnd
Gelkt] Fozdzi a2YS 27F .{iFerdl gliafes ghd dl unftStehRSvitoayy || 26y
taught the BHH units rated thelr students as more competent at the historical skills and content
knowledge than they had rated tivestudentsbefore participating in the projectDifferences
0SG6SSYy LINB FyR LIRail Ys®fisyident gompeteriesivirs sighifzantJS NO S LG
for all grades and unitas evidenced by neaverlapping 95% confidence intervals

Teachers who had completed at leaste teaching cycle of a unit were also asked to
rate how beneficial for their students theHB! units were. Respondents rated ed&HH activity
2y I a0FrtS FTNRY amé YSIyAy3a abz2d +Fd A& o6SySTAO)
reports the findings for this item for all grades and units.

TablelO.

Grand Means with Confidence InterwéCls) and Standard Deviations of Item Clusters of

¢SFOKSNRQ t SNOSAGSR . SySTAdG 2F .11 !'O0AGAGASE
Perceived Benefit of BHH Activitie
Grade Unit N k Mean (SD) 95% ClI
K History of Me 67 10 4.29 (0.80) [4.06, 4.52]
Children long ago 24 6 4.61 (0.66) [4.32, 4.89]
1 1% grade history 57 7 4.46 (0.76) [4.26, 4.66]
Community history 19 4 4.24 (0.96) [3.77, 4.70]
2 Immigration 66 9 4.33 (0.96) [4.10, 4.57]
Environmental history 28 8 4.32 (0.80) [4.01, 4.63]
3 Slavery and segregatio 56 8 4.30 (1.00) [4.03, 4.57]
Industrialization 20 9 4.08 (1.04) [3.59, 4.56]
4 Great Depression 50 9 3.97 (0.77) [3.75, 4.19]
Progressive Era 18 8 4,51 (0.74) [4.14, 4.88]
5 Columbian Exchange 47 9 3.42 (1.15) [2.92, 3.91]
Note: All items were on aiscalefroomlI' db2G |G Fff 0SYSTFAOALFE & (2

Teachers from all grades rated the BHH units as quite beneficial with nine of the eleven
units rated as at least a four on the fipeint scale. Only the™grade Columbian Exchange and
4™ grade Great Depssion units received mean usefulness ratings below a 4.

Teachers were also asked what they thought were the most important student
knowledge and skill outcomes from learning with the BHH curricuginte teachers were only
asked this question on the lasurvey where response rates wesemewhatiow and
inconsistent across grade levels, rather than providing frequencies, we looked at responses that
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occurred across grade levalsagoss a cluster of grade levels, and then at responses that were
more idicsyncratic to a particular grade level.
The most common responses to occur across multiple grade levels were the skills that
are part of the BHH paradigmiwo responses occurred atost orall six grade levels; analysis of
primary sources (photos and daments)and use of timelinesThese ideas tended to be
expressed in different ways at different grade levels. For example, a kindergarten teacher said
GKFGZ Gt AOGdzZNBazFNIATFIOGas f'@adéitéantdersaid RRSR (2 K¢
G S NYVMRINA R iR (KS LI &0 GKNRdAzZIK LK%giadeda YR | NI A
GSIFOKSNJ alFl AR a¢KSe f20SR R2Ay3 GKS LK2:G2 Fylfea:
F LILX AOFo6tS (2 YI yeéTesher & KiddergatteR S"frad@studdnds sai o ¢
that learning to use timelines and put things in historical context was important to students.
Theuse of mapsvas mentioned as important Bsindergarten througt2™ grade
teachers. Reading and responding to reading were mentioned prinigr8§ and 4" grade
teachers. Using the specific SOCC process was mentioned ofilyabg 8" grade teachers, but
a similar concept were mentioned by*2hrough 5" grade teachers; searching for and verifying
information. One $3A N} RS i S I Bikk®NJindportankskill nay students learned is that
AT ¢S +al ljdzSatAz2zyas ¢S Oly aShkNOK Wiiat ¢S 7T
I OOSLIi I 0 "8RE REYRSF OKSNJ &l A Rehterddagii§hsyBinvdstigsfed A &
andresearcli KSANJ FAYRAYy3da Y2NB G(K2NRdJzZAKE & d¢
At each grade level, teachers mentioned students attaining deeper content knowledge
in their BHH areas; personal histories for kindergarten ahgrade, immigration for % grade,
civil rights in % grade, the Great Depssion in & grade, and the Columbian Exchange'in 5
grade.
Studentséarning empathy fopeopleof different historicaltimesandbecoming aware
ofK2 ¢ LIS2 L) S a Qwak antiodeyl By tedtheiisibf&Nadughs5” graders. A%
grade teacherls A RY a ¢ KS SYLJ Keé |yR (GKS Ay@2t @dSYSyid I yR
O2YLX SE KA&aG2NR® LG KlFLayQd lFftsglrea 6SSy (KS gl @&
survive. Peoplecanati2z Y I 1 S | RA FHraddReschebsaids ¢ 12 yemrsha that
people are not always treated as they should be, and that we should stand up for what we feel
Ad NAIKGPE
Two ideas that occurred most often in thesponses by teachers gbunger grades
werethat studentslearned the vacakulary of history, e.g the wordhistoryitself, the concepts of
opast and preserdt and leared about the concept of change over time. An important concept
mentioned only by % grade teachers was the importancewfderstanding point of view and
bias. One 8Bgrade teacherls A R aL (GKAYy]l GKFdG GKS lLoAtAdGe G2 Lty
It is entirely too easy to teach history as a set of facts to be memorized. It is quite another to
encourage students to ask pertinent question®abthe reasons certain historical’ents took
place, or towonder about the perspectivet®e ' NB GN} RAGA2Yy Il ff& G dAKG dE
Other important outcomes that occurred across several grades were that students saw
connections across subjects and to their own lives and that they gained excitemeintenedt
in learning history. One5Ea NI RS G S+ OKSNJ 4 ARZS a¢KS RSaANB G2 41
asking questions, but feeling comfortable and competent enough to try and find the anwer. To
f221 0Se@2yR ¢KIG GKS y2N¥ Aa YR €221 RSSLISNI Ayl

Q. >+
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¢
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4.4 In what ways doessingdl KS . 1 | OdzNNA Odzt dzY @Hd y3IS (S| OKSE

teaching history?

Teacher implementation surveys also asked teachers to reflect ondiveiuse in
teaching of the tools for exploring history suggested by the BHH paradifm ah K SA NJ & § dzZRSy i a
ability to use the same skills b=arners. The sikeyskillsof the BHH paradigm fdeaching and
learning history are:

Constructing timelines to show important events and how they relate to each other
Using maps to illustrate an imgant concept

Interpreting primary source documents to add to understanding of history

Reading for background knowledge to provide a context for new learning
Synthesizing various sources to create a narrative

Using the "Stop and Source" process (for Grad2sor SOCC process (for Gradés 3

= =4 =4 =4 =8 =9

Teachers were asked to rate the usefulness of these six skills as part of their teaching on
ascale from®, 6 A G K=ddsR& | G | f =0dzaSONEBdzf dgd S FydR £adn é¢ K S @
rate their perception oftie extent to which students were able to ude sixskills
AYRSLISYRSyiGte (2 SELNBNH2 KAKGR2IBI HAIWENFANY (K
RANBOG FaaAradalyOS FTNRBY (SIFOKSNEZ dué T al! a LI
2NJAY | avYlff INRPAdZEEKSIYR MhEYd @3 HEROBEISYIRERSIR
surveyonly because thaistoricalskill usage is not specific to a particular uMeans for items
clusters are reported in Tablel

&

SN

QX

A
N ‘
é

g&'

Tablell.

Grand Meansvith Confidence Intervals (Cls) and Standard Deviations of Item Clusters of
¢SIFOKSNEQ ! aSTdz ySaa 2F[ SPOSt t2 NI RAERSFRADCSY BRERIS

Usefulness of BHH [ S@St 27F {

Paradigm for Teaching Independent Skill Use

Grade Group N Mean (SD) 95% ClI Mean (SD) 95% CI
K Pre 27 1.78 (1.34) [1.25, 2.30] 0.87(0.99 [0.51,1.23
Post 67 2.66(1.02) [2.41,2.91] 1.97(1.14 [1.69,2.2%

1 Pre 28 2.13(1.23) [1.65, 2.60] 1.61(1.09 [1.19 2.07
Post 57 2.99(095) [2.73,3.24] 1.92(1.10 [1.632.2]]

2  Pre 28  2.66(1.19) [2.19, 3.12] 1.89(120) [1.432.36
Post 66 3.09(1.01) [2.84,3.34] 2.42(1.03) [2.16 2.67]

3 Pre 33 2.89(1.10) [2.50, 3.28] 1.65(1.09 [1.26 2.03
Post 56 3.12(1.05) [2.84,3.40] 2.52(0.95 [2.27,2.79

4  Pre 29 2.84(0.92) [2.49,3.19] 1.90(1.09 [1.49 2.31]
Post 50 3.24(0.93) [2.98, 3.50] 2.64(094) [2.37,2.9]

5 Pre 22 296 (1.11) [2.47, 3.46] 253(1.11) [2.04, 302]
Post 47 2.96(0.96) [2.69, 3.24] 239(1.15 [2.06,2.73

Note: All items were on a-@ scale. For all item clusters, for all grades, k=6.
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Kindergarten through2grade teachers rated the usefulness of the BHH paradigm skills
higher after they had taught the BHH curriculunathbefore, although only the Kindergarten
and I NI RS S OK S NaElnoveslapgingixd-aiddipgsB586 confidence
intervals. Fifth gradé S | O ratthdkEf e usefulness of thBHHskills in teaching were the
same at pre and post surveymidhistrations.

Kindergarten through2grade teachers rated their students as more able to use the
skills independently after learning with the BHH curriculum than they did before sigjtfificant
differences (reflected in noroverlapping 95% confiderdntervalshbetween pre and post
surveys foKindergarten, ¥ and 4" grade meansFifth grade teache@atings of their
a0dzRSy i aQ AyRSLIS yeRéy samalabipte addPostsény adliristraticns. &

At a later date, dditional analysisvill be doneto examire whetherspecificskills were
perceived as being mongsefulli Ky 20 KSNEX YR 6KSGKSNI GSIF OKSNJ LIS
capacity to use skills independently was different for specific skills.

Survey respondents to the last survey caotiéd at the end of yeaf were also asked a
series of questions designed to learn more about pbéential sustainability of the BHH
curriculum in the classrooms after the end of the BHH project funding. Teachers were asked
about the likelihood of teachmmeach of the two BHH units (one fdt §rade) and about the
likelihood of their continuing to use the six aspects of the BHH paradigm as part of their
instruction. Respondents used ascaleaf1 6 A i K amé ' axSNB ! ytAajlsSteég |
Tablel2reports the results for all grades.

Tablel2.

Grand Means with Confidence Intervals (Cls) and Standard Deviations of Item Clusters of
¢SIFOKSNEQ [A]1StEAK22R (2 / 2yBEHHBKitParadigm ¢ S OK ! aAy3

Likelihood of continuing to
teach using BHH

Grade N k Mean (SD) 95% ClI
K 30 8 5.45 (1.02) [5.07, 5.83]
1 22 8 4.83 (1.40) [4.21, 5.45]
2 25 8 5.46 (0.90) [5.09, 5.83]
3 14 8 5.78 (0.52) [5.48, 6.00]
4 19 8 5.07 (1.40) [4.39, 5.74]
5 23 7 4.64 (1.28) [4.08, 5.19]

Note: All itemawvere on a 16 scalewith m [Véry Unlikely (i ¥encLikely.

Teachers of all grades rated the likelihood of using the BHH units and skills paradigm as
Fd €SHahd a{2YSgKIFandB"ANE RS 4 S OKBE NEE NI didzy ImF & [
While teachers rated all skills as likely to be used in the future, the elements of the BHH
paradigm that were most likely to be used across grade levels were timelines, maps, and reading
for background knowledge. Third grade teachers rated their likelihoaiofy all six elements
highly likely with a mean of 5.70 across those items.

¢SIFOKSNE AY /2K2NI H YR o K2 @gSNB LI NIAOALI
were also asked two opeended questions abdwany perceived obstacles to continuing to
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teach using the BHH curriculum and the kinds of support they would find necessary to continue
to teach the curriculum.

On thatfinalsurvey i S+ OK S NB NS a LI2 WHatDbstadle? or Baiki&rs doyio8 Y= &
see in continuing to teach history using the BHirtficulum and/or methods?Responses were
provided by 76 of the 147 survey respondents for a response rate of 52%.

The most common response to this question, given by 45 of the 76 who responded to
this item (59%), was concern about a lack of time. Whibstmespondents cited time in general
as the obstacle to continued teaching of the BHH curriculuml faf these respondents (14%)
the lack of time for BHH was a result of other subjects taking precedence over BHH. One
NBalLRyRSy{ &l hBUcudidulund biktSeFe wér@tim@sihat othel curriculum
G221 LINA2NARAGedé 1 y2iKSNI NBaLRYRSYyild O2YYSYGSRI al
G2 2dzNJ &8 gratbteachens éited the addition of Spanish to their curriculum as
additional competition for teaching time and another respondent said thay,a a I @ KI @S G 2
Odzii GKAy3a Ia GKS RAAGNROG O2yilAydzSa (G2 FRR Y2NX
said that it was difficult to find adequate time to do the BHH curriculuell because of the
depth of the curriculum and student and teacher interest in the topics. One respondent
O2YYSYGSR: a¢KS 2yte 206aidl0tS L asSS Aa GKIG GK
want to look in deeper, gathering more backgroundgfo SR3IST K286SOSNJ 6S R2YyQ
GAYS (2 R2 (KFdé¢ IyR Fy2G4KSNJ alFAR ddKFd GKS& yS
FaLsSota 27 .11 o¢

Another obstacle to continuing to teach the BHH curriculum nametidbgspondents
(13%) was a need for aidnal resources. This response occurredstraiten among teachers
of the younger grades wit8 of the 10 responsesoming fom kindergarten or ¥ grade
teachers. The resources they said were needed included more artifacts, globes, maps, and
books. Onek Y RSNE I NI Sy (Sl OKSNJ O2YYSyGdSR: 2SS ySSR (2
can be checked out and passed around the buildings to show kids concrete evidence of long
32 dé

Two respondents (3%pted that teacher mobility was an obstacle to teaching the-BH
OdzNNAX Odzf dzY Ay GKS Fdzidz2NBE® hyS NBALRYRSYyid 02YYSy
Of 2adzNBa YlI@& AYLISRS GKS tS@St Fd 6KAOK .11 A A
to complete another series of trainings due to being assigned to anotiér S t SOSt ®¢

Two respondents (3%) said that an obstacle to teaching BHH was the unclear alignment
of the BHH curriculum with other existing curriculum. One of these respondents questioned the
connection of the BHH curriculum with the lowa Core CurricllufiR ¢ A 0 K G KSANJ RA & (i NR
Student Learning Expectations anf'sgrade teacher said it was not clear how BHH fit with
20KSNJ a20AFf adGdzRASAa OdzNNR Odzf dzy 6{20Alf {GdzRASa
additonci Kdza Y& &aiddzRSyida oSNBx (22 d¢

Three espondents (3%) said that the difficulty of the curriculum was a barki2?"
grade teachersdi KS 02y O0SLJia 6SNB a@OSNE KINR ™M2N T [yR vy
grade teachesaidthe documents and pictureseretoo difficult for 5" grade stuénts, and a
3%grade teacher sdthat,a 1 KS {1 AR& f20S SOSNBGKAY3IZ o6dzi XF2NJ G
Y2NB |adaraidl yoSos

¢tg2 NBaLRyRSyida alrAR GKIFG GKS .11 Odz2NNX Odz dzy
respondents (all 8 grade teachers) said thalté curriculum did not keep studerfimterest,
GAGK 2yS aleAy3a GKS OdzNNA Odz dzy ¢l & aié22 fAy3Adzial
regarding potential obstacles to teaching BHH made by single respondents included the need
for: district support, more bekground knowledge, and motene for collaboration with grade
level peers. One respondent mentioned important BHH curricular assets, but also said that there

S

l."]
ST
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gl a y20 Sy2dzaAK G2 0GKS OdzNNA Odz dzy aleAy3as aLF (K7
major barrier to using it. This is great for expanding ideas and pushing normal limits of thinking,
odzi AGQa y20-13eyEIE hay SI LIBNERYR al AR GKFG O2YLX S
was a barrier for them. Six respondents (8%) did not foresgeolstacles in continuing to teach
the BHH curriculum.

¢tKS &4S02yR adzNIS eWhHatls@port ivaulpl @wikmostBdedik Bded >  d
to continue to teach the BHH curriculugn? a I egpdnsddlechoed concerns about potential
obstaclesand fdl into four major categories:asourcescollaboration and preparatiorire,
curriculumrevisions angupport anddistrict support Responses were given by 62 of the 137
survey respondents for a response rated®% .Nine teachers (15%) said that they believed that
they had the support they needed.

The most common response, given lyr@spondents 3% of those who responded)
concernedaneed for additional resource3his comment occurred across all gradag was
most predominant in the lower grades where they resmeeding more historical artifacts to
share with students, more high qualiyd ageappropriateliterature to accompany the units,
and more online resources.

The second most common respongé/en by 6 respondents (8%) wasthat they
needed more tine, especially for peer collaboration, but also for unit preparation ataiting
lesson planso fit individual needs or interesth Y S S I O[R Awalsdokeithir Euppirt of
teachers sharingheir ideas inusing BH#;K I & 62 NJ] SRZ 6K G RARY QU ®¢

Thrteen teacherg21%)said they needed support related to the curriculum itself.
Eleven of those teachers suggested various changes to the curriculum; most of those suggested
I ySSR F2NJ Iy AYLINRB@OSR 2NHI yAT I (A2athe@aeaii Sy
FNASYRf@¢eés YR (g2 LIS2LI SastaddifiBult orstdensieO K 2 F
teachers were concerned aboneedingongoing BHH professional development; drezause
they werechanging grades and needing to learn new content, andther for reinforcing the
SOCC process.

Three teachers (5%) said that they needed district support in order to contini@ach
the BHH curriculumlhey emphasized the need to ensure that district learning expectations
align with the curriculum andthat KS RAAOGNROG adl 1S a42YS (KAy3Ia W21
jdz f AGes y20 ljdzk yiAaide o¢

Complete survey findings reporting individual item resultssfraled items omll surveys
are included as Appendito this report.

N Cn
= N
w»
7~

4.5 Do students learn history céent and historical thinking skills as a result of the BHH
curriculum?

As discussed in the previous sectid®,t OKSNA Q LISNDSLIiA2ya 2F GKSAN
demonstrate content knowledge and perim skills related to the BHH curriculum are one way
G2 SEFYAYyS (GKS OKIFy3aSa Ay addRSydaqQ OF LI OAGE G2
BHH curriculum. A more direct way was used to measure the content knowledge and skill use of
3", 4" and %" grade students. All BHER teacher participasm who taught &' -5 grades were
asked to collect two types of assessments from all students, as pre and posidestsstered
before and after instructionSincethe BHHCR project ended up serving more teachers than
originally proposed, it was decideo concentrate resources on analysis of tffeahid 4" grade
student data. Fifth grade pre and post assessments were collected, bunatamalyzedt
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this time because the unit was new and would require more time to build rubrics and validate
the new assessments designed to accompany the Columbian Exchange unit.

Student Assessment Results

Written narrative assessments and photo analysis assessments concerniogittiHH
content areas implemented in%and 4th grades were collected from studemts twodirect
meansof examining student learning outcomes that occurred as a result of the@Riptoject.
Narrative assessments asked students to construct narratives using seven key worffs (for 3
Grade Industrialization there were six words) from tomtent area they were studying.
Resulting narratives were scored with 0, 1, or 2, points possible for each key word used, so the
maximum score possible on all narrative assessments was 14 (12 fdf Geage
Industrialization assessment).

Photo andysis assessments asked students to examine a photo taken during the era of
the history content for each unit and answer tf@lowing questions:
What do you think is happening in the photo?
Who do you think the people in the photo are?
When do you thinkhe photo was taken?
Where do you think the photo was taken?
Why do you think someone took this photograph?
After you look at the photo, what questions do you still have about the photo that you
would like to learn the answers to?
For this analysis, we20] SR (0 a0 dzRSyiaQ | ya&s Ky 02 yRK & 2 KSHBF
guestions.Resulting analyses were scored with 0, 1, or 2, points possible for each of the four
guestions, so the maximum score possible on all plawtalysis assessments was eight.
EstmaBa 2F NBfAIOAfAGE F2NI 020K YINNIGADBS | yR LIK2I
alpha were obtained during earlier use of the same assessments as part of the BHH2 project and
are available on the CEA website.

For the BHFCR project, comparison datvas collected from the classrooms of the teachers
who were registered for the project during the ygaior to their participation.The effets of
experiencing instruction in the BHH curriculum and paradignstudent performance on the
narrativeand phdo analysigneasures are summarized in Tabl&8 and 14. Data are reported
at the student level. Future research will include analyses of classroom level data.

Tablel3 andl4 present the importantdifferencesbetweentreatment students on
narrativeand photo analysis assessmepite and posttestsand between treéament and
comparison studentslable 13 shows means fo8™ gradenarrativepre and posttest
performance (out of a possible 14 points, 12 points for tHe8ade Industrialization narrative
assesment) along with standard deviations, and 95% confidence intervals fortesicand
treatment condition. The table also reports the means38mgrade studentphoto analysis pre
and posttest performance (out of a possible 8 points) along with standewdtions, and 95%
confidence intervalsTable14 shows the same findings fol"4rade students. Bup means
with nonroverlapping intervals indicate 95% likelihood that the difference between the two
means is significant.

= =4 =4 =4 -4 =4
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Tablel3.

Means with ConfiderecIntervals and Standard Deviations 8f@rade Student Scores on Narrative and Photo Analysis Assessments

Segregation and Slavery

Comparisor{N=108)

Treatment(N=442)

Pre Post Pre Post
Assessment Mean (SD) 95% ClI  Mean (SD) 95% CI Mean (SD) 95% C Mean (SD) 95% CI
Narratives 0.86 (1.05) [0.66, 1.06] 0.89 (1.05) [0.69, 1.09] 0.86 (1.28) [0.74,0.98] 4.98(3.79) [4.62,5.33]

Photo Analysis 0.93 (1.82) [0.58, 1.27] 0.87 (1.79) [0.53, 1.21]

0.62 (1.57) [0.47,0.77] 3.75(2.78) [3.49, 4.01]

Industrialization

Comparison (N=140)

Treatment (N=120)

Pre Post Pre Post
Assessment Mean (SD) 95% ClI Mean (SD) 95% CI Mean (SD) 95% CI Mean (SD) 95% CI
Narratives 0.91 (1.26) [0.70,1.12] 0.85(1.20) [0.65, 1.05] 0.78 (1.21)  [0.56, 0.99] 3.31 (2.6% [2.82, 3.79]

Photo Analysis 2.36 (2.48) [2.05,3.03] 3.14 (2.52) [2.72, 3.56]

2.54 (2.69) [2.05,3.03] 4.87(2.33) [4.45,5.29]

29



BHHCR Final Report U.l. Center for Evaluation and Assessment

Asshown in Figures -4, 3 gradestudentswho received instruction using the BFHER
Industrializationand theSegrgation and Slaverynits (treatment conditionpn average scored
significantlyhigher on narrativeand photo analysipostteststhan they did on pretestfor both
unitsindicating that growth in historical content knowledgad ability to construct narrates
and analyze historical photagphs occurred over tie course of the projeckurthermore
students in treatment schoolscored higher on thgosttests than did comparison school
students over the same school year, indicating that the content knowleddeskills werenot
something that children of the same grade typicadigrhed during the school yeafreatment
students and comparison students did notfelifon pretest scores and comparison student
scores did not increassgnificantlyfrom pretest toposttest indicating that there was no pretest
effect.! ff RAFFSNBYyOSa 06SiG6SSy GNBIGYSYyld addRRSyidaQ v
significant as illustrated by nemverlapping 8% confidene intervals andusing the same
criteria, all differences betweedt NB I G YSy G4 FyR O2YLI N Aaz2y aiddzRSydaqQ
also statistically significant/alues for means, standard deviations, and 95% confidence intervals
arereportedin Tablel3.
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Figurel.

U.l. Center for Evaluation and Assessment

Means and Confidence Intervals f6t Grade Slavery ahSegrgation Narrative Assessments
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Figure3.

Means and Confidence Intervals f&t Grade Industrialization Narrative Assessments
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Figuress-8 showfindings for 4 grade students on Great Depression and Progressive
Era assessmentBor 4" gradetreatment students, there were significanains between pre and
post testson all teststreatment posttest means were greater than comparison posttest means,
andthere was no mean gain for comparison studese test means were not different
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between comparison and treatment studeni&ablel4 reports the values of means, standard
deviations, and 95% confidence intervidsall 4" grade assessments

The largesmean gais pretest to posttest occurred od™ grade Great Depression unit
assessmets, with mean gains of 5.07 points on the narratiests and 4.21 points on the photo
analyses. The magnitude of the gains on the Industrialization vests statistically significant
as indicated by nowverlapping 95% confidence intervalsoweverobservedgains weresmaller
than on the other testsindustrializationtest resultswere alsolessrobust during the BHH2
project, but still demonstratedtatistically significandifferences between groupsnd between
pretest and posttest for treatment studentdNear thestart of the BHHCR project, the
Industrialization curriculum also underwent revisions that decreased esiptmaitopics that
three of the sixarrative stimulusvordstargeted,however pretest assessment data had
already been collected so it was too late to modify the assessment for diadymirposes.
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Tablel4.

Means with Confidence Intervals and Standard Deviation® Gfrdde Student Scores on Narrative and Photo Analysis Assessments

Great Depression

Comparison (N=133) Treatment (N=300)
Pre Post Pre Post
Assessment Mean (S 95% ClI  Mean (SD) 95% CI Mean (SD) 95% CI Mean (SD) 95% ClI
Narratives 1.02 (1.30) [0.79, 1.24] 0.97 (1.33) [0.74, 1.20] 1.10 (1.52) [0.92,1.27] 6.17(3.55) [5.77, 6.58]

Photo Analysis 0.42(1.34) [0.19, 0.65] 0.52 (1.51) [0.26,0.78]  0.83(1.75) [0.63,1.03] 5.04(2.36) [4.77,5.30]

Progressive Era

Comparison (n=169) Treatment (N=105)
Pre Post Pre Post
Assessment Mean (SD) 95% ClI Mean (SD) 95% CI Mean (SD) 95% ClI Mean (SD) 95% CI
Narratives 1.18 (1.29) [0.99, 1.38] 1.18 (1.34) [0.98, 139] 1.33(1.68) [1.01,1.66] 4.69(2.70) [4.16,5.21]

Photo Analysis 2.02 (2.65) [5.24,6.27] 2.32 (2.87) [1.89,2.76]  2.68(2.92) [2.11,3.24] 5.75(2.65) [5.24, 6.27]
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Figureb.

Means and Confidence Intervals f8t@rade Great Depression Narratikesessments
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Figure?.

Means and Confidence Intervals for 4th Grade Progressive Era Narrative Assessments
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5. Conclusions

During the four years of the BHER project, there werdvie main project objectives:

1  Enroll three cohorts of elementary teachers from the CCSD and CRCSD in the project

1 Provideteacher professional development workshops to all participants on two BHH
grade level curricular units (one fof §rade) and the BHH paradigm for history
instruction

1 Increase teacher content knowledge and ability to teach history using the BHH paradigm
for history instruction

1 Increase student content knowledge in history and ability to use BHH paradigm skills for
learning history

1 Promote ongoing use of the BHH curricula and paradigm in two school districts including
one large school district

The BHHCRproject accomplished all of these goals and has contributed to the body of

NBaSI NOK O2yOSNYyAy3a StSYSyillINE OKAfRNBYyQa | 0Af Al

historical thinking skillsSummer professional development workshops and ongoing priofiesls
development support provided during the academic years of the project game300K-5
teachers the confidence and knowledge to teddmew history units testudents in the Cedar
Rapids and College Community school distrith® BHH curricula anmghradigm for teaching
and learning historjpave been adopted bigoth districts and teachers expressed confidence
and excitement in continuing to teach using the BHH approach.

Teache surveysdocumented implementation of the history units in theskclassooms.
BHHCRteachers believed that their students had learned new historical content and acquired
skills to facilitate future history leanng. In the BHHCRschools, there was more history
instruction than therehad been prior to the project and studenlearned U.S. history content
they had now been exposed to in the paRarticipating teacherdemonstratedthat their
students were able not only to learn historical content, could also acquire historical thinking
skills that wouldhelp them understandhistory. While some units and some grade levels
accepted the changes in curriculum more enthusiastically than others, teachers across grade
levels strongly agreed that the BHH curriculum and methods are beneficial for their students. As
the curriculum invies teachers to supplement and modify their instruction to reflect their own
knowledge and interests, the curriculm iasplementedwill continue to evolve. Although
teacher content knowledgassessmentaere not analyzed due to very limited return rates on
posttests, teacher content knowledge can certainly be inferred by the extent to which students
learned content from their instruction.

Evaluation activities documented student outcomes @8and 4" grade students)
through two types of assessments cpleted by students; written narrative assessments using
key words from each curricular unit, and photo analysis assessments using photographs from
historical eras addressed in each curricular unit. As a result of exposure to the Bidtdaru
units, stucents in BHHCRschools showed strong improvement in their ability to construct
historical narratives and to use photographs to learn and display their command of historical
content knowledge and skillg addition to demonstrating increased knowledge atuility to
use historical thinking skills over time, students in treatment schools outperformed their
comparisorgroup peers on all measurgs.ii dzRSy (1 4 Q LIS NJF 2 Nanifoyn@S@osa | A y &
all measures, imostcases mirroringarlier evaluations oftte BHH Il project.
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The BHHCRintervention was successful in providing professional development in
teaching history to elementary teachers, implementing history instruction in elementary
classroomsgemonstrating the capacity to scale up the interventiand improving the
historical content knowledge and ability to think historically of elementary school children.
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Appendix A: BHKCR 2009 Workshop Survey
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Bringing History Home Summer 2009 Workshop Survey

[This survey was conducted as an oalsurvey. The text below shows the questions asked and the
items types and scales, but is not as the survey appeared to participants.

General Survey Directionhis survey gives you the opportunity to provide feedback abouBtHel
Summer 200Worksh@ you have completed. The information you provide will be very useful in
evaluating the value of thevorkshopfor you and in suggesting ways that future professional
development activities for this project and others can be improvédur answers are coidential

and will be grouped with all the other responses to be analyzed so that no one will know how you
responded. If you have questions about what you should do, or questions about any of the items,
pleasecontact Julie Kearney ailie-kearney@uiowa.eduor clarification. Thank you!

Please enter youbirthdate below in the format of MM/DD/YYY Your birthdatewill be used only to link youtata
throughout the project and will never be used to identifyuyio any way.

| attended theBringing History Homeorkshop on:
___ThursdayFriday (July 331)

___MondayTuesday (August-8)

Section 1 Directionsindicate the degree of confidence you feel about whether you could do each of thevifog before
andafter your participation irthe BHH Summer 2009 Workshogsing the scalabove each itemmanging from 0% (not

at all confident) to 100% (completely confident), indicate your confidence on each scale by selecting one value.
Remember tanswer as you really feel, with your best estimate of your confidence. For eachpiegse select one
answerf 2 NJ. BRE NBIO/ R AV B ISMW T € 2dz R2y Qi KI @S |y 2LAYAZYZ
@2dzx LJX SIKasS asStSOG ab! ¢

Not at all confident Completely confident

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Helpstudents learn tahink like historians
Help students learn to use primary sources to constructrtbaderstanding of history
Collaborate with other teacherHH project mentorsand project staff to improve my history instruction
Help students learn to analyze historigalages
Help students learn to analyze historical documents
Use interné resources to locate relevaithistorical primary sources
Provide instruction that encourages students to investigate historical evidence
Align my history instruction with my current literacy strategies to enhance literacy learning

Use timeline construabin to enhance students' understanding of history

2 NJ
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Usemap constructiorto enhance students' understanding of history
Help students learn to synthesize information learned from multiple sources

Section 2 Directions:For thefollowing list of events or premtations from the BHH 2009 Summer Workshop, please
indicate howengagedyou were as a learner, using the scale on the rig@tlect the option that best describes your

learning engagement for that session, using the following sdal. & 2 dz R 2210y ARIYZES 2INJ A ¥ @& 2dz R
specific presentation, please St SO0 ab! ¢ @

How engaged were you as a learner for each of the following sessions?

DAY 1:
Nor+ Semi Engaged | Active Advanced NA
Learner | Attentive | Recipient | Cooperator | Synthesizer &
Integrator

Exploring the Nature of History in the Elementary Setting
Exploring the BHH Website and Other Internet History Resources
Exploring History through Written Document Analysis

Exploring History through Photo Analysis

DAY 2:

Timeline Construction in the BHH units

Historical Mapping in the BHH units

Aligning Literacy Strategies with the BHH Curriculum

Assessing Student Learning in History

Grade Level Unit Preparation Time

Section 3 Directions: Foaeh statement below, indicate how strongly you agree or disagree by selecting one response for each item.
If you don't know or have no opinion, please select "No opinion". We want your candid opinions so please answer as {lgddenes
at the time. bu may comment in your own words about any item or issue by writing in the box below.

Strongly Moderately Slightly agree | Slightly Moderately Strongly No
Agree agree disagree disagree Disagree Opinion

There was enough time for my quesi®and comments.
My prior knowledge and opinions were respected.
The refreshments and breaks met my needs.

| know and understand the goals of the project.

Working on aligning my literacy goals with the BHH curriculum was beneficial to me.
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The opportunityto work with mentor teachers was beneficial to me.
| wanted more time to work with my grade level group.
| am confident | have the knowledge and skill to teach history effectively to my students next year.

It was helpful for me to hear how history instrdce y Ay GKS SIFNI& 3INIRS& OFly o6dzAftR |
learning.

| have a different understanding of what it means to teach history than | did before the workshop.

| have a different understanding of what it means to learn history than beifdre the workshop.

| am looking forward to learning more about history.

As a result of the workshop, | understand more about the processes that historians use to study history.
All in all, the workshop activities were enjoyable.

All'in all, the workshp was very beneficial to me.

All'in all, my time was used efficiently and effectively on important topics and activities.

Additional comments:

Section 4 DirectionsPlease respond in your own wordseach of the following questions using the spaces below

Consider everything about trBHH 2009 Summer Workshapd all aspects of your experience theM/hat has been
most valuable to you?

What has been least valuable to yotbw could the workshop have been improved?

During the2009-10 school yeamnvhat can theBHH project staff and/or mentors do to help you be as successful as you can
be in teaching history in your classroom?

What kinds of student outcomes do you expect to see as a result of your teaching history using the BHH curriculum?
[Please be aspecific as possibldnclude both immediate and lorigrm outcomes.]

Before the workshop, | defined history as:
Now | define history as:
What potential barriers or obstacles to your success in teaching history (if any) are of concern to you?

Isthereanji KAy 3 St asS @2dzQR tA1S (2 O:2snvhteyhibrksop, te@chigigdiStotyid y 3 (G K S
general, or the evaluation?

Section 5 (Demographics) Directions:For the next two items, please select the answer that best describes
you, and then fl in the blanks below.

Grade(s) you currently teach (please select all that apply):
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K12 345 O0THER

(If you selected other please specify )

District: Cedar Rapids College Community
Total number of years of teagtyg experience:
Areas that you are certified to teach:

Describe your previous preparation to teach history before this project began (including college courses or majors/minors
and any previous professional development in teaching history).

Describeyour previous experience teaching history before this project began.
When you have completed the survey, please click 'Submit" below.

Thank you very much for providing this feedback!

For questions or comments about this survey, to request a copyeofasults, or for permission to use it for other
applications, contact:

Don Yarbrough, Director, Center for Evaluation and Assessment, University of lowa, College of Education, S210 LC, lowa
City, IA 52242, 319355567, dyarbrough@uiowa.edu
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AppendixB: Expanded Program or Project Model
(Modified Version Used as Observation Framework)



Figure 1: Expanded Program/Project Models (EPMs) for Programs, Projects & Subprojects

Prior Situation & Context Focus for the Program/Project

A

1. Cotext & 2. Purposes that the P/P might| 3. Targeted Users of the P/P, Including Proce
Environment of the | serve, including Needs, and Instrumental Users, and Other
program/project Problems, Areas for Growth Beneficiaries, Including Staff

4. Diagnatic Theory (part of the inclusive Program Theory) informing how the problem and needs that the P/P
address are determined. This theory resides in/with the P/P designers, staff & stakeholders and is based on
scholarship, practice wisdom & beliefs (sdg0 Causal Hypothesis)

\/
Intervention Focus A
Planning Implementation
5. Solutions & | 6. Process 7. Outcome and 8. Resources &| 9. Activities, 10. Outputs
Strategies For | Goals & Impact Goals & | Inputs Actually | Methods & of the P/P
the P/P to Objectives for | Objectives for | Used in the P/P| Procedures
Implement Planning the Planning the Actually Used in
P/P P/P the P/P

11. Program theory informg the P/P impact model (Impact Theory & Intervention Hypothesis). Based on
scholarship, practice wisdom & beliefs

12. Program theory informing the evaluation P/P service delivery, administration & management (Process theq
organizational and serviaelivery plans). Based on scholarship, practice wisdom & beliefs

\/
Post Implementation Situation & Results Focus A
13. Post P/P Context & | 14. Outcomes of the P/R 15. Impacs of the P/P | 16. Costs &
Environment for the Efficiencies.

What are they
and how could
they be best
managed?

evaluation. How has it
changed?

17. Program theory explaining causal conclusions required in arguing that the P/P did or did not meet]
purposes as they are understood at the end of the PIRipéct theory and intervention hypothesis). Base
on scholarship, practice wisdom & beliefs

[Copyright: Don Yarbrough. All rights reserved.]
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Appendix C: BHIER Professional Development Workshop Descriptions
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Description of BHFCRSummer Workshops 2009

Workshop notes are in two sections; the first section consists of notes for the first two day workshop
conducted on July 381, 2009. They are detailed notes of the activities of the two days. The second section
includes detailedhotes from the second workshop, a replication of the first workshop conducted on August 3
4, 2009. The second set of notes is organized using a modified version of an expanded program model that
describes the program elements of: Context, Environment,Raudicipants; Needs and Problems Addressed;
Resources, Activities and Procedures; and Immediate and Longer Terms Outcomes Perceived by Observer.
Because the workshops were conceived as replications, the program elements are the same for both
workshops.

July 30, 2009
Prairie Ridge Elementary School, Cedar Rapids, IA
Observer: Melissa Chapman

8:00 A.M.

Registration, teachers grab bagels, coffee, juice, etc.

Room setup: There are tables for each grade level, sometimes two tables per grade levelgtbdvwo
Kindergarten tables). At the front of the room there is a large whiteboard on the left, a long table in the
middle, and then a paper easel on the right. Further right of the easel there are chairs where the mentor
teachers sit (one per gradeBesides participants, others in the room include Elise Fillpot (project director),
Kim Heckart, Bruce Fehn, and Cath Denial (project staff members).

8:20 A.M.

Kim convenes the large group for the first time and provides an introduction and brief histtbwy BHH

projects. She then introduced Elise, who named each of the mentor teachers, Bruce Fehn, Cath Denial, and I. |
gave an introduction to the CEA, the evaluation, and the data that would be collected for the project, including
the survey Julie wilend out the Wednesday following the professional development (PD).

8:35 A.M.

Cath began her presentation by asking participants to ask her any questions they would like, which is what she
does with her college students. There was a period of silbaf@me Bruce Fehn asked what her favorite

history topics were. Cath reported she particularly enjoyed social justice issues, including American Indians,
g2YSYyQa NARIKGAZ YR GKS ftA]1SO® 2 A0KAY (KA AdZNS ALLRY & ¢
y2i 322R Sy2dzZaK (2 06S Iy StSYSydalINE (0SIOKSNWE [ I dz

Cath then transitioned into a task for the teachers, which involved primary source documents from the

American Revolution. Teachers were to write a story aboutwlie pictures were telling them, and they

were to write it as a narrative versus a polnt-point description of the pictures. She gave the teachers
approximately 1820 minutes to work as a table. | joined one of the kindergarten tables. The teachers

nominated a recorder and all contributed to the story. Some prior knowledge was used, including the

' YSNROIY DANX aCStAOAGRE DE '8 GKS GSFOKSNABR O2yail Nz
entry by a young girl.

Just before 9 M., the kindergarten group | am sitting with was done. Kim was talking wittgeatie table

and Cath was at the"4grade table. About ten minutes later, Cath came by our Kindergarten table and
encouraged the teachers to pay closer attention to thé¢aile on the photo, including titles and dates. The
teachers continued to examine the pictures for a couple of minutes, until Cath reconvened the large group.

Cath reminded teachers that it was okay if the stories were different. Ttgr&de table imediately
volunteered to read first, and the teacher who read the story aloud did so quite enthusiastically. The pattern

47



U.l. Center for Evaluation and Assessment

of sharing went counterclockwise, without any intervening from Cath. The content of most of the stories
seemed to go beyond the piates, with teachers inserting prior knowledge into the narratives. For example,
the other kindergarten table mentioned thé"4f July.

Once each group had read their narrative aloud, Cath asked the large group to note the differences between
the narratives. One teacher suggested there were various points of view. A second teacher noted the use of
prior knowledge in constructing the narratives, including tHeot July reference and a reference to the Sons

of the Revolution. Cath agreed and highlightied importance of being aware of this prior knowledge when
looking at pictures.

Next, a ¥ grade teacher mentioned that not all groups had the same pictures. For example, they were the

only group to have letters between John and Abigail Adams. Catbritally asked the large group why she

would distribute different pictures to the groups. She then explained that historians rely on the evidence they
have, leading some perspectives to be lost, including that of women, the illiterate, or other meeyinal

groups. As an example, she explained how only 15% of documents are kept at the National Archives while the
other 85% is thrown away. She said there is a group of historians that determines what is kept and what is
discarded.

Then Cath brought ughe fact that one group mentioned African Americans in their narrative, and questioned
why this was the case. One of the kindergarten groups had a picture of the Boston Massacre, which they
handed around. Cath explained how there were two pictures by Rewgre of the Boston Massacre which
were slightly different. The copy that showed African Americans fighting was released by-slaaary group
just prior to the Civil Rights era to make the case that these men have fought and died for America, and
deserve to have equal rights.

Cath continued the large group conversation by asking what else was different between the narratives. One
teacher mentioned the order of events. Cath explained how historians go between primary and secondary

source documentsand that the construction of history is a dynamic process. Another teacher asked who

decides what documents to keep, which led to a more detailed discussion of the role and training of archivists.
One participant suggested this could be ateachabbiz8s & Ay OS 2NRAYI NB LIJS2L)X S R2
part of history the teachers should encourage this and encourage students to think of themselves as part of
history.

Next, Cath asked the groups if there was anything they had a question aboetictres. A group that had

a political cartoon from Royal American Magazine did have a question. Cath went through the picture, and

went through her process of making meaning of a picture. For example, she suggested one could look for the
most powerfu person in the picture (the tallest, highest person) and for the least powerful person. She went
through this picture and asked participants questions about each person in the picture. The picture showed a
man with a wig (wealthy, uppeslass personwho SY STAGSR FTNRBY GKS . NAGA&K Nz
with a judge (the rule of law) holding the woman down, and another man from the Boston elite pouring tea

down her throat. Also included was Brittania, which Cath explained was a figure likendrecan Statue of

Liberty, looking away from the scene, and some comical men on the side who represented neglect by France
and Spain.

Finally, Cath summarized the purpose of the activity and explained this was the process historians engaged in
alltheth YS® { KS &adAaA3SaitSR GKFd 2yS R2SayQid ySSR | t Kod!
were historians. She ended around 9:40 a.m. and left for another engagement. The teachers were all sitting

up, looking forward for the durationof Cathda I OG A GA (& ® ¢tKS GSIFOKSNR ¢Syid 2
leaders set materials on each of the tables.
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Just before 10:00, Kim introduced the next activity, analyzing written evidence. Elise then took over, and after
briefly recognizing Regina fall the work she had been doing behind the scenes, started the next activity. The
first topic was pieces of evidence and determining how close those documents are to the source. Elise
explained that the narratives the groups just wrote were secondanycas and the photos were primary

sources, but that she did not like to get too caught up in this distinction. She found it more useful to think of
sources as how close or far away they are to the event, and the perspective(s) or goal(s) of the saatrce (wh
might have been the motivations of the painter or photographer).

hyS R20dzySyid LXIFOSR 2y (GKS (Glro6fS gl a + aKSSOG GKFG f
1. Stories

2. Primary Source Analysis (written and images)
3. Timelining (establish and reinforce atmology)
4. Mapping historic information
0 To analyze as evidence
o Visual organizer, geographic evidence, perspective

5. Synthesis of sources (e.g., written narrative or other)

Elise explained the BHH units that are online are adaptive, that this is an opgogggs of modifications for
various classrooms and purposes, versus a scripted curriculum.

Many of the documents had a lot of verbiage, and Elise encouraged teachers not to get too overwhelmed at

this PD, but explained that by the end of the projecttBes LINE OSa a4Sa 62dZ R 6S02YS aLJ
YSEG RAAOdzaaSR G(GKS AYLRNIFIYyOS 2F qad2L) yR &2 dNOSI¢
project. Stop and source means look for the author(s), look for the date, and then determine what typ

document you are working with (a law, a letter, etc.).

9fAasS GUKSYy Ia1SR (KS (GSIOKSNER ¢gKeé adadz2lL) FyR &2dzNDS:¢
of taking perspectives into account, and another added that determining the motiveeduthor(s) who

created the document was essential. Elise agreed and asked teachers to imagine their classroom is in Britain in
1790¢ how might the narratives be different? One teacher suggested those students might say the Americans
weretraitors. EES SELIX I AYSR (KF{d aKA&AG2NE Aa | O2tftAaArzy |
try to make sense of it.

10:10 A.M.
Elise introduced the next activity, which she explained was for the teachers to experience, not specifically an
activity they would use with students. Grade levels each received different, but related documents:

o Kindergarten: Newspaper article about the NY orphans who headed to the Midwest on the orphan

train
o 1%grade: A different article about the orphan train
o 2"grade: Immigrant Ships Transcribers Guild (ontjfist of U.S. immigrants by ship)

o 3“grade: Court case, Green et al. vs. County School Board of New Kent County
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o 4"grade: a letter to President and Eleanor Roosevelt

o 5"grade: a letter from a soldie

Elise explained that teachers were to take a document analysis worksheet and dive into the evidence. After
individual teachers completed the worksheet, they were to discuss as a group. Finally, they were to write one
or two questions the group had ahbthe larger context of the document, or something within the document
(what else do you want to know?).

Generally, teachers spent the first ten minutes working individually, after which conversations started to occur
between two or three people at able. Elise, and the mentor teachers, went around the room to answer
guestions and provide direction as necessary.

Around 10:45 A.M. Elise reconvened the entire group. She asked each group to discuss their document with

the entire group, starting withhe kindergarten tables. As the first kindergarten table started to describe the
document, Elise reminded them to stop and source. The newspaper article was about New York orphans

finding homes. The date was 1911 and the location was Oskaloosa, &S.(TB F OKSNE Q jdzSadG A2y
what happened to those children not placed? And (2) is there any kind of background or criminal check for

those interested in adopting?

¢tKS dSO2yR {1 AYRSNHINISY 3INRdzL) KIFIR ¥BY¥KEl NYyIRdz8a A #Ki
happened to the parents? Elise suggested creating some categories to organize the questions into social,
economic, cultural, and legaype questions. She also told the teachers they would have a chance to research

their questions ontie.

The £'grade group had three articles about the same New York orphans, which were written around the turn

of the nineteenth century. These teachers noted the article mostly talked about women and that there were

only six girls of the 26 children miwned in the article. The teachers wondered why the orphans were

O2YAyYy3a (2 DNAYYyStf IyR ¢6KIFIG GKS ONRGSNRI 6SNB F2NJ ¢
the adoptive family and the child.

Elise suggested the better questions tieachers ask, the more you can ask. A teacher asked if they should let
0KS &dddzRSyida FyagSN GKS [jdSairzyaszr (2 6KAOK 9fAasS 1
children to the sources. Kim then provided an example from her own classf8bmused to tell students,
G,2dz F NB SEIFOGfte NAIK(IZé HsKAOK &aKS OKFy3ISR (2 dac¢KI |
[ SGQa 221 AL dzZLivé {KS SELXFAYSR (2 GKS (SIOKSNA i
go find the answer. She added that it was okay if she did not know an answer. One of the mentor teachers
IRRSR GKIFIO aKS KIFEIR 42 Ylye ljdSadAizya (0KIFIG GKS& YI R
guestions. They can research these questiatibe library, share the answer with the class, and add

information to the timeline.

Next,the 23I NI} RS G+ o6ftS NBLER2NISR GKSANI g2N)] dzaAy3d GKS &KA
including:
0 There were 4year olds listed with an occupat of merchant would like more information about
this.

0 Some children were traveling by themselves, and some were traveling with only one parent. They
would like to explore some of the personal stories of these immigrants.
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0 Whatis a flag stressor (capation)?
o On some ships there was a large gender imbalance (ex. Only 10 or 12 men listed on the entire ship.)

0 They found it interesting there was a column on the manifest that indicated whether each passenger
could read.

The 3 grade table had a 195court report from a case in Virginia dealing with similar issues as Brown vs.
Board of Education, which took place in 1954. These teachers wondered what happened after the court case,
and they wanted more information about Charles Green, who was theliited sponsor on the lawsuit. Elise
suggested it may be good to ask questions about the larger context, to more into desegregation. One teacher

adzA3SaitSR I 0221 6KAOK RSIHfdG ¢6A0K (KSasS ANéaéher8a | yR
Today

Thed3INI RS (1 06tS KIR I mdopc fSGGESNI (2 t NBAARSY(l w22a!
Ay Of dzZRSRY 6mM0O 2Ke gl a Al aSyd G2 t NBaARSYyd FyR 9f ¢

which was interesting, and Y3Vhen did women get the right to vote? This was followed by a conversation on

the reading levels of some primary source documents being too advanced for many or most of the students.

Elise reminded teachers they would not necessarily give studentsatentent as is, and would probably at

f SIHad LINBGARS | NBtSOlIyid SEOSNLI @ {KS Fftaz G2fR
have time.

The 3" grade teachers had a letter from a soldier. The teachers wondered whether thenealysa friendly
exchange between the soldiers and the Native Americans. At least one teacher thought the intention might
have been to spread small pox to the Native Americans. Elise asked the teachers to anticipate what questions
the students might hee, particularly since they would have less prior knowledge to contextualize the

document.

11:20 A.M.
Mentors each explained how they implement document analysis into their classrooms, starting with
kindergarten on up to 8 grade.

The kindergarten§  OKSNJ YSy (G 2NJ SELX I AYSR (KS& R2 | GKA&G2NE
(letters, invitations, etc.). They write a letter to someone as well and talk about why people send letters,
authorship, and the like.

The F'grade mentor reportedtB @ R2 | GKAAG2NE 2F a0K22ft ¢ HKAOK AY
you feel when you get a report card? What information is on a report card) and other school documents
(lunch menus, open house letter, and snowy day letter).

The 2¢ grade nentor explained how they had a community focus, including a history of communities in the
area. They use the ships manifest as a large group and discuss the immigration records.

The focus of the "8grade mentor is on slavery and desegregation. Haistier reported use of documents
such as the Emancipation Proclamation as a large group. At this point, a teacher asked if the mentor used
KW.Ls (she does).

The 4" grade mentor then explained that she used letters, first in a whole group settingjtemall groups
(if there is time), and finally as individual activities.
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Next, the teacher participants asked the mentors and project leaders questions. The first question focused on
how teachers select the content and questions to ask. Elise resporiiegl sequence of unit topics follows
this general pattern:

0o K1*grade: Children during other times

o 2"grade: Immigration, plus an environmental unit because this is the time science is brought in and it
fits with the Industrial Revolution

o 3“grade: Industrialization, segregation

o 4"grade: Great Depression, Progressive Era

Elise explained the point was that these topics all feed together. There was some other discussion on whether
mentor teachers had done field trips and modifications for vasigrade levels.

11:45 A M.

The entire group moved into the computer lab, which had theatgte seating with a large screen in front.
Teachers either paired up or sat at individual computers throughout the room. All computers were at the BHH
homepag. Elise went through the BHH website, which was projected onto the front screen, with participants.
She went through the curriculum and resources page, and then through some of the general resources (ex.,
Library of Congress link).

Noong Lunch for appximately 30 minutes. As teachers finish lunch, they are to get on the computers (in the
lab or on a personal computer) to research the questions their group generated about the primary source
documents from the morning activity.

12:50 P.M.

| joined a1* grade group in the main room. The five teachers were working on two computers to answer
guestions about their primary source documents (newspaper articles about the orphan train). During the
searches, the teachers generated more questions about Wwaketwere so many orphans, related to issues
regarding the economy and immigration. There was some discussion about a dot.com site and whether it was
a good source. The teachers determined it was, since it was-gnodibhorganization, possibly a museym

about the orphan train. Another teacher found stories of individual orphans in the Grinnell Herald from 1899
and 1904. This led other teachers to conduct a Google search for other names, and one teacher found the
story of an orphan that was in a primasource document from Elise. Another teacher found information on
when they left NYC and how long the children were on the train. Approximately ten minutes after 1:00, the
teachers started to move onto lesson planning using these documents.

| moved tothe 4" grade table, where there were three teachers at one computer and another two teachers at
individual computers. The group of three was working on answering their questions about the primary source
document (letter to President Roosevelt) and théet two teachers were working on benchmarks and using

the BHH website. | continued to move around the large room and the computer lab. There were
approximately 12 teachers in the lab, along with Bruce Fane, some mentor teachers, and Kim.

1:25 p.m.

All participants were back in the large room and Elise moderated the large group sharing. Each group, starting
with 5" grade, was asked to repeat what primary source document the group had, what questions the group
had, and then the answers to those quesiso As the teachers shared, Elise would ask questions, such as
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GK2g OFly ¢S GFf1 lFo2dzi GKA&A Ay (GKS ONRBIFIR aSyaS¢k {
larger contextual issues.

During this sharing, there was a-g&finute discussion ohow teachers might think about addressing

segregation and difficult questions that might arise. The general consensus from Elise and Kim was that it was
important to address these issues; they did not want the teachers to ignore potentially difficuliansesThis

might be especially difficult when there are only a few (or even one) African American student in the class.
Elise suggested it may be helpful to focus on the contributions and achievement of those in the-African
American community.

Kim chimed in to share her teaching experiences, particularly the fact that students come with many different
perspectives and experiences. She had an African American student in Washington, IA who had zero notion of
the history of segregation. She had anotkardent in Cedar Rapids who had not only knowledge of

segregation but experiences of discrimination. These two students experienced these lessons in a completely
RATFSNBY G YIyySN® {KS KI& Ffaz2 KIFR | RIMRIzOWaa ALINS 2adiR
She responded by explaining to him that it was his choice how he would be, given what he had learned.

Bruce added there could also be a focus on the many groups who have been discriminated against throughout
history. For example, thirish or the Chinese have been through some similar experiences and were
characterized in similar ways. This could be a lesson in how skin color is a constytletidrish were once

G. t1F O o¢

Kim added the definition of prejudice she uses is froim American Girl books Addy, and it is focused on how
prejudice is judging others by outside appearances. She told a story of an incident where the boys did not

want the girls to play basketball with them because the girls were not as good. Althougbytbelid not

O02YS 2dzi YR alé& GKS& RARYQU gtyd GKS IANI a G2 LI I
finished a discussion of the T®mendment, where African American men could legally vote though various
obstacles were preseat, including literacy tests and a real threat of violence against those who tried to vote.

A girl in the class made the connection between that situation and the basketball incident, and Kim led a
discussion with the class on what they would do to resdhis. The end solution was that the boys would

spend one recess teaching the girls how to play basketball, and the next recess they would all play basketball
together.

Next, the 3 grade teachers reported their findings, and included a discussibnwfthey might connect this

to the larger context. Then thé@grade group reported they found the definition of a flag stressor (someone
who weaves and makes linen, lace, and other materials). They also found that soamel Iiyear olds were
listedas a spinster, which prompted more research. They found that spinster, in this context, was a prostitute.
Finally, the kindergarten and'fyrade tables reported findings from their searches about the orphan trains.

Elise finished this activity bylkiag teachers if they enjoyed the process. There was a lot of heads nodding and
words of agreement, indicating the teachers did enjoy the process. Kim then talked about how she only has
her kids searching for information on specific websites, which sisedviewed prior to letting the students

search. She emphasized that she would never allow her students to search websites like the teachers did this
afternoon. One teacher asked if Kim discusses Internet safety with parents; Kim does discuss #his at op
house and the media specialists also addresses this issue.

2:25 P.M.
Five minute break

2:30 P.M.
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Kim reconvened the large group and explained there were two things left to discuss for thghaio
analysis and timdining. She started with photanalysis by giving teachers two tools to ugbe 5 Ws (what,
where, when, who, why) and a modified KWL.

K¢ What we think we know
W ¢ What we want to know
L¢ Where can we learn it

Kim then described different ways to do a KWL. The first exam@lséd on Jim Crow laws. She puts

students in groups of-8 and gives a different picture to each group. The students take turns being the

recorder within the group as they complete the group KWL. Then each group shares with the large group and
KimputsSF OK 3INRdzLJQa Y2 [ 2y | fFNBS LI LISNO® {KS KIFIR |y
Kim also talked about how she used photo analysis to build background knowledge, as an assessment, and
how she uses it with PWIM. Kim viewed photo analysiaraopportunity for students to be detectives, similar

to I-Spy.

She then had the teachers do a photo analysis with a large photo that was posted at the front of the room.
Teachers were to work within their groups and then they would do a PWIM ageadeoup. She passed out a
small handout to each table and teachers in each group discussed and described the photo. Kim went around
the room as teachers worked to answer questions and support the group work.

Around 3:10, Kim checked in with the gpsuand then reconvened the whole group. She started by asking the
teachers to source: Who drew this? One teacher indicated it was John Gast, which she found by doing a
3223tS &SI NDK F2N ¢2SaiG§SNY 9ELI yaA 2 gheibk8kaindihatdtd ¢ ¢ (
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cowboys, Pony Express, Native Americans, train engineers, animals, an angel/lady inresmigg,. f Kim

suggested that when teachers do this in their own classrooms they use a kooshball so that only one student

can talk at a time. She then asked the teachers to list objects in the picture, which included the Mississippi

River, telegraph, log &én, stage coach, train, ship, and a covered wagon. Kim said she always asks her

students to use photos to determine when it was from and then to put this on the timeline. She wants the

focus to be on context and using knowledge to interpret the picueesus getting hung up on dates.

Another modification she suggested was the cover up parts of the photo, slowing uncovering them to give the
students more information. At the end the students can create a story about the photo. She also asked the
teachers what was missing from the photo, including Chinese people, children, and women.

Next, the mentor teachers talked about how they use photo analysis. The kindergarten teacher mentor mixes

AG o1+ a&a aYAYy3IkvdzZSSy F2N I 5 lofthemselves andzR&Sagks gueskdngZaBoutd NP dz
which picture is older, and what information the students can get from the photos. She uses this activity to

work on sentence structure.

The ' grade mentor has the children bring in five pictures and she tiskstudents questions: when was the
picture taken? Who is in it? How were you feeling? What are you doing? She then leads this activity into
books that they use for photo analysis. They do a lot of comparing and contrasting.

The 29 grade mentorused a KWL, but with a focus on generating questions. She establishes with the class
that it is okay to disagree. Thé& grade mentor instructed similar to what Kim had already described. She
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added that she laminates the photos and makes multiple copexause the kids want to touch and hold the
photo themselves. She added that sharing out as a whole group was a vital piece of this activity.

The 4" grade mentor starts with the 20s and 30s in a compare/contrast activity. Then they move into hobos,
Hoovervilles, and the Great Depression. She also lets students know that it is okay to guess while doing photo
analysis. The teachers asked a few questions about where Kim got the photos she used.

Next, Kim discussed how to source with the studentse I&s an icon for each source (photograph, book,
RAINREE fSOGGSNE FNIAFIFOGO FYyR aGdzZRSyida aaz2dz2NOS | a @&:
all of the connections, somewhat like a bibliography. One of thgrdde teachers wonded if students could

keep track of sources in individual notebooks. Kim thought this might be appropridteaimd4s” grades.

Just before 4:00, Elise closed for the day and told teachers they would discuss timelines the following morning.
In addifon, teachers would learn about geographic processes and addressing literacy in the BHH units. Finally,
teachers would have a chance to work on their units for the upcoming year.

July 31, 2009
Prairie Ridge Elementary School, Cedar Rapids, IA
Observer Melissa Chapman

8:00 A.M.

Breakfast, registration, and conversations occurred. The social studies coordinator for the CR school district
came up to me and introduced herself. We spoke briefly and | reminded her that she would usually be talking
with Julie for this project.

8:17 A.M.
Elise started for the day and reviewed the activities for the day.

8:20 A.M.

Kim began to discuss timelines and explains she starts by reading an immigrationrimidke entire book
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year was posted on one of the walls of the main room. Kim explained that she keeps her timeline in the

hallway, versus in her classroom, and that the teachers could figure/lvat works best for their own

Of FaaNer2Yao ¢CKS LK20G2 Fylfeara yR R20dzyYSyid Iyl f@&:
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grades, to discuss the concept of time frequently. For example, you might say this was so long ago even your
ANI YRLI NByida ¢2dzZ Ry Ql-enihBasiZzedtioeDndberskinitiie dmeling Wit matht 3 2 NS
activities, and used color pictures fromabodkkF R S N¥f & 2y 0 (KFG 6SNB KSNJ aO
timeline. For example, there is a picture for when the Native Americans came to North America, when African
Americans arrived, and then when the explorers arrigelden the other events they discusisroughout the

units are added around these events.

She then explained that students were able to add things to the timeline. In fact, last year a student added
. FN¥O1 holYl® 2 KSy GKS@& FTRR a42YS0KAY 3sstudekiSaiso I NB (i 3
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study further for a project. Oncgudents have selected a hero, they read two sources to find information on

their accomplishments and what the world would be like without them. In art, they draw the upper part of
GKSANI KSNPQAa 062R@& YR I RR | & Llzaokze ¥ $éechpatuipiiedeyitdThe ¢ K Sy
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witnessed other teachers at their school doing something similar to this.

8:35

The mentor teachers each describedihthey used timelines. The kindergarten mentor aimed to teach

OKAf RNBY Y2NB | 0602dzi OKNRBy2f 238 0@ LlMzidAy3a OKAf RNBY
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gallery walk to show and talk to the rest of the class about each object. This teacher also incorporates the

school day and has magazine clippings for each part of the school day. Her timeline is posted in the classroom.

The 1st grade mentor teacher focuses on a school timeline. She uses math to introduce the timeline and then
puts pictures to represent each part of the school day, sequenced accordingly. Eventually they might extend
from the school day to the school week.

The 2nd grade mentor explained her process is similar to the 3rd grade (as explained by Kim), and that her 2nd
graders are typically quite interested to view the 3rd graders timeline. This mentor had also posted her
timeline in the room for the teachguarticipants to view and she went through the timeline as she described

her process. She had children draw pictures for the timeline, versus using magazine clipping or copies of
pictures. She also did timeline walk and talks, and had the childrenglaghiell. A piece unique to this

grade was the addition of an environmental piece. They read a book, A River Ran Wild, and then make a large
timeline of various environmental events.

¢KS oNR 3INFIRS YSYi(i2N RAR V2 statdS Theé diddtaddintentdr shiedl 2 Y )
with the group she had initially used clothespins to hang the timeline, but that it fell by January. She posts her
timeline in the classroom and includes inventions, presidents, and the link. She also sugges¢easbrars

may want to do a timeline as an entire grade (versus by classroom).

This led to a discussion and questions from the teachers. The 2nd grade teacher mentor recommended having
the timeline in the room at first, so that it is not out of sigbtt of mind. She also suggested trying to keep
GKS GAYStAYS 263 0G0 GKS OKAfRNByQa SesS tS@gStsz az2

One teacher asked whether there was or should be criteria for children to put things on the timelinsai&im

in her class it has to be somehow tied to what the class was learning about. She also repeated that it was not
about the date, but rather about children using evidence to figure out where to place things on the timeline.

Elise added that in studeimterviews, timelines have come up as an interesting piece, particularly how

children connect with, internalize, and interact with history. A teacher suggested children could use a
O2YLJzd SNI LIN2ANI Y (2 YI1S I @GSNIAOIE GAYSEAYS 2F | |

8:55 am.

Kim asked if there were any further questions or discussion on timelines. Since there were no questions, she
moved on to mapping. She explained that each unit had a different twist and referenced a map up on the wall.
She started with a blank map adid an {Spy piece where she would give students clues for each state until
they correctly identified each state. She did not give a larger explanation of the activity until tief@nd

example, she might explain after th&py piece that she used #@ifent colors for the Northern and Southern

states (separated by the Mason Dixon line); states that were blank were not states at this time period. Often
students can figure this broader context out with little direction from Kim. The class used thienthe
segregation unit.
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They constructed another map for the Industrialization unit. Kim started by reading the book, Ten Mile Day,
which highlighted cities like Lowell, Massachusetts and Chicago, lllinois. They put pictures on the map of
cotton, sugarcane and plantations.

Next, the mentors explained how they implemented mapping. For the kindergarten mentor, the goal was to
get the children to recognize how to use maps. She starts with a large map with the states labeled, and then
takes pictureof the children and puts them on the map where they are born. Similar to other history

activities, she integrated this with the king/queen for the day. She also did a school map and used it to explain
to people how to get around the classroom.

The 1stgrade mentor talked a lot with her students about maps as a physical representation and how maps
can be useful (e.g. helping you to get around in an unfamiliar place). Her class made a map of the playground
and a map of their own town. The 2nd grade noerused maps for landforms and natural resources. They

also used a world map for immigration, and the students placed a string on the map to where their ancestors
came from. Finally, she also sends a parent letter home and asks for a photo of sonfeghiidstdid that

summer. In the classroom, they map out where the summer activity took place, which was meaningful to the
kids.

Ly 4KS niK 3INF}YRS YSyi2NDa Ofl daNRP2Y GKS ({AR& LJ NIy
then maps thiseither on the overhead or sometimes on paper. She has also done maps for landforms,

regions, and the Great Depression (showed Rt. 66 to illustrate how various people traveled). In 5th grade, Kim
explained maps had been used for the Native American tirdtRevolutionary War, and the explorers.

9:12 a.m.

Next, Kim began to discuss literacy strategies, using the overhead projector. She started with the slavery and
segregation to illustrate the close connection between literacy and the BHH strat&jiedisplayed a slide

GKFIG NBFR aKA{¢hw, ¢ YR GKSY RAR |ty 2@SNBASs 27F | f
oral speaking, vocabulary, comprehension). She went through each literacy area, starting with vocabulary.

For each unitshe uses vocabulary lists with definitions. All of this information is on the BHH website. She

does a review of the story each day, a retell, and uses the vocabulary. As she does this, she has found the kids
will start to use the vocabulary themselveSometimes she also does a shpeér. She has also heard of a

teacher who stuck each vocabulary word to a Popsicle stick, which she would pull out to review.

Next, Kim discussed comprehension. She went through background knowledge, visualizitopigges

determining importance, and synthesizing. Next, she discussed written language, for which the Prairie

0§SIF OKSNAR dzaS awAIKG ¢22f ade¢ CAyltffes aKS RAaOdzaasSH
timeline.

Then Kim explained thahe uses a pretest at the beginning of a unit. She showed a transparency of the
LINBGSad YR GKSYy 6Syid GKNRAAK Iy SEFYLXS 2F 2yS ai
FylrfeaArazr FyR F3AFAY &KS &K2 g Sdwthdsg fetasts atiReSsed Oth skilINBS G S
FyR O2ya8yids FyR GKFG aK$S Oy 3t8ky F f28 2F AyF2N
teacher asked if she discussed the pretest with her students; Kim tells the students they will see tiaitest

but does not discuss it further.

C
é
J

Next, she went through a unit, which was in a different order than what was on the website. First, she read a
book,What is the U.S. Constitutior®he did not read the entire book; instead she used this to ttiansinto

making the classroom rules. Her goal was to have students make a connection between the constitution, as
the rules of the United States, parallel in purpose to the rules of the classroom. She provides each student
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with a note card and the stuas write down a rule. Then they place the rules into categories, such as school,
home, United States, state, and the like. As the class decides on a set of classroom rules, all the children sign
it, just as the founding fathers signed the constitutiohteacher asked Kim about appropriate books to read,
which led to a discussion about a number of possible books the teachers could use.

Then Kim returned to the description of her unit. She then read the HBoking to Americgawhich is about
immigraion. Children construct an individual timeline, which is ready to be folded up and put into a baggie
gAGK SIFOK OKAfRQa ylYSo YAY SYLKIaAT SR GKFG KSNJ LI
and she tells her kids this on the firstydof school.

Kim moved on to the KWL chart, and displayed a small version of what she modeled yesterday. She does a

KWL for slavery, segregation/Jim Crow, and Civil Rights. She mentioned other books she uses and also
displayed a graphic organizer sh&es with her kids called number notes.

Name: Number Notes

Topic: ___ (slavery)

1 (Africa) __ (Bigidea)

2 (tell me more)
2 (tell me more)
2 (tell me more)

[the big idea/tell me more points are repeated two times]

9:50 a.m.
The number notes were used to help students begin to form and organize their ideas for the student
YIENNI GAGDSaod YAY aK2gSR | mald RNI TG t@nextyhSchitdf | F 21

would edit the narrative with a partner, then edit it with Kim, and finally would put this in Chapter 1 of their
book. She showed a few examples of books and told the teachers she got the books at barebooks.com. She
emphasizedthek A f RNBYy Q& LR 6SNFdzx SELISNASYOS 6AGK | dzi K2 NAK
multiple chapters), a timeline, glossary, and table of contents. A typical book might be organized as:

Chapter 1: Slavery

Chapter 2: Lincoln

Chapter 3: Seggation

Chapter 4: Famous African American that stood up against segregation (do this with paired reading)

¢CKSY | atSIF1 Ayid2 GKS tlraidey LIA Ol dzNEB &
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As Kim continued to discuss the book, she answered questions about howiatiizps her time between the
various activities, how and when sourcing takes place, and how her room is organized.

10:05
Break

10:25

The group reconvened. During the break some of the teachers asked Kim questions, and others looked at the
timelines and other materials posted around the room.

58



U.l. Center for Evaluation and Assessment

YAY Y2@SR 2y (2 RA&AO0dzAaa / KFLIWISNI W 2F (GKS &addzRSyid o3
book, The Wagon, which makes reference to the 13th Amendment and the Emancipation Proclamagion. Th

they conduct a mapping activity. Children use the same number notes sheet as they did for Chapter 1, but on

this second version Kim added lines for a topic sentence and a closing sentence (for Chapter 1 the students
chose from sentences Kim had genegit

For Chapter 3, the content includes segregation, Jim Crow laws, and the 15th Amendment. Activities include
photo analysis,reatl f 2 dzRa O0Ay Of dzZRAYy 3 GKS 06221 tI LI Qa al NjJOZ |
Johnson about why there should kvs against poll taxes, literacy tests, and the like.

The focus of Chapter 4 begins with a discussion about how African Americans stood up against segregation.

Kim did a synopsis of a book they read, White Socks Only, which is a fictional stdwgvesihew even kids

could stand up for what they believe in. Then, during guided reading groups, the kids write a paragraph about
how African Americans stood up against segregation; for this activity the higher ability students get-a lesser
known African #Anerican. Next, they create a mind map, which is a synthesizing activity. She put up a
transparency of a mind map (similar to a concept map), and shared that websites like wordle.com allow kids to
type in words and then draw pictures around those wordite key to this activity, according to Kim, was the
AKINAYy3 2dzi LIASOSO® {KS KF&a G2 2NJ GKNBS {ARa I Rz

She mentioned one more synthesizing option in the form of Photostory, which can be downloaded free. When
Kimhas used Photostory, she put all of the images in a folder on her desktop. Kids could then import photos
into the program, title it (if they want), and then record their own voice. The end product is a narrative to the
pictures, as displayed with the lostory program. Each of her students last year did two Photostories, and
Kim spent about 145 minutes with each child to create these stories.

Finally, Kim conducts the posttests with her students. She put up a transparency that displayed thst pbstt
the same student for which she had earlier show a pretest. She mentioned this was an average student.

10:53 A.M.

Elise started talking about the assessments for reporting purposes. The goal is to determine the extent that
students are developipa chronological sense of history. The two formats for assessment include the image
with the 5 Ws and the content knowledge assessment. She made one last note about the importance of
sourcing before she had me hand out the consent information sheetsintroduced myself and provided a
brief into to the purpose of the consent forms. | also mentioned the web survey that would be sent the
Wednesday following the PD and told teachers to provide me with an alternative email address if they were
not ableto access their school email. No teachers provided me with another email address. There were no
guestions about the consent form.

11:10 A.M.
Kim went through the rubrics, which were primarily for grades 3Elise clarified that teachers could use thes
rubrics if they would like, and that this is separate from the CEA assessments.

11:17 A.M.

Kim sent the gradéevel groups off with their mentors to engage in lesson planning. | went with the 3rd grade
IANRdzLIE ¢6K2 YSOG Ay YA Ynaror, Nigh@lel The ledcKersiedctSreceinedRa nHriikr RS

books, including the Addy series. Nichole also passed out a set of papers that was laminated and bound with a
metal ringq this was the unit with all photos and in the order that Kim and the othidrgdade teachers at

Ridge followed. The teachers all expressed appreciation for all of the materials. There were also conversations
Fo2dzi K26 2NHBI YACHEBNBA YOSANBNEDSYsILE LISNE Ay SI OK aiddz
of school!
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Nichole and the teachers discussed what might be the most useful way for them to spend their working time.

They decided that Nichole would go through each of the lessons in each unit, even though Kim had provided a
good amount of detail. This formatalcSR (G KS S OKSNE G2 a1l bAOK2f S | dz
a20AFft a0GdzRASA OdzNNR Odzf dzYKeé (2 a52 @2dz £ YAYF(dS (K¢

Some time was also spent discussing the Addy books, which the teachers at Prairie Ridge start at the beginning
of the schobyear. One teacher wondered if the boys were okay reading these books, since they are part of

the American Girl series. Nichole said that she tells her students that they will read the first book and then

take a class vote about whether they want to taoe to read these. So far, after reading the first book, the

kids decide to continue reading the series.

For a number of the materials, such as the rule cards, one of the teachers would work on typing up the list and
then would email it to the restfathe group. It was an extremely collaborative working environment.

Most of the teachers in this room were from the Prairie district. Three Cedar Rapids teachers, from three
different buildings, were working to come up with a plan for how to incorpoBit# into their already large
social studies curriculum. These teachers already had five units to cover and would need to add two units.
These teachers decided to work in another room with Elise.

The 3rd grade Prairie teachers worked together until 52uthen we broke for lunch.

12:55 P.M.

| joined the third grade teachers from Cedar Rapids, who were working in a room with Elise and the social
studies coordinator. Soon after | joined their group, Elise left to work with the 5th grade teacherthréiethe
teachers and coordinator discussed how to balance history, as well as how to make sure all subject areas
received enough time. They decided it was important to provide other teachers, particularly brand new
teachers, with guidelines, specific enff dates by trimesters, and the like, since this is the format for math and
reading.

1:15 P.M.

| found six of the 2nd grade teachers working in a classroom, looking at ship manifests and talking about what
to print and what information is provided in thmanifests. One teacher left to look for more printer paper.

About five minutes later the mentor came in with some paper materials, such as worksheets, and discussed
how to use that information. This group was also collegial and much collaboratiorakiag place. For

example, some teachers were looking for specific books and videos and would share this information with the

group.

1:35 P.M.

| walked around the school, looking for the teachers in the earlier grades, but | think they are dispersed into
the computer labs (some may have also left egifslise mentioned some teachers had to leave). | joined Elise
and the 5th grade teachers in the main room. The 4th grade teachers were also working in here, along with
the 4th grade mentor. Elise and tbéh grade teachers were discussing when to address voting and how to
break up and organize other BHH units. They discussed reorganizing the units on voting and on the
Revolutionary War. The teachers told Elise they would keep her informed on howweng# their

classrooms. Elise also mentioned to these teachers that Cath would meet with them on Tuesday to give them
some additional background knowledge.
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Next, they discussed how these teachers could collaborate through the next year and whatethe'sers will
do next summer. It was suggested they might be mentors for some of the Cedar Rapids teachers, even though
they would have only taught this for one year.

1:55 P.M.

| went back into the 3rd grade room, where they were still discussingitits in detail. One of the Cedar

Rapids teachers had rejoined this group and was taking a lot of notes. Nichole mentioned to the teachers they
could get background knowledge on the BHH website, which she had found helpful in the past. They discussed
anumber of books that the Ridge teachers used, and some teachers in the room were trying to find out of

print books on Amazon and eBay. | stayed in this room until 2:30, when these teachers broke up to construct
materials for their lessons. Nichole wentgo make copies of a few things that were not in the packet.

Around 3:00, the remaining teachers were working on their materials, engaged in lesson planning, or were
talking in small groups. There were still a number of teachers in the computer labndAB:20 | touched base
with Elise, who mentioned the only thing that would take place was the completion of forms for AEA credit. |
left around 3:30 p.m.

Monday August 3, 2009
Day 1 of second replication of workshop

BHHCR Summer 2009 Workshagmvenrll view
i Context, Environment, and Participants

The workshop was conducted at Prairie Ridge Elementary School in theipormplbise room. It was a large
pleasant room with a wall of windows along one side. The participants were asked to sit at tapptaddoy

level. There was one table for each grade level. There were approximately 38 participants. Others present
included: grade level mentors from Prairie Ridge School, Kim Heckart (lead mentor), Elise Fillpot (project
director), Cath Denial and Konratamilton (both from Knox College), Cheryl Muhlenbach (lowa Department of
Education Social Studies Curriculum Director), Regina Helm (grant assistant), and myself. On each of the two
workshop days, there was breakfast (bagels, donuts, fruit, juice,&ddfenilable when participants arrive and

lunch was served at midday (sandwiches one day, pizza the next, and dessert). There was also candy, sodas,
and bottled water available all day. Participants were mostly from the College Community Schooldbidtrict
about one teacher per grade level from the Cedar Rapids Community School District. The College Community
district includes four different elementary schools and an intermediate center where'tigeasle is housed,

so many of the teachers know eacthet. This session was the second of two presentations of the same
workshopg the first workshop was held on the previous Thursday and Friday. Participants were allowed to
choose the workshop they wanted to attend. Some teachers opted to come withgitagle level team, but

others attended on their own.

1 Needs and Problems Addressed

The workshop was intended to serve as an introduction to the BHH paradigm for teaching history and a
specific introduction to one of the two grade level units that teacheitshve teaching in their classrooms over
the next few years. The College Community district has adopted the BHH curriculum as their history
curriculum for the next few years.

Sessions
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The day began with introductions by Elise Fillpot, project direatdrkéim Heckart, lead mentor. They

introduced themselves, then introduced Cheryl Muhlenbach, State of lowa Department of Education Social
Studies Curriculum Director, and then introduced the first speaker, Cath Denial, Assistant Professor of History
at Knx College in Galesburg, IL. Denial has worked with the BHH project pretty much since its inception, first
as a history graduate student at the University of lowa and then continuing after taking her position at Knox
College.

Exploring the Nature of Histg
9 Context, environment, and participants

The context, environment, and participants were as described above.

9 Needs and Problems Addressed

The first session was intended to provide the participants with an introductory look at using primary source
docunents as a way to talk about history.

I Resources, Activities and Procedures

/' TGK 5SYyAlft 3AFL@3S I ONARSFT RSAONRLIIAZ2Y 2F KSNI Ay@2t @
g2dz RYyQiG R2 @2dzNJ 220 @ L KI gSeRddNBYSRR2 BSIN¥2 Ry & @
grade level group a set of handouts, consisting of primary source documents (written and images) about

events around the time of the US Revolutionary War. She asked each group to look at the documents, put

them in chonological order, and then write the story of what is happening in the whole packet. She asked

them to appoint someone from their group to write, and be ready to share their story when they were done.

The groups took 125 minutes to look at their docunmés. There was a lot of talking and laughing during this

time.

¢
.
y
4

After about 15 minutes, she asked the groups to share their stories. Each table shared their story, often
fldaAKAYy3a da 0KSe@ RSAONAROSR &2YSiKAdpblitidakchribon)i KtS& g S NJ
first all teachers appear attentive, but after a few tables have presented, some people seem less interested,
talking among themselves.

PFASNI FEf GKS 3AINRAzZLIA KI @S FTAYAAKSRI 5 3\6AIOK SINA 3% R RES
LINA2NJ {y26f SRIS 61 a RAFFSNBYGE (2 6KAOK 5SYyAlf | INE
G GKS &a2dz2NDSaodé 'Y20KSNJ 0SIF OKSNJ adZ33SadSR GKFdG Gf
and another that the interpretations they made of the images changed their story. Another teacher said that

the way that you organized the documents, how you made sense of them affected the story. One person said
that they had decided that one of the images was Gedkggeshington in his youth which no one else had, and

that colored how they told their story.

5SyAlf FalSR AT (dKSe& Fft KIFER GKS &alYS &a2dNOSao ¢ K¢
L R2 (GKFG G2 e2dxKé { by Sugdesfidgdh&tNte Rid tKaSasandllgsifation dédemi A 2 y
historians come across evidence when constructing a historical account. She said that the story you end up
telling depends on where you are and what you find. It also depends on what documestkept. So many

stories of that time do not include women or African Americans because far fewer documents were kept that

were produced by those people at that time. It also depends on how the documents are archived. She said

that in the past, thingsdB I 1 SR 68 62YSysx &GAT G(KSe SEAAGSRE 6SNB vy
names of their husbands or fathers. Also at that time, many women and African American people were

illiterate, so they did not even have the capacity to leave documentildelOne of the groups had a letter
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from Abigail Adams and they were the only group that mentioned anything to do with women. Two groups
had drawings of the Boston Massacre, one with an African American in it, one without, which she said was
often noticed by people doing this activity, but today was not mentioned.

She reiterated that this is the kind of thing that historians do on a daily basis; they are looking into the lives

and times of others, trying to find ways to access as much information as#megbout a particular time or

SPSy i 2N LI I OSo {KS aFARZI GC¢CKSNB Aa gfhereidmoRne2 ¥ KA &
answer to the question of what happened. She said that the reason that each of their groups told a slightly
different story was because of differences in documents and in who was looking through the evidence.

She asked if they had any questions about particular images. A couple teachers asked about a political

cartoon. Denial said that at the time there wereSpii 1 @ & LISOAFTAO aNXzf S&¢ | 62dzi Af
people would understand the point of the illustration, like that whatever was most important was the highest

in the illustration. So, for example, the illustration that they were looking atdmainage of the King of

England high up in the corner of the image. She said that once you understood that, it helped you understand
that this was not an American document, but a British one and that knowing the point of view was very helpful

in interpreting the image. She explained further that this image would have been a British propaganda

document. At the request of the teachers, she explained some of the other things in this image, including the
GFNJFYR FTSFEGKSNR Ay (Ké facek &3 pppdés@ddayfhe AttradtitePBritishdzBds,ge | Y S
fact that the Americans are making the British sign the document in the image. She said that almost all the
documents we have are from the American point of view. In another image, drawn by Raut Re depicts

America as a naked, vulnerable Native woman that is being disrespected. There is another woman in the

image who represents Britannggshe is embarrassed and is looking the other way. The British army is

depicted as being ineffective.

1 Immediate Outcomes Perceived by Observer

Teachers appear to be interested in looking at the images. During group time, some teachers were more
involved than otherg A 1 Q& KIFNR (2 GStf 6KSGKSNI 0KS 1ljdzASGSNI 2y S
tet OKSNB &FAR G(KAy3&a tA1SZ aL R2yQlG 1y26 Fyeid™ Ay3a | ¢
INI RSH ¢KS FTAFTOK 3INIRS GSIFIOKSNE FINB GKS 2yfe 2ySa
about the topic and about the strategy asing images.

1 Intermediate/Longterm Outcomes
Not clear what teachers have taken from the presentation so far.

Five BHH Tools
1 Context, environment, and participants

Same as above.

I Needs and Problems Addressed

This session is intended to be introductito the pedagogical tools and the historical learning tools used by the
BHH project.

1 Resources, Activities and Procedures
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The session started with everyone looking at a list of the BHH tools that Fillpot said are not unique to this

project, but distilledand combined from other sources. They received a handout with the list of tools. They
are:

1 Reading for Historical Context

1  Primary Source Analysis

1 Timelines

1 Mapping Historic Information

1  Synthesis of Sources into a Narrative
Denial said that for theirfst of these, in BHH they use picture books for learning background knowledge.
Primary sources are ones that are produced at the time the event happens, and in BHH they use images,
written documents, and other physical artifacts of the time studied, sagtools, etc.
Denial asked them to think about the analysis of written documents. She asked if their account (earlier in the
day) would have looked the same if they had also had a written account from a British soldier? Teachers said
no and one asked, in Britain today, they consider the revolution very important. Denial (who is of British

2NAIAYO &1 ARI ab23X ¢S R2cwe skip ovérlthe fevolutior? lzdausd WeSlo nBt N { A 2
believe it is particularly important. Peopletedid2 G S OK LINA Y NAf & GKS KA&d2NR

{KS &FAR (KIG G2RIe GKS& g2dd R 6S 62Ny AYy3 G aGKSALN
Sty R2 AdG Ftf G 82dN) {ARAQ 808t ® { Kfentddrgaéhd R 2 dzi
grade level. | was seated withthBaA NI RS 3INR dzL) 6 K2 NBOSAOGSR | O2LkR 27
£ SGGSNI GNAGGSY 68 | YENNRSR s2YFy (2 CNIYlfAY FyR ¢

document along with the IBH format for document analysis. They worked in their grade level groups for
about 20 minutes. My group (and most of the other groups) started off quietly, reading their handouts and
then became more animated talking about and trying to understand tth@iument. Some groups were going
through the BHH handout itefhy-item, others seemed to be jumping around more talking about whatever
captured their interest.

CKSANI FANRG GFral e¢la 2 a{dGd2L) IyR { 2dNO®meach ¢ KS T2t
group of teachers shared about their source when asked to share what they had learned and the questions

they had about their source.
http://www.bringinghistoryhome.org/assets/bringinghistoryhome/document%20analysis%20gquide%

202009.pdf

Kindergaren: Newspaper article, 1911, Oskaloosa Independent
www.kancoll.org/articles/orphans/or_news2.htmib S¢é |, 2N] hNLIKFIya ! ff CAY
about where and with whom orphans were placeQuestions: What legal measures were taken to
make sure they were orphans? Where were they from? Why were they sent where they were?

1* Grade: Three newspaper articles from the Grinnell Herald -B89&Iso about finding homes for unwanted
children. Questions: Why was there a need for children? Were they used as servants? Whey were
there so many children? What happened to the orphans not placed?

2" Grade: Press Release from the EPA about Love Canal toxic waste dump, 1980. Questions: \Migat were
penalties? What were the health hazards? What brought awareness? How many people were
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FF¥FSOGSRK hyS GSIFOKSNJ aFAR &4KS NBYSY0OSNBR GKAaA
incident. Another said she had memories of seeing pictures wittirig, abandoned homes. Denial
said that these emotional memories are importagyou have to think about what students may
remember when teaching history.
3“ Grade: Court report from May 27, 1968 Supreme Court Decision regarding New Kent CountypoVA sch
board (in reference to Brown vs. Board of Education) regarding freedom of choice in schools for
students in grades-Z. Questions: Who was writing the plan? Was it just to comply with plan? Did
they lose federal funding? Why only for certain grs@léNhat was the African American perspective
on this? Were there differences in the schools? [Fillpot said that these were great questions for
understanding how questions push knowledge. Questions are not weakness or stupidity. Asking
guestions meanghat you are engaged.]
4™ Grade: Excerpt of letter to Roosevelt, Jan.24, 1936. Questions: They wanted some background knowledge
about the questioner. Who is this person? Was this an open letter? Did it actually go to the
LINBAARSYGK YXEYIRAGL KRS NBRSNNBER G2 Ay GKS €SO0
NEFSNNBR (22 6KIFG A& y26 a{20A1If {SOdzNR{G&¢K
5" Grade: A 1763 Journal entry by a Native American to small pox hospital. The journal referred to donated
Gofl y1Shaé o ane gafisiof thedoyiraaywhichtake Briidketedvere they originally
AffS3IA6ES YR (KSasS NP a2YS2ySQa 02ya2SO0daNBak
Fillpot asked the fourth grade group why they were wondering whether this was an open letter to a
newspaper or an actual letter. She&R A ¥ (KAa KIFIR (2 R2 6A0K (GKS LISN&?2
G!'yR 6KIG 20KSNJ ljdzSadAz2ya YAIKEG e2dz ral AF AdG ol a |
really trying to address? Would the public have known who the letter iNdteg | & K £ {KS alFAR (K
a real presence with the common people and that is probably why the letter was written not only to FDR, but
also to Eleanor. She also said that it provided an outlet for women to write to her. Denial put in thaeedl let
on file were written with initials, not names.

They then talked about corroboration. If you have a theory on these kinds of research topics, how can you use
evidence to learn more? Where else are things related to this topic found?

Fillpot andDenial said that they would all go to the computer lab and they could use either their own laptops
or computers there to do some explorations.

They all went to the lab and are seated at computers. Nearly all of the participants had access to cogqputers
a few people share with someone else. Fillpot asked them to start by going to BHH website. She did a brief
introduction to the website and asked them to make sure to let her know if they, now or anytime, have
problems with the website or any of theanks from the site. She reminded them that there are two units for
each grade, but that they would only be prepping for one this year. She did dhsaligh of different facets

of the website, www.brindnghistoryhome.org

Denial also talked about select history websites where they might find additional sources for any of their units,
AyOf dzZRAY3 aiGKS . A3 o0éY GKS {YAUKaA2YyAlLYyZT GKS [ A0NI NZ
there is no expectation that they will find their own resources and that is why sources are already provided

6 RRAY I GKIG (dKSe GiveyRIodzE K SNAI ST OKENEI KYIPENA SRZ o 8
talked a little about other general histp websites and teachers asked a few specific questions about finding
websites for certain topics.

Denial said that she had ten short reminders about deciding whether the information you get from a website is
good informationg things to help you decidé & website is trustworthy.
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1. 9@ fdz2 6S GKS S0 | RRNBaay SERIXZQI| ©Oxfdd] >dzay & fyf & K
advertising which could compromise the integrity of the information

2. Access: Does the website require fancy software? This meian®it accessible by everyone. Is
there a mission statement?

3. Author: It should be more than just an email address otherwise it again indicates a digitaldavide
Gaywiaxt ¢ I RRNBaa akKz2dzZ R 0S LI NI 2F GKS ARSYGATFAC

4. Date: When was it produced@pdated? There are constant changes in historical scholarship.
5. Funding: Who funds the site? Are there glaring advertisements? Is the information free?

6.  dziK2NRG& 2F LISNB2Y S6NARGAYy3TY {KS GFrf1SR | 62 dz
site on the Civil War with no known credentials for anything he says.

7. Links: Does it provide links offsite? Should help you learn more information, not limit you.

8. Digital Divide; Again, are there too many software needs to use the site?

9. Functioning: AretK SNB o0 NR |1 Sy fAylak LYF3Sa GKIFG R2y Qi f 2
10./ 2NNR 6 2NF GA2YY 528a GKS AyTF2NXNIGA2Yy 2y GKS ard

be the only place you find something.

quial asked them to spend a little time trying to answer their questimbout their sources from their earlier |
SESNDA&S® { KS a1 SR (i KSYcuerdy avikdeStrack déNBereiih2y gét fhéir2 LI | y |
information. The teachers could work alone, as a group, or in pairs. They worked until noon whemkieey

for lunch.

1 Immediate Outcomes Perceived by Observer

Teachers become more familiar with working with documents, using the internet to access their BHH units,
using the internet to do research, and thinking about the trustworthiness of websites. al$®iearned some
content knowledge about their grade level topics. They also appear to be interested in generating questions to
drive research.

1 Intermediate/Longterm Outcomes

Teachers may be more cautious when using sources on the internet and teachkttidents to be more
cautious. Teachers will use questions as a way to drive research.

The teachers took a 4&inute break for lunch. Lunch was served in the same room as the workshop and
teachers sat in informal groups in the room to eat.

Sharingof Findings from Document Exploration (continuation of morning)

1 Resources, Activities and Procedures

One presenter from each group shared their findings. Others from the group often added to the discussion.
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5" grade: They learned that the blanketsréted to the Delaware Indians may have been an attempt to
intentionally spread small pox and the British had antibodies so were not vulnerable. They had also
researched who the people referred to in the document were. Denial mentioned two books about the
spread of small box among Nativ@$ie Ghost Mapnd The Speckled Monster.

4™ grade (two groups): They had done research on the Townsend plan and the social security act. They had
found the whole documents. They were very interested in the idea than$end had recommended
that people get $230 a month that they had to spend in 30 days. They also had found the 1935 social
security act and were particularly interested that teachers were among the jobs excluded from social
security coverage and that whétnwas first instituted, while 14% of eligible whites received social
security, fewer than 1% of eligible blacks did.

Denial asked them where they had found their information and one had used the Social Security Office
website and the other had foundoduments on Wikipedia. She spoke briefly on the four steps for
analyzing; source, contextualize, corroborate, and comprehend. Someone asked about modifying
documents to make them easier for students to understand. Fillpot and Denial said that yotohave

be very careful because you can drastically change the document and you have to realize the
limitations that you create if you choose what should be included or how it is simplified.

Fillpot also asked them to take the idea of a letter to Elean@sBeelt and expand it to talk about

20KSNJ ARSIFa AYKSNByYyld Ay (KA& OlA2yI Sodd g2YSy
3 grade: This group looked at segregation in Virginia schools. The issues were desegregation and freedom of

choice. They arguedtiat as long as there was freedom of choice, that they did not have to integrate,

but they it was decided that unless they could prove that this policy was leading to integration, they

had to get rid of freedom of choice as their policy. They had fourdviiews of people involved at

black schools and white schools.

Denial asked them to contextualize their findings. She said that Brown vs. the Board of Education was

14 years prior to this, but in 1968 with the Martin Luther King, Jr. assassinatidgheddhnson Civil
wA3IKida 'Ot GKAy3aa KIR G2 OKIFy3aSo CAtftLRG Ayas
AYGSaANFGSR ylLGA2Yy y26KE {KS alFlAR @&2dz KFR G2 oS
in 1968, so it still is in praice now. These kinds of court cases did not mean that integration
KIFILILISYSR® l'YR AY Ylyeée OAGASEAY (GKS adzodzZNBly YA3

A longer discussion ensued about iconic dates like 1968 for civil rights and that we often do lketo ma

AG GFry3AaotS FyYyR (2 aAYLXATE (GKS adG2NRI odal AdQa
GGKS RSOAf A& Ay (GKS RSOFAfaéod ¢CNBE G2 O2yailNuz
making connections to other things happeg at the time.

2" grade: The second grade group reported that they had found several sources on the Love Canal. One was
a woman who had filed the first lawsuit. Fillpot asked them about the connections they might make to
larger issues, suggestitige Clean Air Act/Clean Water Acts as documents to help in this. They talked
about having students talk about responsibility and the role of government in regulatory responsibility.
They also talked about the environment and economics as problems thahared across
demographic lines. They suggested talking about activism, such asuglediforts and how citizens
play a role.

1* grade: They had found some secondary and primary sources about the orphans at the time in history of
their newspaper artiles. They found a personal account that said that the train stopped in lowa City
with the orphans and they were transferred to the stage coach and travel on to there. They said they
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were unable to find any attempt to follow up on the children once they off the train because
people at the time thought there were too many children to possibly follow up on them.

Kindergarten: They said they had found similar sources to the first grade sources.

At times during the sharing and preserded discussionef their findings, it was difficult to hear what they

were saying because there were many sidebar conversations occurring. Participants appeared to be mostly

dzy AYGSNBalGSR Ay 20G§KSNI 3N dzLJA Q-related danGedsatignslJe¢Blli BherNDO K =
they had already presented.

Fillpot talked about developing criteria for talking about whether things that occurred in history were good or
bad. For example, when talking about industrialization, even with third graders, they can unddtsiaitd
may have been good for some people and bad for some people.

1 Immediate Outcomes Perceived by Observer

The teachers who presented their findings appeared to gain knowledge and confidence about sharing their
findings. They learned some ideas abt@king the details of what they were finding and lead discussion
toward the general issues that might be addressed.

1 Intermediate/Longterm Outcomes

Teachers may be more able to take discussion beyond the simple details revealed during research@md take
larger issues.

Mentor explanation of document analysis
i Context, Environment, and Participants

The context, environment, and participants were the same as in previous sessions.

i Needs and Problems Addressed

This session appeared to address the neepasficipants to 1) work with peer mentors and 2) hear examples
about how the BHH approach to document analysis works in the classroom.

1 Resources, Activities and Procedures

This session was led by Kim Heckart (the lead mentor) and by grade level maosttoeath grade. Heckart

began the session by saying that this session would be about what document analysis looks like in the

St SYSyiGlNE OflFaaNR2Yo® {KS aFARZ ah¥ O2dz2NBES ¢S ¢ 2 dx
the lower grades thg would use books from the library for research and for the upper grades they would do
structured document analysis. She said that"frgBade (the grade she teaches), instead of using the NARA or

BHH document analysis worksheet, they would use the esabf answering the who, what, when, where,

and why questions about the document and work from there.

The mentors stood in front of the room and went from Kindergarten to fifth grade giving an example of
document analysis that they do as part of theirHBthit.
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K: She said that they do whole group document analysis of letters as part of their History of Me unit. They use
' Y2RAFTAOIGAZ2Y 2F GKSANI GaYAy3IE YR avdzs$SSyé¢ 2F
including a letter and thetalk about the purposes of letters.

1% grade: First grade does My History at School unit and one of their goals is to learn the concept of history.
They look at lots of documents having to do with the school, e.g. school newsletters, menus, early
dismissal notes. They discuss the purpose of each of these and make personal connections concerning
the impact of the documents.

23N} RSY ¢KS LYYAIANYGA2Y dzyAd FyltelsSa | akKALQa Yl
illustrate what a maifest is and the kinds of information you can learn from them.

3“grade: Segregation/Slavery unit looks at the US constitution as a large group and in particular analyzes the
13", 158" and 19" amendment and talks about their impacts. They also lodk@Emancipation
Proclamation.

4™ grade: During the Depression unit, they look at letters to Mrs. Roosevelt and talk about who wrote them
and why. They also look at some political cartoons.

5™ grade: They look at journals from the pBalumbian exchage.

Fillpot emphasized that the BHH website has everything that you need for document agdlgtisdocument
analysis tools and the documents themselves.

1 Immediate Outcomes Perceived by Observer

Participants gained knowledge of the types of docutsghey can use with the age group of the children they
teach. They also had their first opportunity to hear from their mentors and feel more at ease about
approaching document analysis appropriate for the students they teach.

1 Intermediate/Longterm Outmmes

Participants may begin relationships with peer mentors that will be important to them during their teaching.

Image analysis
i Context, Environment, and Participants

The context, environment, and participants were the same as in previous sessions.

1 Needs and Problems Addressed

This session was addressed at familiarizing participants with doing large group image analysis.

1 Resources, Activities and Procedures

Denial passed out copies of an image to each table of the painting shown below. She saioutidego small

group and then large group analyses. She reminded them to Stop and Source and that thé\imergean
Progressis by John Gast and was painted in 1872.
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what everything is in an image, you need to leave students with comfort that they can speculate on what

things migh be without being corrected.

5SyAlft YR I SOUFNI 62N]J SR (G23SGKSN) 2y O2ftf SOGAYy 3T ¢
start by listing the people they saw in the image.

People Places
Person riding horse Mountain
(ponyexpress rider

is attaching

meaning)

Native American  Body of water
Angetlike woman  Prairie

Farmers Farmland
Soldier City (on far right)

Guy witha covered Indian village
wagon

People in the stage Homestead
coach
Explorers
mountain men

Log cabin

2 KSy I

i22e {KS |a]s8R:

GSFOKSNJ all AR
az KI G

Objects
Stagecoach

Plow

Train

Covered wagon
Powerl/telegraph
lines

Bridge

Ships
Travois

Storm clouds
Cabin

Book

Star on her head
Fence

A a

GONI AYES

Dog/wolf
Buffalo
Sunny skies
Oxen

Dust storm
Saddle
Sails on boats

Rifle

Teepee

Bow and arrow

Tomahawk

bones
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positive and negative of wesard expansion, modernization, bringing light to a bad world, unconquered,
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Teachers offered the following: White, angelic, floating, supernatatahctive, she has a book (meaning

AaKSQa avYINIoz 3FI2fR adlkNI 2y F2NBKSIRO® hiKSNI LI2aAdildac¢
dawn a new day, clarity on the right side of the image, technology, telegraph wire. Bad things natieed w
RFN]JySaas aidi2NX¥kRdzalG o6YIFeoS y20 60FRI S R2y Qi 1y26!I
middle appear to be settlers, they are bigger, more clear, more powerful. Someone pointed out that the fence
sets up boundaries and ownership.

Denial said that someone from outside the US might see the light/dark aspect, but might not necessarily
attribute any meaning to things like the pony express rider, telegraph wires, etc.

She also pointed out that this image was created after the Civilg@daring the war, it would have been less
LINPOGFO6f So {KS a1{SR (GKS G4SIOKSNARX Ga¢KAa Aa WiKS g
5SyAlft alAR GKIG S@Sy (GKAYlAy3a lFo2dzi (KS LlsiahiofdzNE |
6KIG aiKS 6Saié YAIAKG KIFI@GS YSIyid G2 LS2LXS FNRY aSi
the north, the French.

Denial asked what or who that existed in the US at this time was missing from the image. Teachers answered
ChineseHispanic, Native Americans. Denial asked if this image could have been a spoof, expressing

skepticism rather than optimism. She said, for example, that Mark Twain was very sarcastic about these kinds
of ideals. But some people definitely believedhia manifest destiny idea.

1 Immediate Outcomes Perceived by Observer

Teachers learned some techniques for image analysis and some ideas about how to use it in a classroom.
Teachers may have also learned some content knowledge about the idea of mangtsy de

1 Intermediate/Longterm Outcomes

Teachers may feel more comfortable carrying out class discussion concerning images.

Image analysie mentor reports
i Context, Environment, and Participants

The context, environment, and participants were the saraéngprevious sessions.

i Needs and Problems Addressed

This session was addressed at familiarizing participants with doing image analysis with their students.

I Resources, Activities and Procedures

Heckart said that for image analysis witig@aders she tyically uses the KWL format rather than the image

analysis worksheet. She added that the students become very accustomed to it and never worry about

whether they are right or wrong in what they suggest when they try to come up with what they know. She

added that they use this as part of their PWIM strategies in Prairie (and CR does too). She says they start by
ARSY(GAFe@AY3a (GKS aYé LINILZ gKIG GKS@® (y2¢ Fo2dzi GKS
students understand that although théyNB f S+ Ny Ay 3 GKS Gad2NRé 2F KAadz2N

The other grade level mentors each gave a brief idea of how they use image analysis.
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K: As part of the King and Queen of the week, they bring photos to help tell their stories and the kids examine
each2 i KSNBRQ LIK2G2a FyR 06S02YS GRSGSOGA@GSas (2 FA3

1% grade: They talk about how photos are historic evidence and they work on their questioning strategies to
FAIAzZNBE 2dzi 6KIF 1Qa Ay GKS LI e ldoting atiplio®Sthat afed 2 G | €
part of their personal history.

2" grade: During the immigration unit, they look at photos from Ellis Island (first as a whole group, then in
smaller groups) using either the KWL or the 5Ws process, they deateads alout some of the
pictures, and they take the time to share their analyses.

3“grade: They also do their analyses in large group then small. She said that the sharing is important for their
age group. She said that kids start bringing in their own psttiney want to analyze and that she is
noticing that kids are coming in remembering their analysis from previous years.

4AM"3INF RSY {KS aFAR GKIF{O LK2G2 Frylrfteara KFra 0SSy KSN
of great photos fothe Depression unit. They also typically do photo analyses in large group and then
small groups.

5"aNJ RSY ¢tKSe KI @S R2yS AYlI 3S | yEAndounterOae tigng thay K&S R NI
is to break the images down into quadrasts that they really examine each part carefully.

1 Immediate Outcomes Perceived by Observer

Teachers learned ideas about using photographs or other images with their student populations and had more
opportunity to hear more from their mentors.

1 Intermediae/Longterm Outcomes

Teachers may feel more comfortable and competent at carrying out class discussion concerning images.

After this they talked briefly about the Historical Source icons that are available on the BHH webpage for use
with the BHH units.

Tuesday, August 4, 2009
Day 2 of second replication of summer workshop

Day 2 began with the project director, Elise Fillpot providing participants with information about necessary
registration for recertification and/or graduate credit.

Timelining
1 Conext, Environment, and Participants

The context, environment and participants were the same as the day before.

I Needs and Problems Addressed

CKA&d aSaaAizy FRRNB&aad LINIAOALIyYyilaQ ySSRA T2NJ Y2NB )
teaching andearning about history.

1 Resources, Activities and Procedures

Lead mentor, Kim Heckart began this session by saying that she had used timelines before she started using
the BHH curriculum, but had always used it in relation to a specific time or t8pe.now uses timelines as a
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permanent fixture in the classroom to which she and her students are constantly adding events and dates and
discussing the connections between events across time.

She said that with"8graders she still does not start with nisers for the actual dates. She uses the concepts

2F af2y3ax f2y3 132¢ FyYyR af2y3 32¢ gKAOK aKS RSTAY!
are no storiesaboutitf A 1S GKS GAYS 2F (GKS RAY2al dzNREbutthergyde ay 2 2
A02NASa o2dzi oKIG AG 61 a tA1SE€T NBaLSOGAQGSted

She said she starts with reading aloud of the b@okning to America.She said she became familiar with this

book after teaching the"? grade immigration unit, but it is a good fit with ledmg to timeline. They use the
images in the book and other time appropriate photos along the timeline and then use a photo of their class as
the image for the present. She has her students do drawings of events on note cards and then they can add
thoseto the timeline if they want to put the event on the timeline. They use it not only for things they learn in
social studies, but across the curriculum. For example, one student did a note card on the invention of the
paper clip that they talked about imath class. Often when they are doing image analysis, they refer to the
timeline to help them figure out when the image might have been taken and what else they know about that
time.

{KS &4FAR GKIFIG 2yS 2F KSNJ ai dike 8§ ghépter baok. Afou startedWBMNE & ¢ A
/| KFLXISN) oY @2dz ¢2dzA RYyQi (1y2¢6 oKFIG KFLIWSYSR Ay [/ KI LJ

The grade level mentors talked about and showed examples of how they have used timelines in their
classrooms.

K: In kindergarten, they do timelines dietchronological events intheirownlivest I £ £ FAGS &SI NE €
with when they were born, talk about infants, babies, toddlers, etc. The teacher models it first with
her own life story. Later they also do timelines of their day at school.

: They start by talking about long, long ago and long ago. They do timelines about what school was like long
32 YR ¢6KFEd AdQa tA1S (G2RI&® ¢tKSe faz2 R2 I
they read it back to each other as a narratof their day and week.

: They use their timeline all year. They also use note cards with events that they come across. The students
are very motivated because they like to put their note cards on the time line. Sometimes they may do
a special timéine about something they are studying because the kids like to do them. For example,
someone had done a report about Dale Earnhart and they were very interested in him, so they did a
timeline on him. The teacher said that the students are constanthimgatonnections using the time
line. She mentioned a booRiiver Runs Wildpr which they create a timeline and do story retelling
using the time line.

. The third grade teacher said that in her room the timeline is always available for studentsrttoreShe
emphasized to put it in a place that they really can ugdatv enough for them to read the cards and
dates. She said that she allows her students to use the timeline even during assessments because she
R2Say Qi gyl G2 S widkeds, bk Wadts thied Yoodldble to teikfarge their sense
of the time.

. The fourth grade teacher said that they have tried different ways to display their timelines, from hanging
them from clothesline to putting it in the hallway. Kids still lolre timelining activities, even if"4
grade. She says they continue to make connections all the time. Her students make their own
timeline to go with the BHH units.

5™: The fifth grade teacher said that at the beginning of the year, she has her ssudtettteir own personal

timelines as a getting to know you activity and then they use timelines all year. She said that her
students still like to make the note cards, too.
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1 Immediate Outcomes Perceived by Observer

As in previous mentor sessions, teachgam knowledge about how the strategies actually work for grade
school students. They also learn more about the developmental progression from grade to grade.

1 Intermediate/Longterm Outcomes

Again as in previous sessions, teachers may feel more cablerand competent in using the strategies after
SELRAadz2NBE (G2 YSYyiGu2N 0SFOKSNBQ ARSIFA FT2NJ dzasS 2F aid NI

Mapping
9 Context, Environment, and Participants

Same as previous sessions.

i Needs and Problems Addressed

¢tKAAd aSaairzy | RRNRBadnsokr aibd@ usbhinSapsiinzonjlirgtdRwith thedr hidtory
teaching.

I Resources, Activities and Procedures

Heckart started this session by talklng about what she has done to use this strategy (mapping) W|th third grade
classes. They do some activiti&slt G INB 2dzad KIFI@Ay3a G2 R2 gAGK 06SO02YA
{LXR¢ ILYS AAPAYIT OKINIXOGSNRAGAOA 2F adlkdiSa adzOK I a
working on the BHH slavery and segregation unit they do individual ofegdave states and union states, and

states that did not secede. They draw in the Magbxon line. They talk about why because of the gold rush,
California, Nevada, and Oregon were important and recognized as states at about that time even though they
were separate by many other states. They also combine mapping with photo analysis to add on cotton states
when they talk about the economy of the civil war. They use the same maps to add on their information about
the industrialization later in the yeavhen they do the other BHH unit.

The other mentors shared ways in which they have used mapping at each grade level.

K: They do one large may and map where they were born. They identify the city where they were born and
then put a string out to a picte of themselves to show who was born in that city. They also use the
US map that is on the playground and the world map for their ELL kids. They also make a classroom
map together.

1. In first grade, they talk about maps as physical representatiomsy talk about scale, and why it is useful
to have smaller physical representations of large areas. They do a map of their school by walking
around the school to plot distances, and find directions. They also do individual maps of their
classroom and thelayground.

2: They build on what they have learned in the Social Studies Alive curriculum about communities and
landforms by adding things to the maps to represent the different natural resources they learn about
in their environmental unit. She isremplating doing some mapping with her immigration unit
although she has not before.

oY ¢tKS GKANR 3INIRS GSIFOKSNJ alFAR &4KS RARY QG KIF@S Y
some mapping of the Underground Railroad.

4: The & grade usually does a regions unit for social studies so they already do a lot of mapping. They
coordinate the Great Depression unit with the southwest region. They also do some vacation mapping
FYR LJXIF& aYeaidSNe aidldisSa¢ 3IFYSo
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5: They have done mapping chtNve Americans in the US. They talk a lot about how the region that Natives

lived in play a huge role in their lives, homes, shelters, etc. They have used world maps to show
European exploration and then go back to the US map for revolution and calonies

1 Immediate Outcomes Perceived by Observer

This session again added perspective on how experienced BHH teachers can use the BHH strategies with grade
school students. They also learn more about the developmental progression from grade to grade.

1 Intermediate/Longterm Outcomes

Teachers may feel more comfortable and competent in using the mapping strategies after exposure to mentor
S OKSNEQ ARSFHa F2NJ dzasS 27F YI LaA®

Aligning BHH and literacy strategies

i Context, Environment, and Participants

Same as forqgvious sessions.

1 Needs and Problems Addressed

This session was addressed at understanding how teaching the BHH unit can help teachers achieve their
literacy goals and use literacy strategies in the context of the BHH curriculum.

i Resources, Activities drProcedures

Heckart led this session. She started out by saying that in recent years, social studies has received less

attention because it is not tested in the way that reading and mathematics are. She said that she finds the

BHH curriculum to be a wegood way to achieve both their literacy goals and teach social studies content.

{KS &4FAR GKIFIO aKS adrNIa 2dzi o& Ol | dpgidingbbit®ats 2 NR a K
history has the word story in it. She says that the BHH unitsgdénty of ways to do reading, writing, oral

speaking, listening, and learning vocabulary words.

She said for building vocabulary, she uses the Tier 3 words on the website and puts vocabulary words on
popsicle sticks for students to study. They st OK Rl & o6& (SfttAy3a | adGd2NR 27
unit. She models it for them and then they do pstilare and they also draw sticks with the vocabulary words

to share their definitions with the class.

She continued to talk about litergcstrategies that are used in their district. | had to leave the room because
of a phone call, but | talked to Heckart after the session and she said she had done the same presentation on
the previous Friday and this is described in the notes for 7/31/09.

After | returned to the room, Fillpot did a brief session on using a rubric with assessments. She shared an
exampleofa8 22 Ay d Iyl f@GAOFf NHzZNARO FT2N) dzAS 6AGK LIK2G2

During this session, several people had thempaters open and were ofask, reading email or surfing the
web, but most people seemed to be attending.

Fillpot announced that for the short time before lunch, they would be meeting in their grade level groups and
going through their units. Each gmwould meet in the classroom of their grade level mentor. The groups
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classrooms and worked on getting ready for their units until it was time to remonat 3:30, finish any paper
work and take the AEA evaluation survey.

| walked around the school spending a few minutes in each of the grade level groups. All groups were sorting
0KNRBdAK (GKS dzyAd YIFGSNRIE AaZ A adciviydacidieig wieh toitldtteA NJ Y Sy i
units and how to best coordinate them with other curriculum, and/or reading and discussing the materials.

I made the rounds several times before and after lunch and all groups seemed to be engaged in their
materials.

They met briefly back in the main room at 3:30, completed their surveys, and left by about 4 PM.
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Notes from BHH-CR Summer 2010 Workshop (Cohort I' second year workshop)
(JK observer)

BHH-CR Summer 2010 Workshog™ Overall view
1 Context, Environment, @hParticipants

The workshop was conducted at the same place as the first year workshops, Prairie Ridge Elementary School, in
their multipurpose room. It was a large pleasant room with a wall of windows along one side. The participants
were asked to sit tables by grade level. There was one table for each grade level. There were approximately
40 participants. Others present included: grade level mentors from Prairie Ridge School, Kim Heckart (lead
mentor), Elise Fillpot (project director), Cath Ddrdaad Konrad Hamilton (both from Knox College), Regina

Helm (grant assistant), and myself. On each of the two workshop days, there was breakfast (bagels, donuts,
fruit, juice, coffee) available when participants arrive and lunch was served at midddwi¢sees one day,

pizza the next, and dessert). There was also candy, sodas, and bottled water available all day. Participants were
mostly from the College Community School District and about one teacher per grade level from the Cedar
Rapids Community Saol District. The College Community district includes four different elementary schools

and an intermediate center where tfigyfade is housed, so many of the teachers know each other. There were

no fifth grade teachers at this session of the workshbjs session was the first of two presentations of the

same workshop the second workshop was held on the following Thursday and Friday. Participants were

allowed to choose the workshop they wanted to attend. Some teachers opted to come witki¢Heiredra

team, but others attended on their own.

1 Needs and Problems Addressed

The workshop was intended to serve as an expansion of the BHH paradigm for teaching history, time for
reflection on the first year and how teachers can improve their teachimg filst BHH unit, and a specific
introduction to the second of the two grade level units that teachers will be teaching in their classrooms over the
next few years. Both the College Community and the Cedar Rapids districts have adopted the BHhincurricul

as their history curriculum for the next few years.

Monday July 26, 2010
Day 1 of first workshop

Sessions

The day began with introductions by Elise Fillpot, project director and Kim Heckart, lead mentor. They
introduced themselves, the grade levelmt or s, and the evaluator. She ha
chart and walked through it quickly, saying that they would first be looking back at the first unit
implementation, then work on making connections between the BHH curriculum andudifests, then look at
using the new Predict and Infer model, and then begin work on preparing the new units. She said that before
they moved on to the new units, they would first spend some time reflecting on the first unit. She asked them to
work in grade level groups, talk about their unit implementation using the mentor and a set of questions to guide
their discussion. The questions were:

1 To what extent were you able to implement the unit?

1 What affected the thoroughness of implementation? Timenfolementation? Time for planning?
Missing resources?

1 Brainstorm solutions
1 How would you briefly characterize your student learning outcomes from the unit?

1 What was successful in the unit implementations? Your favorite part of the unit?
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1 What was not suessful? Your least favorite part of the unit?

1 How did the implementations differ between your individual classrooms, i.e. how did your individual
styles, activities or emphasis affect the lessons?

1 How did you change or adapt the lessons? Why?
1 What will you do differently next time you teach the unit?

T What parts of the curriculum did the students e
why?

T What was BHHG6s most i mportant i mpact on your st

Reflections on the First WiMmplementations
1 Context, environment, and participants

The context, environment, and participants were as described above. The participants worked in grade level
groups first. These varied in size from five to ten teachers plus a teacher mentaotilithtetheach group.

i Needs and Problems Addressed

The first session was intended to provide the participants with a chance to talk with peers about the unit they had
already taught and to brainstorm solutions to any problems that may have occurred.

I Reources, Activities and Procedures

During this session, | sat with the third grade teachers who had two facilitators, Kim Heckart and another third
grade mentor. The mentor asked the teachers to start by thinking about what affected the thoroughness with
which they taught the BHH curricul um. One teacher
timeline. She asked if others did theirs in their room or the hallway. The mentor said that she found it easier to
have it in her room and uses it mohnan if it was in the hallway. Another teacher said that they are more
accountable as teachers to keeping in central as ar
in the hallway, but others said that doing it in the hallwayvasgl because students saw
work and they asked about other things put on the timeline. Another teacher said sometimes they have several
classes out in the hall at once and that makes it seem like an occasion to work on the timelirteachense

said that they have kids make cards to put on ti mel
put it on the main oné just on their own. One teacher asked the mentor if they save their timelines from year
toyeari shesaidske doesnét save the items. Some people use
illustrations for timelines.

One teacher said that the timelines were really important for keeping students thoughts on history. Another
teacher said that commuation among teachers who were teaching the unit was really impotteey were
doing the unit at different times, but it was still helpful to keep in touch.

One teacher said that writing in the Barebooks (blank books in which they synthesized thisdgaabout

the historical topic) really took a long time. The teachers discussed the different ways in which teachers had

done their Barebooks. Some had written the text for the books as a class and then had each child illustrate their
ownbooks. Afe t eachers said that their Ahigher kidsod had
decided which Abig ideasd needed to be included in
One of the teachers asked if they also did Bao&s for the second unit. The mentor said that she usually does

one Barebook and one PowerPoint or PhotoStory presentation for the second unit. Kim said she has her
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students do two Barebooks. Some teachers said that they tried to get their Barebhedkstte first
conferences which was a lot to do. A teacher asked about PhotoStory software and Kim said that it is not a Mac
program so you need to do it in the lab or on the netbooks.

The mentor asked the teachers if they had all the resourcesetbdgydito do the units. One teacher said that
she was missing a lot of the books, but that she had heard she could get them from a teacher who had retired.

One teacher said she had not really done the photo analysis thoroughly. The mentor sa&dh#ehtaand that

photo analysis requires a lot of modeling. Kim said she had videoed her kids doing a photo analysis this past
year and perhaps, in addition to modeling it themselves, they could show their kids that video so that they could
see other kiddoing it. Kim said that during the video the kids also did a really good job of working together so

it is a good example of that too. She said that they would be putting the video on the BHH website soon. Kim
and the third grade mentor also said thmatreecting the photo analysis with the time line is a good way to

practice photo analysis skills.

The mentor asked if the teachers thought their kids learned a lot from the BHH curriculum. There were several
Afyeso responses t mosaidtheaiose of the@hings the Kids tedilyeliked @nd leanned a lot from
was the Addy books. She said that when she first mentioned them the boys did not want to listen, but after the
first one they were begging for them. Several teachers said thatrthefen they read the book®ne said she

also cries when she readimk and Say One teacher asked if there are other American Girl books that might go
with the second unit, the industrialization unit. Kim said the Samantha books are the right #vat, $he is a

rich girl so it does not tell about the problems of industrialization. She said there is a Dear America book that is
good.

A new teacher asked if the BHH curriculum was the entire social studies curriculum for Prairie district and the
teachers told her there were also some things they covered concerning mapping, cardinal directions, and globes
and that it was all in the standards and benchmarks.

The mentor asked the teachers if there was a particular centerpoint for the unitl tS8avkesis said that the

Addy books were central for themtheiyttweoregaddinbopc
Another said that starting off talking about Africa was important for them. One teacher said the kids loved this

unit and saighe had heard them talking about it during other parts of thie stayetimes arguing whether
certain states were fislave or freedo and about ot her
frequently referred back to the maps they hademad

When asked about their favorite parts of the unit, most teachers said the books and several teachers said that
their favorite part was how engaged their students were in the unit. One teacher said that her kids loved doing
the Barebooks and were yanterested writers. One teacher said that the Barebooks construction was one place
where she had to | earn to firelease control 0 because
be donedo but the kids al so wanted contr ol

The mentomasked them what was their least favorite or least successful part for them. One teacher said that it
was hard to dig up some of the books or to find boc
find. Another teacher said it really heljgsdo the unit with someone els¢o bounce off ideas and to clarify

tasks. One teacher asked how others had fit it in with their science curricstume said they alternated units

doing the unit each day, and some said they did each on alternateAdaytser teacher said that because the

high level of literacy components present in the units, she also worked on it during literacy time. Several
teachers said that having packets of materials really helps. One teacher said that she got doneagitinthe t

of the unit, but still allowed students to work on their Barebooks. A teacher asked if others had ketp everyone

on the same chapter of the Barebooks or allowed them to move on as individuals and most said they kept on the
same chapter. Kim saitlat once the students have done their number notes, they know the material really well
and can move back and forth at their own pace. The mentor said that her kids have always been really excited
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aboutthe conteriti even t he | ow Kkitdeshi addng thdt with somekids witth IEPs theyn
type the content up that they say orally for them and then glue it in to the Barebook.

The mentor asked if they had adpared the unit or changed it in any way? One teacher said she

spend a lot more timenahe Africa aspect than had been in the unit. The mentor asked if there are things they
would do different next time. Things mentioned were that they would spend more time on the timeline, do more
modeling of the photo analysis, and do more as a winolgpg One teacher asked what other accomodations
teachers made for their IEP students. One said that their IEP students did the unit with their paras, one said they
do it with taking turns with para, and one said she has them use the photo anatgsisnsitead of drawings so

that they can still make their whole book. At that time, the mentor mentioned that she has the students illustrate
their books as they go rather than doing it when they are all done with the words because the kids are more
excited about it.

The mentor asked what they thought was the most important impact on students. The responses were:
Realizing how history changes

Realizing what history is

Talking about how things were so unfair

Gained knowledge about the issues that thidycarry with them

Gained empathy

They were really engagddwent home and talked with parents about it

Used so much good literature

=A =/ =4 =4 =4 =4 4 -9

Made so many good connections

The mentor asked how they thought that they differed in their teaching styles. Onejiesicdadd that it was

good for teachers with all different styles because they could put their own selves into it. Another said it made
them closer to the kids because the Akids see you
books. One teacher said that she felt that the parents could be even more involved. As an aside one teacher said
that they had been thinking that their trip to the Amanas will be really meaningful with the industrialization unit.

The discussion among thigrd grade teachers was very animated and positive with all teachers participating
and sharing.

Elise called the teachers together and asked them to share as a grade level a few important things from their
discussion, with the particular goal of lettitihge grade above them know what they thought they could expect
from their kids this year in terms of prior knowledge so that teachers would be able to activate that knowledge.

One teacher from each grade typically presented their discussion.

Kindergarten: The teacher said it was an overall success as implemented by most of the teachers. She said they
did not need to have a dedicated social studies time because it fit across the curriculum with elements of math,
socialization, literacy, etc. She said tligg a lot of discussion and modeling and that they will be extending the

unit next year. Elise asked what first grade teachers should expect to see in their students. The teacher said that
the history of me is very focused on learning the vocabulaystdry, including the wordsistory, artifacts,

change over timeShe said that they understand that as you get older you gain skills, abilities, change physically
and personally. They also learned the difference between a question and a statement.
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Eli se said that they were going to be changing the r
because they were experiencing increased numbers of children who had no pictures or artifacts from when they
were younger due somewhat to the flsdn Cedar Rapids, but also from displaced people and refugees. One
teacher said that this past year they had 28 students, seven of whom were ELL students who did not have
anything like pictures or childhood toys. She said that one child, who washfeo@ongo, had everyone
interested when he said that imhrent thee awaismaal sb avboyu IAidny
teachers said they had children draw pictures instead.

First Grade: The group reported that they had very positive expertbedefirst year of teaching the BHH

curriculum, although because of people changing grade levels and new teachers, only three of the group had
taught the first grade curriculum last year. They said that their students were highly interested instla@dopic

that they had fully implemented the unit. One teacher said that her students had particularly enjoyed having
fguest Bmpesatkley sprandparents who would come and talk
extended the unit throughout theay, using their timeline all year long. They said that some of the skills that

their second grade teachers might expect students to have were photo analysis skills and asking questions about
images and ideas. One teacher suggested that they takespittscbool and use those for their photo analyses

T that teacher said she had done the unit at the beginning of the year, but referred back to it all year long. Elise
interjected that she knew that one of the teachers had done a really wonderfuladapteihad her own

mother come to class and talk and the students loved it. They talked about some of the vocabulary of history
that they had | earned from her such as Ahankyodé and

Elise asked if there were any other skills that seconcegemthers should look for and one of the teachers

reiterated that the students did a nice job WwWith pt
who, what, when, where, and why, when looking and new photographs. They also thinkrobsitlyeas

Atoday, yesterday, and | ong agoo, and are pretty gc
way.

Second Grade: The group spokesperson said that their unit was Immigration and that the kids liked learning
about real history, lanago. She said that they had a lot of ELL students who were immigrants themselves or
their parents were. She said that they also did lots of photo analysis.

She said that she thought that third grade teachers should be able to expect that thevitudekéslots of

connections by timelining things that they learn about. She thinks that developmentally they are able to
understand more about time and that they are abl e t
history. One teacher sdidat they read a lot of Magic Tree House books and that the kids were always very
interested in trying to place the events of the stories along the timeline. They do lots of integrating their

literature onto the timeline to help them understand the cootéie books they are reading. They also are

very aware of current events having to do with immigration.

Elise said that she team taught part of the immigration unit with one of the teachers and it was a great
experience. She said that in doing th#, e was even more aware of how teachers decide aspects of the units
that they really love teaching and other parts that they wanteovision how they will do it next time.

They talked about problems when using mixed level groups for documéydiarend for the reenactmeint

with one child in each group who needed help, the teachers found themselves tearing around from group to
group trying to help, and the kids who were able and excited about the topic found it difficult to wait to talk

about nore complex ideas. They decided that it was okay sometimes to use more homogenous groupings when
it came to this point to allow the higher students time together and to allow teachers to spend more time with the
struggling students. This allowed the Ewvstudents to have more time to do the decoding and then, they too,
could have time to do real anal ysi s. One teacher
favorite activity. Elise said that they were working on getting soemedocuments to go with this unit.
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Teachers said that the children enjoyed watchingAmerican Tal@nd that they had watched parts of it again

when the children really understood some of the things happening regarding immigration. Another teacher said
that the unit really brought community and families together and another said that going through the
immigration simulation really excited kidsthey will remember it later.

Elise said that the second grade immigration perhaps has the most intergiuggnsaction of any of the units.

Third Grade: The group spokesperson said that the third grade had completed the Slavery and Segregation unit.
One teacher said that she had trouble with the photo analysis during the first year of using it, nashat it

getting easier. She said that the teachers are becoming more comfortable with it and the kids seem to learn even
if the teacher is still struggling! She said that for the teachers in her building it had been very helpful to share
ideas and experiensavith the other third grade teachers and even to do some team teaching. She said she

t hought it would be fAan awesome |l esson to do as a |
the hallway and that had been very helpful as studemtaw d fAf eed off o of what othe
Another teacher said that they made so many connections during the unit and that they had a very high level of
engagement throughout the unit and she had never had so many parents say that their childkexl ladoout

it at home. They said that the literature used with this unit is great and that students also showed great empathy
when talking about the harsh conditions in slavery and that they also talked about personal problems with anti
bullying ideasetc. Elise said that although this would be their last BHH workshop, it would be great if they

could get together informally to share like this after their secondiupasticularly to talk about activating prior
knowledge. The third grade mentaidthat since her school has been doing BHH for several years, she can
already see that the students come in with so many
skilsif or the students fAit is second nature to do phot

Fourth Grade: The fourth grade spokesperson said that the most positive things about the BHH unit was seeing
the connections that the students make. The mentor said that some were making connections to the current
situation because some of the studentsgaadnts who were unemployed. They said they used some new books
they had found including a good one about an Okie camp. There was also an American Girl DVD about the
depression that was good. One teacher said their principal had come into the roahis®mgand was

amazed at the level of engagement of the students. One of the things that kids really picked up on was the
pockets turned out as a silent plea for help, meaning you had no money. One teacher said that their students had
always gone tae Hoover Museum, but this was the first year that they had really enjoyed and gotten a lot out

of the experiencet hey 6d had to struggle to move them along t

Elise said that the™grade curriculum is really the pinnacle of cumwlatiearning from previous BHH units

fifth grade goes back to exploration era. She suggested that teachers go online and look more into the units
from the years before and after their wuni tfloodinOne t e
Cedar Rapids really helped them see how something like the dust bowl could have such a huge impact on
peopleds everyday | ives. Eli se agreed saying that
tiling may have contributed to thimédingi kids learn that something that change is often thought of as

progress, but may be just charigend that sometimes change is bad. The mentor from the second grade unit

said that the kids really learn that during the environmental unit, anogidhgrade mentor added that they talk

about some of the things that make change good anid dgd cars go faster, but are more dangerous. Another
teacher said that th&' grade students definitely think that the Roaring 20s were nothing but hagsy tim t 6 s
more complex than that.o Elise said, fAYes, fWe si mj
grade teachers who had taught before did first and the mentor replied that she did the Progressive Era unit first.
Second grade sattley do their environmental unit before the immigration unit.

A first grade teacher said, fiWe are always revisiti
now! o

1 Immediate Outcomes Perceived by Observer
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All the teacher groups were amimated conversation during the group times. The excitement expressed by the
They indicated their appreciation for the time
just to talk about the units with their grade level groupse question of what teachers in grade older than their

own should be looking for in students activated their thinking about the student outcomes and their goals for

third grade teachers appeared to be echoes by the other groups.

their studentsd knowledge and

1 Intermediate/Longerm Outcomes

skill s.

Teachers will have ore knowledge of what kinds of skills and knowledge they should expect of their incoming
students and will be able to respect and add to prior knowledge and skills. They also are reminded of what they
are trying to help their students learn. They alsdaoeced relationships with colleagues and peers and made

plans to do more sharing and helping each other teach.

Predict and Infer Model
9 Context, environment, and participants

Same as previous.

M Needs and Problems Addressed

The Predict and Infer Model walesigned by Kim Heckart, the lead mentor for the project. It has been used in

her classroom and of t he

curriculum materials.

S 0me

I Resources, Activities and Procedures

ot her mentor

teacher :

Kim stared the session by saying that she thought the Predict and Infer model could be useful at all grade levels,
but that at the KL levels, you probably could stick with the Predict part of the model by teaching them what

predictions are

learning.

ksardads hldomolsd nigde het G Bpot

chi

| dr en i

She said she would give an example of one way she has used the model for her history teaching. She said she

wanted to teach a wunit on
was, AWhat did women do to get the right to
two documents having to do with that time. The items used were:
1. A poster foroaofiMasgr oneptt mayt was agains
2. The 19' Amendment
3. Photo of women making a flag with only the stars for states who allowed women to vote
4. Photo of protest for womendés suffrage
5. Photo of protests with men present
6. Photo of suffragistall wearing white
7. Photo of women in parade with state signs
8. Photo of Colorado ratifying the f&mendment
9. Photo of Susan B. Anthony
10.Phot o of women taken to jail for Aobstru

vauo ensemtidl guestion fo Startaff dhe questions h e

vot e?o0

t WO me n

cti t
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11. Map of the states which had ratified

She said she started out hyigg an item to each of 11 small groups. Each group would analyze their item for

about 1615 minutes, then the groups would pass the item to another group, until they had analyzed all the items.
Then the teacher would put all the items onto a posteaasxdk s t he students to fApredi
She said she defingsedictt o t hem as figuess about what is in the
said she definéaferas fit ake background knowl edngded.an dShteh et ed utsh
they will read a book that will give them some background knowledge to help them understand the items. She
gave several suggestions for books she might have used for this jprarSpsan B. Anthony biographihe

Ballot Box Bate, by Emily Arnold McCully (about Elizabeth Cady Stanton)Aofime For Courage: The

Suffragette Diary of Kathleen Bowémne of the Dear America series). When reading the book to students, she
stops periodically at four to eight times to allow the stiisléo write a free response to the reading. A teacher

asks if she provides any structure for how they must respond to the book. She said that at first she provides them
with some stems for their respons e sstructine.ckimsaigthat A | t |
she feels doing this kind of responding holds students accountable for paying attention and formulating ideas

from what they hear. She also has the students, if they choose, write thingsitthasthey consider to be

fcdsud in the book about the photos, et c. , t hat they
inferencedut things that may help them make inferences. When they are done, they go back and make
inferences about the photos and documenisgubkeir new background knowledge to help them make sense of

what they are examining. She showed a video of her class going through the process. During the video, some

of the teachers got restless, with some sidebar conversations, and one teacharsayingb | vy , AOkay, vV
Kim talked about one child who had studied the industrialization unit asking if the photos were taken by
ifsomeone who was | ike the Lewis Hines for womenos ¢

choosing imageand documents to do this kind of activity, they consider making sure that they have chosen

items that represent multiple perspectives. She also said that this activity actually took several weeks because
they read several books as a whole group. Shelsas he has al so done this using
groups read different books.

Anot her suggestion was to have Athinkmarkso that ar
you are thinking as you are reading a book.

Elise added aouple points related to this activity. First, she said that current research says that children fail to
connect images to their accounts or they fail to allow them to inform their accounts. This model addresses that
problem by explicitly asking childreto connect historic evidence with the accounts they read and create.

Second, she said that you have to remind children to think about authorship and photographers péirspectives
what are the |l imits implicit imm that authoros or pt

1 Immediate Outcomes Perceived by Observer

Teachers have a new tool for practicing literacy skills while using the BHH curriculum and expanding their
historical knowledge and skills.

1 Intermediate/Longerm Outcomes

Teachers may choose to use this pedagdtool to enhance student learning outcomes. Students may become
more critical readers and make connections between evidence and background knowledge.

LUNCH BREAK (Participants took a halfour lunch break. Lunch was served in the adjacent hallngdy a
teachers ate in the same room as the workshop.)

Predict and Infer Planning and Formative Assessment Ideas
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9 Context, environment, and participants

Same as above except the participants were immediately asked to split into grade level groups aund tieey co
classrooms or the computer lab to work.

i Needs and Problems Addressed

This workshop time was intended to allow participants time to immediately plan a Predict and Infer activity for
use in their classroom.

I Resources, Activities and Procedures

Thefirst hour of this session was used for breakout grade level groups to plan a Predict and Infer activity from
the unit they had taught the previous year. Each group worked with their grade level mentor. In addition to
thinking about the predict andféar activity, they were asked to help new teachers become familiar with the first
unit and talk about how they had used other literacy strategies with their first BHH unit.

During the breakout session, | went with the fourth grade group. They stattdKitny about whether they

wanted to think about a topic or question first or think about a book that they would use and then come up with a
guestion. One of the teachers said they thought they should think of a particularly hard aspect of theynit and t

to make them more effective by using this strategy. Several teachers agreed that the stock market was one of the
more difficult aspects of the Great Depression unit
themselves. None of the teachirsught that the unit had any books that would be really good for that topic.

They decided it might be easier to start with a good book and go from there. They looked through the books and
talked about some of the ones they might want to use. Thalmyesientioned wereOut of t he Dust ;
Pony; Bud, not Buddy; Children of the Dust Bowl; and Rudy Rides the Rkt of the teachers were familiar

with most of the books, but some were books that teachers had found during the year thathzddbens on

their own. They talked about where to go with the
thirtieso, another said differentiating between OKki
googling fAst oocrk crairdhedouadbdisting fer a book call&ik Days in Octobesind went

to the library to see if they had the book. Another person said maybe they should for this time go ahead and do
something they were comfortable with so that they couldhesadtivity in a comfortable setting for the first

ti me. Several people suggested that penny aucti on:e
with which they were now fairly comfortable. Kim had come into the room during this time arsheaid

thought it was a great idea to do something with which they were comfortable for their first Predict and Infer
activity.

They decided to start with a picture book and then look for images to go with it. Kim asked whether they had an
overallesseni al question for the unit. One of the teach:
were |iving through the Great Depression?bo Someone
centered around penny auctions, it woulll letad back to something that would help answer the overall

guestioni kids would see it as a piece of the overall puzzle.

They worked on finding documents and photos for the activity. Teachers worked on their own or with one or

two others, searchirfgr images or documents or sharing ideas for what to look for. Some of the things they

found that they decided to use were photos of penny auctions and an ad for penny auctions. At one point, they
had a discussion of whether using images from bookswteat e n 6t act ual photographs
decided it wasndét for this purpose. Someone said t
made it illegal to have mortgage default auctions at that time and several teachers started seatichilaw.

[Eventually they asked Cath Denial to help them with that search and she found it for them.]

85



U.l. Center for Evaluation and Assessment

They talked about problems with individual photos and docuinesaiuld they be a good image or throw kids

off for some reason? e.g. a postertfe auction does not give the exact daitgust says July 30. One teacher

sai d, i No, that s better because they have to infer
talked about getting pictures of the old farm machinery thattrhigie been auctioned off and whether an old

penny from that time would be a good artifact. Would it prompt enough discussion?

One of the teachers asked the mentor to make sure that they did a different topic for their predict and infer at the
other worlshop so that they could share theirs with each other.

Some of the other things the
bel ongings packed on top. T
finding with no citations.

y found were a 1930s f
hey wer e t rbutiwergonly o f i nc

They were still deciding on the books they would read. One teacher said they could just read a chapter from a
longer book too, likeChildren of the Dust BowlThis books tells about the Arvin camps, also known a

weedpatch camps. As they were getting ready to go back to the large group, several teachers agreed that the

ti me was great fibecause we NEVER have enough ti me ¢

They met back together in a big group to talkwthibeir development of predict and infer activities.
Elise said they would Ajust take temperatureo on wt

The second grade teachers said they had come up with a variation of the activity becanssyttiziings were

a lot for second graders to think about at once. They decided to have three images and three documents and ask
the students to try to pair them up and then tell why they create the pair which would require them to make
inferences from th documents. They could also do the activity in writing if they wanted the students to do

more writing.

Some teachers said that they got stuck trying to generate essential questions and decided that they would work
with mini questions or enabling quigsts. Some mentioned starting with an engaging book from which to

build the activityi Elise said she liked that idea because you know which ideas will arise in the book and which
issues the children will be likely to explore.

They also discussed usitigs type of activity as a formative assessment. One teacher said you could have the
students put the photos in an order and justify the order or describe cause and effect. Some teachers said that
they have three or four things that they are doingtithei r st udents fon the flyo t
do a more formal assessment. Kim pointed out that the BHH website in the blogs and news section has some
ideas for assessments and that there is a youtube link to some of the things she nasedatess and to

photos. They also talked students who have done PhotoStory projects as a culminating agskssment

mentioned that PhotoStory is a free download and very user friendly way for kids to deal with images. A

teacher showed a PhotoStory glavery that she had her students do. The one she showed had photos and the
kids had written a script to go with it.

They spent a few minutes in small groups discussing the types of formative assessments they had used. Some
listed by the fourth gradeachers included: the great depression game, quizzes, photo analysis, timeline
construction, matching (looking for connections), mind maps, comparing letters to Hoover with letters to
Roosevelt, creating newspaper headlines for soup lines and penmysauatiding dialogue buttons to

photographs, analyzing political cartoons, and doing vocabulary presentations.

1 Immediate Outcomes Perceived by Observer
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Most grade levels appear to have a Predict and Infer activity ready to do with their students.sBéscher
continued to build on their camaraderie and capacity to work together. Teachers also may have gained new
ideas for formative assessments of studentsdé | earni

1 Intermediate/Longerm Outcomes
Students will be exposed to new ways of learningditerskills.
END OF DAY ONE

Tuesday July 27, 2010
Day 2 of first workshop

9 Context, environment, and participants

Same as previous day, except teachers are working in grade level groups nearly a2:8ayd8 preparing
their new units.

M Needs and Phldems Addressed

The second day is intended to serve the needs of teachers to familiarize themselves with the new unit with the
help of their mentor teachers and project staff. They receive all the materials and then dtheowgltkof the

unit with thementor. After that they plan timing and schedules, look for any necessary additional materials, and
have time to read books and prep materials.

This workshop day was not observed since independent grade level work on BHH preparation has been
observed andescribed many other times in the past.
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BHH-CR Summer 2010 Workshop (Cohort 2 First year workshop)

NOTE: This workshop was not observed by CEA because it was a replication of the 2009 Summer
Workshops. The agenda for the workshop is below.

BringingHistory HomeO June 1617, 2010

1. Welcome and First Activity
s What is Bringing History Home?
Elise s Workshop Overview
2. The Nature of History
Entire class analyzes a Revolutionary period linograph, and explores howth e c | a |
collective prior knowledge of the pictu
Cath the source.
In groups, teachers write brief history narratives based on sets of documents they are
provided. The sets include mostly duplicate documents, but each set also includes at
least one document unique to it. When teachers share their narratives, the entire class
di scusses why the narratives differ: va
chose to emphasize, and differing document sets.
3. Exploring the BHH Website and History Resources on the Internet
Cath &
Elise
4. Written Document analysis
Class analyzes a document using NARA format questions.
Elise & Cath
Grade-level groups analyze documents related to their BHH units using the KWL or
NARA guides, generate questions and research online for additional
evidence/information.
Teachers identify how the BHH document analysis lessons align with their current
literacy strategies and/or enhance literacy learning.
Class discussion: How can we help students reflect on their use of document analysis
to construct their own understandings of history?
s BHH Mentors: What does Document Analysis look like in the various grade levels?
Mentors
5. Photo Analysis
Grade-level groups analyze suffragist headquarters photo using SCCC guides, and
Kim & generate questions raised by the photo.
Cath
Class discussion of analysis i Pwim demonstration.
Kim shows video of students6é analysis 0]
s BHH Mentors: What does Photo Analysis look like in the various grade levels?
Mentors
6. Historical Mapping in the BHH units
s Mapping historical events i maps as visual organizers
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Kim s BHH Mentors: What does Document Analysis look like in the various grade levels?
Mentors
Reflection
Day Two
1. Timeline Construction in the BHH Units
Elise & s Timeline activities
Kim s BHH Mentors: What does Timelining look like in the various grades?
Mentors
2. Literacy Strategies Aligned with BHH
Kim
3. Unit Prep
s Grade-level groups prepare their BHH units for implementation.
Mentors
4. Assessing Student Learning in History
Elise &
Kim
5. Reflection & Conclusion
Elise
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Appendix D: Complete Workshop Results from BHH-CR Summer
Workshops 2009-11
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Bringing History Home i CR: Summer 2009 Workshop Survey
Results

The TAH Bringing History Homé& Cedar Rapids Project conducted two {ghay professional
development workshops on July-3@, 2009 and August3, 2009. All workshop particgnts were

asked to complete a survey concerning their perceptions of the workshop they had completed. The
survey was administered as an online survey using the WebSurveyor software. CEA sent all
participants an email with the url to access the surveyugust 5, 2009. Seventyne of the 83
participants completed the survey for an overall response rate of 95%. Participants were asked to
complete the survey within one week. Those who had not completed the workshop received a
reminder on August 13 aradjain on August 19, 2009. The survey consisted of several quantitative
sections, seven opa@anded items, and a short demographic section. Participants were informed that
their responses and comments would be reported anonymously.

Findings from the guartitative scaling of confidence in specific abilities

The directions for this quantitative section of the participant survey were as follows:

Indicate the degree of confidence you feel about whether you could do each of the fdikfereg

and after your participation inthe BHH Summer 2009 Workshop. Using the sabtve each

itemranging from 0% (not at all confident) to 100% (completely confident), indicate your confidence

on each scale by selecting one value. Remember to answer as you reaklittiegur best estimate

of your confidence. For each itermplease select one answero r  Btehfeo r & and sne dol e

Af t sEaled I f you dondt have an opinion, or if the que:c
ANAO.

In other words, partipiants used this retrospective {p@st scale to reflect on their
confidence in their abilitpefore as compared tafter participating with regard to eleven
skills related to teaching history. The scale was as follows:

Not at all Completely
Confident Confident

BEFORE: 0% 10 20 30 40 50 60 70 80 90 100% N

AFTER: 0% 10 20 30 40 50 60 70 80 90 100% N

Table 1 shows the results on these items. On all items patrticipants said that they were more
confident after attending the BHH Summer Workshop. All mean differences from before to
after were at least 35% increase in confidence, with a grand mean aifféoerll items of

47 . 76 %. The | argest gains in confidence were |
students |l earn to analyze historical i mageso (!
anal yze historical documentso (49% increase).
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Tablel. Rr t i c i prepartedconfiderece ratings about their ability and skills before
and after participating in the BHH Summer 2009 Workshop

Before After

B N Mean SD Mean SD
efore/

after
Confidence in ability to % % % %
1. Helpstudents leartothink like historians 79/76 34.68 0.25 80.78 0.14

2. Help students learn to use primary sourcesto 78/74  34.10 0.26 82.03 0.13
construct their understanding of history

3. Collaborate with other teacheBHH project 77175  47.01 0.31 89.73 0.11
mentorsand project staff to improveay history
instruction
4. Help students learn to analyze historicahges 76/74  29.74 0.26 80.68 0.15
5. Help students learn to analyze historical 78/76  28.72 0.26 78.03 0.15

documents

6. Use internet resources to locateekginthistorical 78/76 42.82 0.29 78.42 0.17
primary sources

7. Provide instruction that encourages students tc 78/75  35.00 0.27 80.27 0.15
investigate historical evidence

8. Align my history instruction with my current 7775 47.14 0.29 82.80 0.15
literacy strategies to enhance literdegrning

9. Use timeline construction to enhance students' 79/76 39.75 0.29 86.84 0.13
understanding of history

10. Usemap constructioto enhance students' 7775  42.34 0.28 81.47 0.14
understanding of history

11. Help students leano synthesize information 76/75  42.24 0.25 77.33 0.16
learned from multiple sources

Findings from the guantitative scaling of engagement in workshop activities

The second section of the survey asked participants to rate their level of engagenseattinittes

that took place during the BHH Summer Workshop. On a five point scale with a maximum value of 4
points, the level of engagement ranged from -38® so that for most activities participants

considered their level of engagement to be abautth of an AActi ve cooperato
which the participants rated their engagement the highest were the session in which they were working
in grade level teams to prepare for their units (Mean=3.40) and during the time they spent learning to
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explore history through photo analysis (Mean=3.17). They were least engaged during the session on
assessing outcomes in history learning (Mean=2.62) and during the first session of the workshop, on
exploring the nature of history in the elementary sgtt{Mean=2.64). Table 2 shows the full results

on these nine items.
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Table 2. P-repottted leviel pfeemgagendent snehk dctivities of the BHH Summer 2009
Workshop
Frequencies
How engaged were you as a learner for each of © o= % S g % @
the following sessions? © B 52 0O 2e2 5
o= EG S5 28 SEE &
o o TR~ c Q o O T = o Q
P n < w o < O <N I Zx
DAY 1: 0 1 2 3 4 NR
Exploring the Nature of History in the Elementary 6 29 29 13
Setting
Mean=2.64 SD=0.86
Exploring the BHH Website and Other Internet Histor 6 16 42 14
Resources
Mean=2.82 SD=0.82
Exploring History through Written Document Analysis 3 21 31 22
Mean=2.94 SD=0.85
Exploring History through Photo Analysis 2 11 37 28
Mean=3.17 SD=0.76
DAY 2:
Timeline Construction in the BHH units 2 21 32 23
Mean=2.97 SD=0.82
Historical Mapping in the BHH units 6 24 27 20
Mean=2.79 SD=0.92
Aligning Literacy Strategies with the BHH Gigulum 1 6 24 25 23
Mean=2.79 SD=0.99
Assessing Student Learning in History 1 6 28 30 13
Mean=2.62 SD=0.90
Grade Level Unit Preparation Time 9 29 40

Mean=3.40 SD=0.69

Findings from the quantitative scaling of generalworkshop guestions

Participants were also asked to rate their agreement with 16 general statements concerning the
workshop they had attended. All items were onpibit Likerttype scale. Participants continued to

rate their experience as being veositive with the mean response for all items, except one, rated

greater than five. The only item with a mean below 5 (4.52) was the one asking them to rate their
agreement with the statement, Al want eadthemor e t i
previous section showed that the time spent working in their grade level group was the time when they
felt most engaged, it is not surprising that some people wanted to spend more time as a group. Since
all items were rated highly, there were nattgular areas of strength or weakness; all of the workshop

was positively perceived by the participants.
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Tabl e 3. Participantsdé perceptions of differert
Strongly Moderately Slightly Slightly Moderately Strongly No
Agree Agree Agree Disagree Disagree Disagree
Freq Freq Freq Freq Freq Freq Freq
(perceny (perceny (perceny (perceny (perceny (percen} (perceny
There was enough time for my
guestions and comments. 1
Mean=5.77 SD=0.68 o6 1 ! (1.27)
(83.54) (1392) (1.27)
My prior knowledge and opinions
were respected. 59 16 2 1
Mean=5.68 SD=0.73 (75.64) (20.51) (2.56) (1.28)
The refreshments and breaks met
my needs_ 67 6 1 1 1 1
Mean=5.74 SD=0.85 (87.01) (7.79) (1.30) (1.30) (1.30) (1.30)
| know and understand the goals @
the project. 59 16 2 1
Mean=5.68 SD=0.73 (75.64) (20.51) (2.56) (1.28)
Working on aligning my literacy
goalsf_w_n?tthe BHF&curEglﬂgm was 51 18 5 5 1
eneficial to me. Mean=s. (66.23)  (23.38) (6.49) (2.60) (1.30)
SD=0.90
The opportunity to work with
mgntor teachers was beneficial to 58 11 6 3 1
: 73.42 13.92 7.59 3.80 1.27
Mean=5.49 SD=1.06 ( ) ( ) (7.59) (3.80) (1.27)
| wanted more time to work with
my grade level group. 19 23 17 7 5 2
Mean=4.52 SD=1.31 (26.03) (31.51) (23.29) (9.59) (6.85) (2.74)
I am confident | have the
knowledge and skill to teach histor
ffectivel d 33 35 9 1 1
Mean=5.23 SD=0.86
It was helpful for me to hear how
history instruction in the early
grades can build a foundation for 53 19 5 1 1
studentsd futurg¢ (67.09 (24.05) (6.33) (1.27) (1.27)
Mean=5.53 SD=0.84
| have a different understanding of
\é\/_r&att)ltfmeazs to tekachh history than 48 o5 3 1 1 1
Id before the workshop. (60.76)  (31.65) (3.80) 1.27) 1.27) (1.27)
Mean=5.46 SD=0.90
| have a different understanding of
\év_r(;att) |tf mearr:s to Iekarr? history than 46 24 5 1 1 1
Id betore the workshop. (58.97)  (30.77)  (6.41) (1.28) (1.28) (1.28)
Mean=5.41 SD=0.93
| am looking forward to learning
more about history. 62 13 2 1
Mean=5.73 SD=0.64 (79.49) (16.67) (2.56) (1.28)
As a result of the workshop, | 49 20 5 1 1 1
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understand more abolitet (63.64) (25.97) (6.49) (1.30) (1.30) (1.30)
processes that historians use to
study history.

Mean=5.45 SD=0.94

All'in all, the workshop activities

were enjoyable. 51 20 6 1 1
Mean=5.49 SD=0.86 (64.56) (25.32) (7.59) (1.27) (1.27)

All'in all, the workshop was very

beneficial to me. 58 13 5 1 1
Mean=5.60 SD=0.84 (74.36) (16.67) (6.41) (1.28) (1.28)

All in all, my time was used

efficiently and effectively on 50 15 7 5 1

important topics and activities. (64.10) (19.23) (8.97) (6.41) (1.28)

Mean=537 SD=1.03

Findings fromtheopene nded i tems concerning participants?©o

Participants in the BHH 2009 Summer Workshop were asked to respond to sevemhdpen
items conerning their experience at the workshop. The first item asked them what they found to be
the most valuable aspect of the summer workshop. Sesenty the 79 participants who completed
the online survey responded to this item for a response rate of Ab¥esponses were read and
categories were created that emerged from the responses. The categories that emerged were,
Workshop Activities, Mentors, Historiography, History Pedagogy, Team Work Time, Resources, and
Other. Within each category, more sfhie sub-categories were derived and the responses were coded
using these categories and sittegories. Table 4 shows the categories and the more specific sub
categories within each of the larger categories and the number of responses within each catego
Many participants provided more than one response so the total number of responses does not add to
76.

Tabl e 4. Participants®d perceptions of t he mosH
Category Freq

Mentors and staff
Mentor explanation/demonstat i on of how t hey ¢ 34
Cath
Everyone was helpful and flexible
Working with Elise and Cath
Workshop Activities
Doing document analysis (as adult learners)
Doing image analysis (as adult learners)
Time to examine new unihaterials
Searching online for resources
Time spent on doing things that were relevant to my grade level
Timelines
Finding books for unit
Focusing on one unit at a time
Team Time
Working with team on aligning with current curricah
History Pedagogy

NNWWwWkroO O [l ol \O)

N
N
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Five strategies for teaching history 5

Ideas about integrating history and literacy 3

Learning new ways to teach history where children are active learne 2

Learning how to help students make inferences from photos and 2

documents

Using photos with young children
Resources

Providing materials necessary to teach unit

Receiving lessons that are immediately ready to use
Understanding more about historiography

Learning about historiansdé pro

Realizing impact of different viewpoints in history

Realizing that history can be interesting when taught this way
Other

Everything

Seeing connection across the grade levels

Understanding that | can learn along with my students

Connecting BHHo own standards

P EFEN w 0o [l

PP, O0W0OWw

The most frequent response concerning the most valuable aspect was being able to work with
the grade level mentors. Thirtgur of the 79 teacherdd%)s ai d t hat t he ment or s
valuable to them in understanding how thé@suwill work in actual classrooms. One teacher said,

AThe mentor teachers with all their expert advi
students was most valuable to me. | coul d pi ct
Anot her teacher said, Al appreciated speaking w
in implementing this in their school day. Often kindergarten is so different from the other grades that
it is hard to imagine how it will work well .o

Many teachers (332%)also said that taking part in the workshop activities was valuable.
Thirteen teachersl6%) mentioned that the way they experienced the document analysis or the photo
analysis as adult learners was valuable to them. One teachersaiil | oved doing the
photo analysis to gain a better understanding ¢
Quite a few teachers (227%)said that the time that they had during the workshop to work

with their grade level teams was very valugble t h e m. One teacher said,
teachers on our curriculum to see how the BHH I
Anot her teacher said, AThe most valuable aspect
online and schwo | resources available to us. o

Another valuable aspect mentioned by 13 teacH&%jwere the parts of the workshop that
concerned learning more tools for teaching history. Several teachers (5) mentioned specifically the
learning the five strategies tife BHH curriculum, and several also mentioned achieving literacy goals
through history teaching and helping children I
new perspective | have for teaching and learning history in the elementary. sétlidtigg to my
toolbox the most effective strategies to teach a deep understanding of history and integrate history and

|l iteracy so that they are one in the same. 0
Eleven teachersl4%)appreciated the resources and the fact that the lessons arenésted a

ready to teach. One person said, ALessons and

students. Also the materials that | need are provideth at 6 s f ant astic! o Four

gaining a new understanding and appreciation for legrnwhat historians do and learning more about

hi storiography. One teacher said, ALearning al

valuabl e because those are the strategies | wil
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The second item to which teacheesponded, asked them what kbast valuableaspect of the
workshop was for them and how the workshop could be improved. -f8igtgf the 79 people who
completed the survey replied to this question for a response rate of 82%. Of those who responded,
rather than describing something they found to be less valuabl23% $aid that everything was
valuable and another two people mentioned something, but then said that it was hard to think of
anything that was not valuable.

Forty-two people mentionedhings that they found less valuable about the workshop. These
responses were categorized and then coded using those categories. The most commonly mentioned
idea was that discussions were too londl@®o0 f t hose responding).ot A ty
of talking. | wish it were more engaging with us working and planning how it would look in our own
classroom. o A nl1d%)bkadal the fgseédaye in gepeeab wabk mot valuable to them. Four
people 6%) mentioned each of the following, asibg less valuable to them: Listening to what other
grades were doing, listening to third grade examples, and sharing of ideas after document and photo
analysis tasks. There were several things that people said too much time was spent on, with one or two

people mentioning, too much time on: internet,
through grade | evel packets fApage by pagebo,

1 Training was too geared toward older grades

1 Sessions started too slow in the AM

1 Lack of alignment ofigrade units with ICC

1 Hard to make use of prep time because of long time until planning to teach unit

1 Not enough time on internet

1 Too much time on segregatioma de Auncomfortabl eod

Twenty-four people provided ideas for improvement of the workshop. Thst coommon idea
was to provide more time for grade level work98s). Four people§%) suggested that there be
separate workshops for lower and upper grades. Three people suggested that it would be helpful to
have demonstrations of rel&k applications e.g. a video of a mentor teacher in classroom or
demonstration of teaching an activity from unit. Another two people said they would have liked to
have had more time to examine units on their own. Other ideas suggested by single teachers included:
1 More information on using internet with students

More information on adapting units for nosaders
Information on lowa history

More guidance on looking for and selecting resources
More time to talk at tables

See units first and then go through strategies

More analysis practice

= =2 =4 =4 -4 -5 -2

More time to develop math/science connections
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As can be seen by looking at the last two sections, there was a fair amount of divergence in opinions,
with, for example, some peopl e t hi rokenotgnotgh;ey 6 d
some finding the photo and document analysis the most valuable, some the least.

Participants were also asked to provide feedback on the kinds of support they would like during
the school year in order to be as successful as possiblent$ene people responded to this item for
a response rate of 90%. The most common response, given by more than half of the people who
responded (37), was that the project staff and mentors should be available by email or phone to answer
guestions. Otér support that teachers wanted was for staff and mentors to provide more resources and
|l esson plans (7)), continue to send new ideas (¢
(5).
Teachers also suggested getting together again to diseussit (4) or to watch someone model the
lesson plans (4). Three teachers asked that communication originate from the staff, suggesting that

they Acheck in on uso to make sure things were
(given by oneor two people): regular emails with tips for teaching, class sets of images to use, the
opportunity to watch mentors teach, more infor:i

reflecting on their own teaching, more background knowledge mesgua new unit that aligns with
the ICC, and reassurance and patience.

Participants were asked to describe the types of outcomes that they expected to see as a result
of their teaching using the BHH curriculum. Seveoie people responded to this dim@sfor a
response rate of 90%. Many people provided more than one response so the total adds to more than
71. More than half of the people who respond?4) said that they expected the students to become
more interested in and excited about learfings t or y . One teacher said,
excited about | earning about the past and want
Many of the teachers mentioned that they thought their students would have new or impravéat skill
learning after the BHH curriculum. The skills they mentioned included (with the number of teachers
responding in parentheses):

9 Critical thinking (9)

Photo and document analysis (8)

Understanding of personal history (7)
Understanding of time (7)

Quegioning (6)

Research and sourcing skills (5)

Transfer of skills (4)

Independent learners (4)

Understanding of importance of details (depth) (3)
Understanding of sequence and cause/effect (3)

Understanding of history as fAstoryo(3)

== =2 =4 =4 -4 -4 -4 -4 - -2 -

Nonfiction reading (3)
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Fifteen teacher2(%)said that their students would have a better understanding of what history is and
what i1t means to do history. One teacher said,
actually means. 0 l4%)saidthahtieyexpdctehat studerasowill see sonngections
between history and other areas they study and five tea@f@)sdid they thought their students

would understand more about how history has an impact on their lives today. Seven té@éhkers (

said they beéved their students would gain an appreciation for history. Three teachers said their
students would gain history content knowledge. Other outcomes mentioned by single teachers
included: a better sense of t he rdgndgnprpvecct ur e o,
technology skills.

Teachers were asked if they thought there were any barriers or obstacles to their success in
teaching the BHH curriculum. Of the 70 participants who responded to this item (response rate=89%),
13(19%)said that the did not see any obstacles to their success. Nearly half of the teachers who
responded (3347%)said that time was the number one obstacle to their success in teaching history.
One person said, ATime. Time to. pTiame (To mree ftloea
Anot her said, fATime is always the one factor o0\

Some teachers (104%)cited their perceived lack of background knowledge as an obstacle to
their success i n teachighthathhacsnore backgroundknosvledge a c h e |
about the Depression. Il think that would make
their lack of familiarity with the unit would make teaching difficult. Three teachers expressed concern
about fiting the BHH units in with their other curriculum in social studies and/or their district
standards. Three teachers also said they did not have the materials and resources to teach the unit.
Three teachers who are the only teachers in their buildimgipig to teach BHH said that they were
unsure that they could implement the units on their own. Two teachers said they were concerned about
the relevance of the unit for students the age of the students (kindergarten) and two were worried about
parents nbproviding the support necessary by bringing in artifacts for students doing personal
histories. Other barriers to success mentioned by single respondents included: adapting for ELLs,
adapting for nofreaders, lack of confidence in teaching, short @etsmf timelines and maps, student
absences make it difficult, their own previous
students have on the particular topic.

Teachers were also asked if they had any other comments about the wqpksjeap, or
anything else. Thirtgix people gave additional comments. Nearly all comments were positive
statements about the workshop, presenters, and/or curriculum. One person said that they were
disappointed not to get all the books mentioned, ondused that the unit online did not completely
match with the one presented by the mentor, and one mentioned that the workshop was somewhat
more suited to the older grades. A few of the typical positive comments included:

Al't was a v al Thadrctivides wexephandsn andvengaging. The students share

ownership so they connect with the concepts

5t

The speakers were very knowledgeabl e. You
nspiring. o

AOut standing isnfsoax maitdeont,o asnede ia 6t eacher | ea
Al | oved this workshop and am | ooking forwal
enjoyed teaching history and now | am anxi ol

Participant Demographics
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The survey also included several items concerning participant demographics. The first was the
grade level taught. Table 5 shows the frequency of teachers who teach each grade. A few teachers
teach both fourth and fifth grade, so tb&al does not add to 79. Th#hercategory includes special
education teachers and administrators who are not assigned to a particular grade.

Table 5. Grade Level taught during 2009 by participating teachers.

Grade Level Taugh| Frequency
K 13
1 15
2 13
3 16
4 14
5 8
Other 3

There was large variation in the teaching experience of the participating teachers with a mean
15.58 taught (SD=10.55), a median of 12 years, and a rangéydars of teaching experience.
Table 6 shows the numbef years taught by participating teachers.

Table 6. Years of Teaching Experience of participating teachers

Teaching experienc{ Frequency
(yrs)
1-5 14
6-10 21
11-15 9
16-20 11
21-30 14
31+ 10

Table 7 shows the areas in which participants saig éine certified to teach.

Table 7. Certification and endorsements of participating teachers
Certificate or Endorsement irf Frequency

Elementary, K9, K-6 | 70
Reading| 28
Early Childhood| 16
Eng/LA | 11
Special Ed
Social Studies
MA
ELL
Math
Principal
Gifted and Talenteq
Other: [including on each in Speech Communication/The
Technology, K12, Spanish, Library Media, Music, Autism, Coachi
Science, Resource, ARisk, Physical Educatio

EPNNWWN00O

Teachers were asked to describertheevious preparation to teach history (including college
courses or professional development). Nearly all the teachers (94%) said they had very little
preparation to teach history, many mentioning only social studies methods classes during college or
one or two college courses in social studies content. A few people said they had been exposed to
Social Studies Alive materials and/or to Nystrom social studies materials (5%) during professional
development, but no one had extensive coursework in hist@istory major.
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Teachers were also asked to describe their previous experiences in teaching history. Most
teachers said their experience was very limited, with many saying that they had primarily taught social
studies. Of those that had taught dvigf most said they had taught limited lessons on traditional topics
on holidays, famous Americans, presidents and exploration. A couple teachers said they had done a
pilgrim simulation that they enjoyed and thought was a good experience for the stédéaws.
teachers said they have taught local or state history units.

10z
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Bringing History Home i CR: Summer 2010 Workshop Survey Results

During the summer of 2010, the TAH Bringing History Hon@edar Rapids Project
conducted six twalay professional del@ment workshops. Four workshops were the first
workshops (in a two year sequence) for the second cohort of teachers (teachers from the Cedar Rapids
Community School District (CRCSD)) and two workshops were the second workshops for the first
cohort (Colege Community School District teachers (CCSD) and CRCSD lead teachers. All
workshop participants were asked to complete a survey concerning their perceptions of the workshop
they had completed. The surveys were administered as online surveys usindp 8wewagor
software. CEA sent all participants emails with the url to access the survey within three days of
workshop completion. Sixtfive of the 66 participants in the first cohort workshops completed the
survey for an overall response rate of 98% 222 of the 224 second cohort participants for a response
rate of 99%. Participants were asked to complete the survey within two weeks of receiving the survey
link. Those who had not completed the workshop received up to two reminders in the two months
after completion of the survey. Both surveys consisted of several quantitative sections, a few open
ended items, and a short demographic section. Participants were informed that responses and
comments were confidential and would be reported anonymously.

Findings from the guantitative scaling of confidence in specific abilities

The directions for this quantitative section of the participant survey were as follows:

Indicate the degree of confidence you feel about whether you could do each of thieddikfore

and after your participation inthe BHH Summer 2010 Workshop. Using the sabtve each

itemranging from 0% (not at all confident) to 100% (completely confident), indicate your confidence

on each scale by selecting one value. Remembestoeairas you really feel, with your best estimate

of your confidence. For each iterplease select one answero r Btehfeo r & &nd sne dol e

Af t saled I f you dondt have an opinion, or if the que:c
ANAO.

In other words, participants used this retrospectiveppst scale to reflect on their confidence in their
ability before as compared tafter participating with regard to eleven skills related to teaching
history. The scale was as follows:

Not at all Completely
Confident Confident

BEFORE: 0% 10 20 30 40 50 60 70 80 90 100% N

AFTER: 0% 10 20 30 40 50 60 70 890 100% NA

Tables 1 and 2 report the results of these items from the two cohorts at their respective summer
2010 workshops. Table 1 reports that on all items, Cohort 1 participants rated themselves as more
confident after attending the 2010 BHWVorkshop than they were before. Mean differences from
before to after participating in the second year workshop ranged from 16% more confident to 43%
more confident after attending the workshop, with a grand mean difference of 27%. The item on
whichthe smal l est growth in confidence was seen Wws:
integrating science into their history teachi ngq
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using the APredict and | nf e thwkhaheiahttorgcardiculgnd 3 %)
(33%).
Table 1. Co h or trepértedbcanfidence ratings abbus their gbditly f
and skills before and after participating in the BHH Summer 2010 Workshop
Before After
N
Before/ Mean SD Mean SD
after
Confidence in my ability to % % % %
1. Activate students' prior knowledge about histo 63/60 48.25 25.11 81.00 17.92
learned through BHH
2. Activate students' prior knowledge about histo 63/60 55.40 25.06 82.17 18.96
learned from other school experiences or life
experience
3. Create new ways for integrating literacy skills ~ 64/61 61.09 22.11 87.70 12.30
into my history teaching
4. Collaborate with other teacheBiHH project 63/60 65.56 23.88 91.00 9.69
mentorsand project staff to improve my histon
instruction
5. Create new ways to integrate science learninc 60/56 44.50 27.09 60.54 29.13
into my history teaching
6. Create new ways to integrate mathematics 60/56 47.33 26.99 81.96 29.93
learning into my history teaching
7. Use the "Predict and Infer" paradigm in my 62/59 36.94 30.05 79.66 20.92
history teaching
8. Provide instruction that encourages studentst 64/61 54.22 24.35 83.93 13.94
investigate historical evidence
9. Align my history instruction with my current 64/62 62.50 24.69 85.65 13.86
literacy strategies to enhance literacy learning
10. Design assessments that tap my students' abi 64/61 53.90 24.34 77.05 19.00
to analyze historical documents
11. Design assessments that tap my students' abi 65/61 52.00 23.13 79.18 16.26
to analyze historical images
12. Designassessments that tap my students' abil 64/61 60.31 24.81 84.26 15.11
to construct a timeline
13. Design assessments that tap my students' abi 63/60 51.59 25.48 72.50 24.95

to construct maps to facilitate their history

104
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understanding

Table 2 reportdhat on all items Cohort 2 participants also rated themselves as more confident
after attending the BHH Summer 2010 Workshop than they were before. Mean gains were greater
than the Cohort 1 participants in their second year, but were comparable toHoxtgains during
their first workshop (see complete results in CEA 2009eport, grand mean difference of 48%). All
mean differences from before to after for second cohort participants showed at least a 35% increase in
confidence, with a grand mearffdrence for all items of 47%. The largest gains in confidence were in
teachersé perceived ability to AHelp students |
AHel p students | earn to analyze historical doc!

Table2.Cohor t 2 p a r-reporied cordidencs ratings ablout their ability
and skills before and after participating in the BHH Summer 2010 Workshop

Before After
Before/ Mean SD Mean SD
after
Confidence in ability to % % % %
12. Help students leartothink like historians 219/216  35.07 24.20 80.13 13.55

13. Help students learn to use primary sources to 216/215  31.99 25.35 80.79 14.07
construct their understanding of history

14. Collaborate with other teacheBHH project 216/218 41.16 27.87 87.38 12.66

mentorsand project staff tamprove my history
instruction

15. Help students learn to analyze historicahges 214/215  25.33 24.24 83.72 12.11

16. Help students learn to analyze historical 213/212  25.07 25.47 79.20 14.53
documents
17. Use internet resurces to locate 215/215 39.86 29.23 79.16 16.41

relevanthistorical primary sources

18. Provide instruction that encourages students t 217/217  31.94 26.06 79.91 15.49
investigate historical evidence

19. Align my history instruction with my current 216/218  36.85 27.37 78.11 16.70
literacy stategies to enhance literacy learning

20. Use timeline construction to enhance students 217/217  37.70 26.06 87.19 12.54
understanding of history

21. Usemap constructioto enhance students' 217/216  40.14 27.14 83.06 13.71
understanding of history
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22. Help students learn to synthesize information 214/211  34.07 26.57 76.40 15.59
learned from multiple sources

Findings from the guantitative scaling of engagement in workshop activities

The second section of the surveys asked@patnts to rate their level of engagement in the
activities that took place during the BHH Summer 2010 Workshop. Tables 3 and 4 report results for
the first and second cohort, respectively.

Table 3 reports the results for the first cohort participarits avlow variability in perceived
engagement rated from 2:8732 on a 4 point scale. For all activities, most participants rated their
|l evel of engagement to be about that of an fAAct
tended to rate their &2 engagement higher than their Day 1 engagement, with the exception of the
session on using thHeredict and Infeparadigm where they also rated their engagement relatively
high. Cohort 1 participants were least engaged during the two sessions thattddabking at the
curriculum across grade levels for the purposes of activating prior knowledge (mean=2.70) and for the
purpose of understanding the alignment of the BHH curriculum across grades (2.67).

Table 3. Co h or trepértedlevel of engaggment in thedactisited df the BHH
Summer 2010 Workshop
Frequencies
How engaged were you as a learner for each of © - % 3 § %
the following sessions? o = 5L 08 ee 2
c 3 EG g5 20 Se IS
o o [~} c QO o O T >
P n < w o <O <N
DAY 1: 0 1 2 3 4
Reflection on 2009.0 Implementation of First Unit 2 17 30 14
(Grade Level Groups)  Mean=2.88 SD=0.79 N=63
Sharing of Grade Level Reflections with Whole Grou 4 25 19 16
Mean=2.73 SD=0.91 N=64
Discussion on Activating Student Prior Knowledge of 1 2 22 29 10
Previous BHH Units Mean=2.70 SD=0.83 N=64
Making New Connections across the Curriculum in 1 3 19 21 19
201011 Mean=2.86 SD=0.96 N=63
The "Predict and Infer Model": Demonation 1 3 21 24 13
Mean=2.73 SD=0.91 N=62
Designing a "Predict and Infer" Activity for Your Clas 1 3 10 26 20
Mean=3.01 SD=0.93 N=60
Designing Assessments for the First Units Using the 2 2 13 26 16
BHH Processedlean=2.88 SD=0.97 N=59
DAY 2:
Grade Level Work Time: Background reading 1 1 7 33 20
Mean=3.13 SD=0.80 N=62
Grade Level Work Time: Prepping the new unit 5 34 26
Mean=3.32 SD=0.62 N=65
Grade Level Work Time: Designing assessments for 2 1 13 32 14

new unit Mean=2.89 SD=0.89 N=62
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Grade Level Work Time: Identifying new connections 1 3 6 36 16
across the curriculum  Mean=3.02 SD=0.84 N=62

Exploring BHH units alignment across grades 1 5 17 31 9
Mean=2.67 SD=0.88 N=63

Making new connection®tprior knowledge 1 2 11 35 19

Mean=2.95 SD=0.82 N=64

For the second cohort, on a five point scale with a maximum value of 4 points, there was also
little variability with mean engagement ranging from 23%¥4. Again, for all activities, most second
cohort participants rated their | evel of engag:¢
mean=2.84). The two sessions for which the participants rated their engagement the highest were the
session in which they were working in grade levetig#o prepare for their units (mean=3.06) and
during the time they spent learning to explore history through photo analysis (mean=3.14). They were
least engaged during the session on exploring history in the elementary setting (mean=2.57) and
assessing gtent learning in history (Mean=2.69). Table 4 reports the full results on these nine items.

Tabl e 4. Co h o r trep8rtedblevel of engagemznt in theactisitees df the BHH
Summer 2010 Workshop

Frequencies

How engaged were you as a learner for each of ® o B % 32 § %
the following sessions? o L3 52 08 ee 2
c 5 EG g5 20 Se IS
o o [ =] c QO o O T >
P n < w o <O <N
DAY 1: 0 1 2 3 4
Exploring the Nature of History in the Elementary 15 86 96 23
Setting
Mean=2.57 SD=0.77 N=220
Exploring the BHH Website and Other Internet Histor 11 65 110 31
Resources
Mean=2.74 SD=0.76 N=217
Exploring History through Written Document Analysis 2 10 50 114 46
Mean=2.86 SD=0.82 N=222
Exploring History through Photo Analysis 3 34 115 70
Mean=3.14 SD=0.82 N=222
Historical Mapping in the BHH units 7 72 103 34
Mean=2.80 SD=0.75 N=216
DAY 2:
Timeline Construction in the BHH units 2 68 104 46
Mean=2.88 SD=0.74 N=220
Aligning Literacy Strategies with the BHH Curriculum 2 9 61 108 37
Mean=2.78 SD=0.81 N=217
Grade Level Unit Preparation Time 7 35 116 63
Mean=3.06 SD=0.75 N=221
Assessing Student Learning iriskory 9 79 97 31

Mean=2.69 SD=0.77 N=216

Findings from the guantitative scaling of general workshop guestions
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All workshop participants were also asked to rate their agreement with 10 or 16 (respectively)
general statements concempithe workshop they had attended. All items were ompaiidt Likert
type scale.

Both cohorts continued to rate their experience as being very positive with the mean response
for all items, except one (on both surveys), rated greater than five. othacdhorts, the only item
with a mean below 5 (4.18, 4.30 respectively) was the item asking them to rate their agreement with
the statement, Al wanted more time to work wit.l
time spent working in their gde level group was one of the times when they felt most engaged, it is
not surprising that some people wanted to spend more time as a group. Since all items were rated
highly, with grand means of 5.40 and 5.36 respectively, there were no particulasfateasgth or
weakness; all aspects of both workshops were positively perceived by the participants.

Tabl e 5. Cohort 1 Participants® perceptions
Workshop
Strongly Moderately Slightly Slightly Moderately  Strongly No
Agree Agree Agree Disagree Disagree Disagree  opinion
Freq Freq Freq Freq Freq Freq ( E:ggn)
N= 65, except where noted (percenj (percenj (percen}  (percenj (percen} (percenj p

There was enough time for my

guestions and comments. 54 8 1 2
Mean=5.69 SD=0.93 (83.08)  (12.31) (1.54)  (3.08)

My prior knowledge and opinions

were respected. 53 8 2 2
Mean=5.66. SD=0.96 (81.54) (12.31) (3.08) (3.08)

The refreshments and breaks met

my needs. 53 4 1 2
Mean=5.72 SD=1.01 (89.23) (6.15) (1.54) (3.08)

The opportunity to work with
mentor teachers was beneficial to

me 56 5 1 3
: 86.15 7.69 1.54 4.62

Mean=5.66 SD=1.09 ( ) ( ) ( ) ( )

| wanted more time to work with

my grade level group. 16 12 11 9 2 7
Mean=4.18 SD=1.66 (28.07) (21.05) (19.30) (15.79) (3.51) (12.28)

N=57

| am confident | have the

k?fowlledlge and sklll‘;o teach histo 31 26 3 1 1 3

effectively to my students next yegq (47.69) (40.00) (4.62) (1.54) (1.54) (4.62
Mean=5.17 SD=1.21

I am looking forward to learning

more about history. 50 10 2 1 2
Mean=5.58 SD=1.01 (76.92) (15.38) (3.08)  (1.54) (3.08)

All'in all, the workshop activities

were enjoyable. 44 17 1 1 2
Mean=5.51 SD=1.00 (67.69)  (26.15) (1.54)  (1.54) (3.08)

All in all, the workshop was very

beneficial to me. 44 15 2 1 1 2
Mean=5.45 SD=1.10 (67.69) (23.08) (3.08)  (1.54) (1.54) (3.08)

All'in all, my time was used 44 13 3 2 3

efficiently and effectively on (67.69) (20.00) (4.62) (3.08) (4.62)
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Tabl e 6. Cohort 2 Participantsod percept
Workshop
Strongly Moderately Slightly Slightly Moderately  Strongly No
Agree Agree Agree Disagree Disagree Disagree  opinion
Freq Freq Freq Freq Freq Freq Freq

N=222, except where noted (percenj (percenj (percen}  (percenj (percen} (percenj (percen)

There was enough time for my

guestions and comments. 151 55 10 6
Mean=5.53 SD=0.94 (68.02) (24.77) (4.50) (2.70)

My prior knowledge and opinions

were respected. 153 53 7 1 7 1
Mean=5.52 SD=0.99 (68.92) (23.87) (3.15) (0.45) (3.15) (0.45)

N=221

The refreshments and breaks met

my needsl 195 17 2 1 7
Mean=5.72 SD=0.97 (87.84) (7.66) (0.90) (0.45) (3.15)

| know and understand the goals g

the project. 142 63 9 2 1 5
Mean=5.48 SD=0.95 (63.96) (28.38) (4.05) (0.90) (0.45) (2.25)

Working on aligning my literacy

goalslwllth the BHH curriculum wag 105 65 32 4 6 6

beneficialto me. (47.30)  (29.28)  (14.41)  (1.80) 2.70)  (2.70)
Mean=5.11 SD=1.18

N=218

The opportunity to work with

mgntor teachers was beneficial to 157 51 5 1 7
Mean=5.55 SD=0.99 (71.04) (23.08) (2.26 (0.45) (3.17)

N=221

| wanted more time to work with

my grade level group. 49 63 55 24 16 13 2
Mean=4.30 SD=1.42 (22.07) (28.38) (24.77)  (10.81) (7.22) (5.86) (0.90)

N=220

I am confident | have the

knowlledge and skill to teach histo 69 122 20 5 1 4

effectively to my studestnext year. (31.22) (55.20) (9.05) (2.26) (0.45) (1.81)
Mean=5.09 SD=0.91

N=221

It was helpful for me to hear how

history instruction in the early

grades can build a foundation for 149 46 17 2 3 5

studentsd futurg¢ (6712 (20.72) (7.66) (0.90) (1.35) (2.25)
Mean=5.45SD=1.03

| have a different understanding of

vv_hat it means to teach history thar 144 59 9 2 6 2

did before the workshop. (64.86)  (26.58)  (4.05)  (0.90) 2.70)  (0.90)
Mean=5.49 SD=0.97

N=220

| have a different understanding of

what it means to learn history than 142 61 10 1 6 1

did before the workshop. (64.25) (27.60) (4.52)  (0.90) (2.71) (0.45)

Mean=5.48 SD=0.96
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N=220

| am looking forward to learning

more about histy. 160 47 4 2 6
Mean=5.58 SD=0.94 (73.06) (21.46) (1.83) (0.91) (2.74)

N=219

As a result of the workshop, |

understand more about the

processes that historians use to 130 69 12 2 2 5

study history. (59.09) (31.36) (5.45) (0.91) (0.91) (2.27)
Mean=5.40 SD=0.99

N=220

Allin all, the workshop activities

were enjoyable. 126 75 12 3 1 5
Mean=5.38 SD=0.97 (56.76)  (33.78) (541)  (1.35) (0.45) (2.25)

All'in all, the workshop was very

beneficial to me. 138 65 8 2 5
Mean=5.48 SD=0.92 (63.30) (29.82) (3.67) (0.92) (2.29)

N=218

All in all, my time was used

gfﬁmently anq effectlvely on 109 76 29 5 5 5

|mp0rtant tOp|CS and activities. (4977) (3470) (1005) (228) (091) (228)
Mean=5.23 SD=1.04

N=219

Findingsfromtheopenre nded i tems concerning participants?o

Participants in the BHH 2010 Summer Workshops were asked to respond to several open
ended items concerning their experiences at the workshop. For akoged items, Altesponses
were read and coded with categories that emerged from the responses.

Most Valuable Aspects of Workshop

Cohort 1

The first item asked what they found to be the most valuable aspect of the summer workshop.
Of the 65 Cohort 1 survey respomtie 60 responded to this item for a response rate of 92%. The most
common response, provided by 34 people (57%), was that they valued the grade level collaboration

and work ti me. One teacher

me . I feel l i ke we got
and another teacher s ai

first cohort.

a
d,

| ot
nTi

sai d,

me to

A T h eciaMo r k
accomplished a

wor k with
during the school ye aorthsitemTartidned byymore ghandb% dfshe t h

t i
nd
m

e

Table 7. Most valuable aspects of Summer 2010 Workshop (Cohort 1)

Response Categories

Frequency Percent

Grade level collaboration and work
Mentors

Outlines for new units fim mentors
Learning history content

Refresher on year one unit
Learning Predict and Infer model

time

34

25
10
9
3
3

57%
42%
17%
15%
5%
5%

Another workshop aspect mentioned as beneficial by more than a third of the respondents (25,
comment ed,

42%) was working with the mentors. One2 a ¢ h

er

AThey are
11C
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always willing to go the extra mile while havi:
valuable aspect was to meet with our mentor and discuss how she implemented BHH into her
classroom. lemjyed seeing the materials she used and t
Ten participants (17%) mentioned specifically the items that the mentors brought along to share
with them, including detailed outlines of the units, actual student exampiesnalnes. Nine
respondents (15%) said that they valued | earni:
teaching second grade for the first time this year. Learning about Ellis Island and the stories of
different immigrants was very intereggin and val uabl e to me. 0
Three people (5%) said that going through | ¢
them, and three people said that learning the Predict and Infer method was valuable. Other valuable
workshop aspects mentioned by one or tegpondents were: working with the project director,
having time for being both learners and teachers, receiving new unit literature, working on addressing
literacy skills through history, working with the historian, exploring the BHH website, integrating
maps and timelines, learning pedagogy for teaching with multiple sources, watching the videos,
receiving units that are ready to teach, and the value that BHH places on history.

Cohort 2

For the Cohort 2 workshops, 208 of the 222 participants who ebedpihe survey responded
to this item for a response rate of 94%. All responses were read and coded with categories and sub
categories that were used to organize teacher si
workshops replicated) and any &dthal categories that emerged from the 2010 responses. Table 8
reports the categories and the more specifiecatibgories within each of the larger categories and the
number of responses within each category. Many patrticipants provided more thaspamse so the
total number of responses does not add to 214.

Table 8. Most valuable aspects of 2010 Summer Workshop (Cohort 2)

Response Categories Frequenc Percent
y
Mentors and Staff
Working with mentor, seeing mentor example 94 45%
Working with historian (Cath) 3 1%

Workshop Activities

Learning as adult learner 26 13%
Viewing actual student work 4 2%
Viewing video of photo analysis 3 1%
Exploring BHH website 2 <1%
Learning project goals 2 <1%
Team/Peer work time
Working withpeers 24 12%
History Pedagogy
Photo analysis 24 12%
Timelines 22 11%
Document analysis 18 9%
BHH pedagogy 18 9%
Mapping 16 8%
Learning how BHH fits in with other content 15 8%
Literacy strategies in BHH 11 5%
Learning BHH skills (in geeral) 4 2%
Teaching thinking and inquiry 4 2%
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Addressing individual learning differences 3 1%
Resources

Materials, resources 9 4%

Receiving clear, new curriculum 3 1%

New childrends Iliter 2 <1%
History and historiography

Excitementto learn more history 3 1%

New understanding of what it means to learn 2 <1%

history

Understanding that young children can learn 1 <1%

history

Using original documents instead of text 1 <1%
Other

Seeing grade level progressions 11 5%

Being inbldg where BHH is already used 1 <1%

Right amount of time for workshop 1 <1%

Positive nature of workshop 1 <1%

The most frequent response concerning the most valuable workshop aspect was being able to
work with the grade level mentordlear |l 'y hal f (45%) of the cohort
support was valuable to them in understanding how the units will work in actual classrooms. One

teacher said, fATalking with our grade lenentel mei
the information into her already busy schedule) and it made me feel that this was something | could
easily include into my beginning of the year t
work time with the mentors was the most valuab . The Coll ege Community

AnThe time spent with the teacher mentors was il
the process, in what order, and what extra resources and processes that they have brought in helped me
tof ell much more confident about going forth wiH:
Quite a few cohort 2 teachers commented on learning the various aspects of the BHH
pedagogical skills as being the most valuable. Teachers often mentioned oneliffietent skills as

being particularly important to them. One teact
analyze the photos and documents. This was very engaging and informative. The discussions proved
exactly why this programissolvauabl e and i mportant for students

teachers found it valuable to learn how to incorporate the BHH into the curriculum in other subject
areas, and 5% commented on the value of the information concerning practice of litataegyest as
part of the BHH curricul um. Two comments from
integrated throughout my school day and not | u:
resources that can be tied into the learninggboth i st or y . 0
Quite a few cohort 2 teachers also mentioned in particular that they enjoyed the opportunity to
learn the skills as adult learners, with 13% of the respondents making this comment. One teacher said,
il | oved bei ng a lghigorytusing the gareerfarneantitaewe ik use with aur
students. It was an effective way to inspire 1
Approximately 12% of the respondents mentioned the time to work with their grade level peers
as valuable timéor preparing their units and exchanging ideas with one teacher saying it was great to
wor k fAcoll aboratively with other teachers from
About 5% of the cohort 2 respondents also expressed interest in the opportunity to hear about
theprogre si on of the BHH curriculum across the gr a
that there is a great history curriculum available to us that is vertically aligned aebogsd<that it
builds on one another saovtamat! owedre all teachi:
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Some teachers mentioned that it changed their own ideas about learning history, teaching
history, and the ways in which students learn history. One teacher said,

There is a huge shift in my thinking about what engaged me as a learner andahoanth
impact my students and the students at my school. The processes that we learned about will
impact how | teach/support teachers in reading, writiagross all areas. In addition, | am
especially encouraged about how much importance is placedtinggstudents to engage

with each other and to talk /process their learning as they try to figure out our history. | see
so many implications that will positively impact efforts to integrate curriculum.

Less Valuable Aspects of Workshop

Cohort 1

Workshop participants attending July 2010 cohort 1 workshops were also asked to comment on
workshop aspects they found less valuable and how the workshop could be improved. Fifty of the 65
participants responded to this item for a response rate of 77%nd3tecommon answer, given by 14
people (28% of those who responded) was that it was all good or had no ideas of how to improve.
Only one other response was repeated by more than a couple of people. Six people (12%) said that
units were not really readg goi too much was needed to prepare before they could teach. A typical
comment related to that was, AWe williitisaote | ot
compl etely ready to stand up and teach. 0

Several responses dealt with tlwoks for the lessons. Four people (8%) said that the book
l'ists were out of date which made it difficult
materials (trade books) or any other materials. We had to spend our time searchioggonstead
of doing the work. Obviously, you knew the lessons were based on books that were out of print before
that week. 0 Anot her person pointed out that si
(some of which were otdf-print), the tine was not wellsed.

Two people said that, in general, they did not have enough books or were upset to have to buy
t heir own books, and another person said that
levels. Two people said that the phasbsuld have been given to them rather than having to use
workshop time to print photos.

Several people said that some of the sharing time went on too long with two people saying that
the reflections on last year went on too long, two teachers sayingfliagtions on last year were not
at all useful for new teachers (unless they had been given an overview of the unit first), and two people
saying that multgrade sharing was not useful for them. Three people said they needed more content
knowledge, withone asking specifically for background knowledge reading before the workshops and
another asking for more time with the historian.
There were a variety of other areas for improvement mentioned by single respondents:
Kindergarten units need to have morestahce

Add local history connections
Workshops should have more sessions that specifically target younger grades
5" grade teachers did not get to see Predict and Infer session

Teachers should receive materials prior to workshop

= =2 =4 =4 -4 -2

Too much information was spific to Prairie (not CR) teachers
11z
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Formative assessment session was not helpful

Staff should send workshop reminders by email with list of items to bring to workshop
Workshops should have alternatives for teachers who had already taught both units
Providemore examples for Predict and Infer

Provide more pedagogy suggestions

Shorten workshop to-1%2 days

Provide more structure for Day Two

Provide time to develop new assessments

= =2 =2 =4 4 A4 - - -2

Ask second year teachers to bri mpetescyaifaise nt a-
uni to

T Provide more time to fiwalk througho | essons

1 Schedule another oftlay meeting for next summer to process second unit

One individual had several specific comments not mentioned by others. The respondent said,
ATher e h aedeeling thabwe eome intdthese units with historical teaching knowledge of our
own. Ideas that we bring up or questions that we have aren't valued as they should be. There are
errors in the information that is shared with student lessons and irstumti there is no feeling that
it would be safe to share them. o

Cohort 2

Cohort 2 participants were also asked which aspects of the workshop were less valuable to
them and how the workshop could be improved. Of the 222 participants, 165 providpdreseg for
a response rate of 74%. The most common response was a positive response, that nothing was less
valuable or that it was all good with 31 people (19% of those responding) providing this response.

Most of the positive responses were genergl(e. il t was all valuabledo or
but a few were more specific, with two peopl e :
i mportant information crammed into two dayso) :

possbly analyzing many pieces got to be a little long, but at the end, | saw how everything came
together! o

Responses were categorized and the categories on which more than two people made
comments are (with the frequency of response in parentheses):
Nothing less valuablé all good (31)

Primary source analysis time (21)

Too oriented toward'3-5" grades (13)

= =2 =4 =4

Too much grade level time (12)
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primary source analysis, mentioned by 21 people (12%), with the document and photo analysis

U.l. Center for Evaluation and Assessment
Wanted more grade level work time (less whole group time) (11)
Too much internet time (10)
Needed more structure fgrade level time (9)
Literacy alignment with CR is different than Prairie, needed specific (8)
First day in general (7)
Listening to other grade levels (7)
Background on project, opening (5)
Wanted more history content (5)
Too much down time on Day 2 (4)
Some discussions went too long (4)
Workshop too long (4)
Not enough internet time (3)
Computer skills needed, also more help in searching (3)
Literacyi already know (2)

Needed more help with actually doing photo/doc analysis with students (2)

The most comnon actual criticism was that too much time was spent on the adult learning

specified as less valuable by eight and four of those respondents, respectivelyof Senpeople
made these comments identified themselves ;
younge:t
These comments are consistent with thelttnost common element mentioned as least valuable by 13
participants (8%), that the workshop was too geared toward the older grade level teachers. A typical

wh o
adu

comment

't |l earner activities especially for

among this group was, Al t hi nkauaes

a

fior

there were so many lessons to be used by older students and sometimes the lessons seemed like there
student
preferred that during the primary source analysis timgwese given specific instruction on how to
do the analyses with young children as opposed to how to do the analyses as adult learners.
The third and fourth most common responses were in conflict with each other with 12
participants saying that there wia® muchgrade level time and 11 participants saying they wanted
moregrade level work time. This was also reflected in the responses to the most valuable question
with some people finding the grade level time the most valuable and others finding tlsesamaby
most valuable. Eleven participants said they thought that the grade level time would be more valuable

mi g

i f

ht not be a way to use them with my

there had been fimore directiono, but

This appeared to be echoed by fourgartipant s who said there

di
was
11¢
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Twelve participants said that they found the first day in general to be less helpful with five
participants indicating that in particular, the background information on the project was not teelpful
them. Ten participants thought that too much time was spent on the internet, whereas three people
disagreed, saying that they needed more time on the internet, and three people said they needed
additional help with computer skills necessary to cartyagtivities.

Ten participants referred to the literacy alignment time as being less valuable with eight
participants saying it was not valuable because they did not talk about aligning it specifically with the
Cedar Rapids literacy program and two sayhey already knew how to do this on their own. Seven
participants said that listening to other grade levels talk about their units was not valuable to them, with
one person saying, fAHearing every gradeaotbbevel
ti mes. o

Five participants said they would have liked more history content taught, with one person
saying, fAl wish | could havésheawas moalkulf o wsné t 4
val uabl e resourceo, witheywisled ther thehtotwouldrhavé hagpraores o n ¢
content knowledge. Four people each said that the workshop in general was too long or that some of
the discussions were allowed to go on too long. Other things mentioned by two people each were:
uncomfortablechairs, no access to regular curriculum materials, workshop was too early in the
summer, di fgoadeéi kei t hedi5dndt need the website
around more, needed more individual work time, instructional coaches rtedakdble to work with
more than one grade level, wanted more time at tables for discussion, and need to learn how CRCSD
will put the BHH goals on student report cards.

Aspects mentioned as less valuable by single participants were: expectationsriyosteleal,
didndét | i ke videos, wanted more videos, noteboct
right away, should have had building teams att e
save images on flash drives, needed all Besburces at workshop, should have also started second
unit, too much material to teach, lack of specific student benchmarks, need more books, and workshop
was too much lecture.

Support needed to be successful

Cohort 1

First cohort participants weresal asked to indicate what they would like from project staff in
order to be successful in teaching the BHH units during-2A10Fifty of the 65 participants
responded to this item for a response rate of 77%. The most common response, given by 15 people
(30% of those responding), was to be available by email, with several participants indicating they
already had confidence in receiving this suppot
available which last year they did a fantastic job of answgri e mai | s . 0 Anot her e
said that having email contact with the mentors was particularly important to them, again with several
people mentioning that they knew they could col
nodoubtthab ur ment or wi | | continue to be a wonderfu
would appreciate receiving updates about new resources, websites, or things that worked well for
others.

Eight participants (16%) asked that project staff make satetiry had the books for their
unit, with particular emphasis on, a) purchasing books because their own resources were too limited,
and b) replacing ouf-print books with other books.

Three teachers (6%) asked that BHH staff encourage the distrravidg the teachers with
collaboration time during the school year to work together on their unit development. Two teachers
(4%) said that, in general, they would like support from the staff. Single teachers asked for. answers

11¢
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to history questions, timeo r ef | ect , maps pri nt edposbtestsneariicact ua
the time of the wunit, more pedagogy i deas, a pt
Cohort 2

Cohort 2 participants were also asked to provide feedback &mtiheof support they would
like during the school year in order to be as successful as possible. A total of 184 participants
responded to this item for a response rate of 83%. Six people said they did not anticipate needing any
additional helpandfie sai d they wereno6t sure what they ne
responded to this item (162 of 184, 88%) mentioned some kind of communication need. The most
common response, given by more than half of the people who responded (98, 53%), thas that
project staff and mentors should be available by email or phone to answer questions. Quite a few of
those who asked that staff and mentors be available indicated that they were confident that their
guestions would be asked, some saying that theylheatlg received emails from their mentors.
Respondents often added the word #fAtimelyo to tl
replies. Other communication needs were that mentors/staff should (followed by frequency of
response in parenthes@spvide good examples and new ideas by email (34), initiate ongoing contact
or Acheck in on uso (12), remind teachers about
documents (4), do accountability checks (3), share new assessment ideas (2) atehsdad
interesting dates to add to timelines (1).

Another category of responses were those that asked for additional instruction and/or classroom
observations. Twenty people asked for additional instruction in some form (frequencies in
parentheses, greater than 1):

1 additional teamwork time or peer coaching time (one requested paid time) (6)

opportunities to observe mentor classrooms in action (5)
follow-up classes during the year (4)

mentor visits to participants school for observation and suf®port
help with computer skills

help in building questioning skills

= = ==_ =4 -4 -2

special session for instructional coaches

Five people said they would like to have help in alignment with issues, with four saying that
they need to al i gn t hirgEXpecthtioms (SREspwittdtise@HFcurticdlenn t L «
and one wanting help in aligning BHH with the McMillan reading program. Four people asked for
help with resources, with two saying they hoped the staff would make sure they got all their books and
suppliesand two asking for copies to be made of all photos.

A few people said they had specific curricular requests. Three fifth grade teachers responded
with curriculum questions with individuals aski
expansia of the unit, and help in applying strategies to other existihgr&de history curriculum. A
first grade teacher asked that the first grade
graders are ready to tackle more demanding histoteogrand a kindergarten teacher asked for more
photos to be included in that unit. One person requested that the units come with spetufidagay
pl ans and one said that sometime during the ye:
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unit. One person said, Al 6d |Ii ke to see Day 1 t a
NOT all owed to make it part of our reading cur:

Expected student learning outcomes (asked of Cohort 2 only)
Cohort 2

Cohort 2 participants were askeddescribe student outcomes they expected to see as a result
of their teaching using the BHH curriculum. Of the 222 survey respondents, 197 responded to this
guestion for a response rate of 89%. Many people provided more than one response so tts total ad
to more than 197. Approximately half of the people who responded43%@,said that they expected
students to become more interested in and excit
that because | am more excited now about histogystudents will be also. They will learn in a fun
and meaningful way. 018% @Qspisdiddhatdheif seuadentd welldirdd higtarys ( 3 5,
more meaningful now. Many of the teachers mentioned that students would have new or improved
knowledge and skills for learning after using the BHH curriculum. The skills and knowledge they
mentioned included (with frequencies in parentheses):

1 Photo/document/artifact analysis (35)

Understanding of time (35)

Understanding of personal history (25)

Content kiowledge (Grade level specific) (16)

Understanding the impact of the past on how we live now and on the future (15)
More confidence in independent learning skills (15)
Questioning skills/questioning texts (14)

Improvement in map skills (12)

Literacy improement (research, reading, and writing skills) (12)
Accumulation of BHH strategies/knowledge over time (11)
Understanding of sequence and cause/effect (10)
Thinking Ali ke historiansbo
Better schema of events in US history (9)

Critical thinking/higher leveltinking skills (8)

Ability to synthesize, use multiple sources, and summarize (7)

Ability to work cooperatively (5)

== = =4 =4 4 -4 -4 -4 A4 -4 -4 A A -4 -5 -

New history vocabulary (5)
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1 Increased empathy (2)
1 Increased student achievement (2)

1 Fewer behavior problems (1)

Perceived barriers to succes (asked of Cohort 2 only)

Cohort 2

Cohort 2 teachers were asked if there were any barriers or obstacles to their success in teaching
the BHH curriculum. Of the 180 participants who responded to this item (response rate=81%), 14
(8%) said that they didiot see any obstacles to their success. Half of the teachers who responded (91,
51%)said that having enough time during the day to teach the curriculum was the number one obstacle
to their success in teaching history. Many of those indicated thatlithes t r i ct 6 s emphasi
math, and assessments was the reason that there would not be enough time to add another subject to
the school day. A typical comment was, ATi me t
core curriculumtaght , | just want to make sure | can tecé
expected to teach everything el se. 0

Some teachers (18%) cited their lack of background knowledge as an obstacle to their
success in teaching history. Fifteen teasli@®o) said that they had concerns about their ability to
integrate the BHH curriculum with their reading curriculura strategy that would make fitting it into
their day more possi bl e. One teacher Bbeid, /i Wi
very difficulttotakeacross ur r i cul ar approach to BHH. 0 Fifte
have the time to plan their instruction in this unit.

Another 15 teachers said that a mismatch between the BHH curriculum and theibdsstrict
SLEs for social studies would be a potenti al b
align with our SLEs (for example, a few activities are listed next to an SLE that talks about lowa
changing over hi st or ydubtbowl). tlthirk thatsame of the waysithe una b o u t

is connected to our SLEs is a stretcho, and an:
di strictbés student | earning expectations, and
forr what is on the report card. o

Thirteen teachers said that they were concerned about finding additional resources and/or
additional |l iterature to carry out the BHH wunit

space in their classroom fdre timelines and maps and seven teachers of younger students were
worried about parent support and students being able to supply the contents for their personal history.
One teacher said, AFor the student datimkeugaon 6t |
bag and not hurt anyoneds feelings or make any
certain that their studentsd academic abilitie:
Four teachers were concerned about a lack of adminstsatpport, four were worried about
supplies for creating timelines and maps, and another four mentioned student behavior problems as a
barrier to teaching the BHH curriculum.
Other potential obstacles mentioned by three or fewer teachers includeof $aicdent
background knowledge, varying degrees of readiness among special education students, changing

students6é opinions on history, working with te:
development (hard to do alone), lack of compskels, teaching two grade levels, availability of
computers/internet for student research, studerl

size, ELL issues, lack of confidence, own feelings about learning history, resistance to change from
other team members, transitioning to other social studies curriculum (History Alive!), thinking that the

11¢€
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materials were not culturally diverse, memory of training not fresh enough, and being able to engage
all students in learning.

Additional Comments

Cohort 1

Cohort 1 teachers were given the opportunity to offer additional comments. Of the 65 survey
respondents, 37 provided comments for a response rate of 57%. Most comments were positive with
30 positive remarks, mostly about the BHH project inegah Some typical responses included:

Al think the BHH project is a wonderful way
kids can UNDERSTAND and relate to, beginning with Kindergarten, and continuing through

the grades. lloveit! Itisladut beauti fully. o

Al't was a fantastic workshop. | e'rgjadey e d s «

Perhaps there could be a pamphlet that students could take home to share with their parents
about the BHH project. o

NnGreat ab®ratioroahd egcdgeimént from the mentors and other instructors!

Al feel fortunate that | have been able to |
examining texts and i mproving their metacogt
Al wi s dgev@&l 2c onn board at Prairie. 1t is a wo
AThe kids LOVE it!! ) 't makes sensel! !0

Respondent sdéd negative comments (5) centered
mentioned in the suggestions for improwent section. A typical comment from that group was:
Al feel that materials, pic
r

ures should be
web site but many teache il t

i ct
s w not take
Two people said thdahey needed more work time and did not yet feel prepared to teach, and one
person said that their ¢grasdke tlad\kdlngpr aunpg ditd wtad

benefit from the whole group sessions since they had to sit in graderevpsg

Cohort 2

Second cohort teachers were also asked if they had other comments about the workshop,
project, or anything else. Nineggven people gave additional comments. Nearly all (81) comments
were positive statements about the project, presenmteentors, curriculum, food, and/or facilities. A
few of the typical positive comments included:

Al was very iIimpressed with the presenters at
knowl edgeabl e, and hel pful .o

AThe quality of ratéh @heippassisndowards historyvadBHH veap
evident . o

12C
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Al 6m excited to get st arttieneralnod t hat 6s pr et t

Al 6m very excited about this program and it :
skills and reasoning irntwdents. | love that BHH allows history to be presented as exciting and
fluid, which it is.o

AThank you to the wonderful teachers who ha\

fresh and enthusiastic for us. | enjoyed the training and learnemla ! 0
Al't was a very interesting two days. 't do¢
Al't was -stehrevibceestl imave attended in the CRCSD

Nine people made negative comments. The main topics addressed by those who commented
negativelywere that they thought that more time should have been spent going through specific
aspects of the unit, including formative and summative assessment, and establishing specific learning
expectations ( mentioned by walWwayspeofegsienalpnitreope t h a't
saying they were Alacking energyo and another
the workshop could have been done in one day, that the agenda should have been referred to more
often, and that the foathoice was not good for people with diet restrictions.

Five people made comments that were neither negative nor positive. These comments included
two from people who are hoping for revisions in SLEs to better match the BHH curriculum, one who
suggestedhaving participants at tables be given a chance to introduce themselves, and two who
commented on grade level specific curriculum, one saying that'tgefle unit was not as interesting
as the others, and anot her tensukricutugp. f or mor e @ me:

[Complete redacted responses to all questions are included in the appendix to this report.]

Participant Demographics

Workshop surveys for both cohorts also included several items concerning participant
demographics. The first was tgeade level taught they were planning to teach during the-2010
school year. Table 9 shows the frequency of teachers who will teach each grade lew¢hehe
category includes special education teachers, behavior development teachers, instcoeiitiesl,
and administrators who are not assigned to a particular grade.

Table 9. Grade Level planning to teach during 2012011, by cohort

Grade Level Frequency
Cohort 1  Cohort 2
K 10 28
1 13 36
2 11 30
2/3 - 2
3 14 36
3/4 - 1
4 18 25
4/5 2 10
5 5 25
Other 2 29
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Among both cohorts there was large variation in the teaching experience of the participating
teachers with a first cohort mean of 14.99 years taught (SD=9.78), and a second cohort mean of 13.94
(SD=8.16), medians of 11 and 12 ye&espectively), and a range 6flQ years of teaching
experience for Cohort 1 and3B years for Cohort 2. Table 10 reports the number of years taught by
participating teachers.

Table 10. Teaching Experience of participating teachers

Teaching Frequency
experieice| Cohort 1 Cohort 2
(yrs)
1-5 10 31
6-10 14 50
11-15 14 48
16-20 11 37
21-30 10 36
31+ 6 9

Table 11 reports the areas in which participants who responded said they are certified to teach.

Table 11. Certification and endorsements gbarticipating teachers
Certificate or Endorsement if Frequency Frequency

Elementary, K9, K-6 70 218
Reading 28 71

Early Childhood 16 27
Eng/LA 11 29

Special Ed 8 17

Social Studies 8 29

MA 7 5

ELL 3 3

Math 3 8

Principal 2 2

Gifted and Taleni 2 3
Other: [including on each in Spee 13 36

Communication/Theater, Technolog
K-12, Spanish, Library, Media, ARisk,
Music, Coaching, Science, Resour
Guidance counseling, Home and Fam
Family and Consumer Science, Hea
Instructional Strategisfrt, LD, BD,
French, Mild and Moderat

Second cohort teachers were asked to describe their previous preparation to teach history
(including college courses or professional development). About three quarter of the 208 teachers who
responded to tkiitem (160, 77%) said they had very little preparation to teach history, with 78
mentioning only social studies methods classes during college, and 48 mentioning one or two high
school or college courses in social studies content. A few people (1eyaithd been exposed to
History Alive materials or other social studies professional development courses. Three respondents
were history majors in college, 10 were history or social studies majors, and 11 had social studies
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concentration. Six teacheraid they learned from reading about history on their own because of
personal interest in history, two said they learned from trips to historical places, and two from doing
district committee work in the social sciences.

Second cohort teachers were as&ed to describe their previous experiences in teaching
history. Most teachers said their experience was limited to teaching the Cedar Rapids curriculum, with
many saying that they had primarily taught social studies, often involving geography. @wte a
teachers described their teaching of history a
Awhat was in the textbook. 0 Of those that had
lessons on either Cedar Rapids or lowa history, taititopics on holidays, famous Americans,
presidents, black history month, and a few had taught personal histories. A few teachers said they had
taught theHistory Alive!curriculum. A few teachers said they had more experience but described it in
vawie terms such as, @l have t aufgnatehistorgandir y my w
grade history (years ago). o0

«
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Bringing History Home i CR: Summer 2011 Workshops Survey Results

During the summer of 2011, the Teaching American History Brgnglistory Home Cedar
Rapids Project (BHHCR) conducted six twday and four onelay professional development
workshops. A new cohort of teachers (Cohort 3) from the Cedar Rapids Community School District
(CRCSD) attended one of two tvaay workshops, #hfirst of a tweyear sequence. Cohort 2 teachers
(who were in the second year of BHER sequence) attended one of four-thay workshops for™
through %' grade teachers, or one of four etey workshops for kindergarten antigrade teachers.
All workshop participants were asked to complete a survey concerning their perceptions of the
workshop they had completed. The surveys were administered as online surveys using the Qualtrics
software. The University of lowa Center for Evaluation and Assesseanall participants an email
with the url to access the survey within one week of workshop completion. One hundredsswemty
of the 180 participants in the Cohort 2 workshops completed the survey for an overall response rate of
71% and 86 of the 11Gohort 3 participants for a response rate of 75%. Participants were asked to
complete the survey within two weeks of receiving the survey link. Those who had not completed the
workshop received up to two reminders in the two months after completiba sfitvey. Both
surveys consisted of several quantitative sections, a fewead items, and a short demographic
section. Participants were informed that responses and comments were confidential and would be
reported anonymously.

Findings from the guantitative scaling of confidence in specific abilities

The directions for this quantitative section of the participant survey were as follows:

Indicate the degree of confidence you feel about whether you could do each of the fdikfairgnd after

your participation inthe BHH Summer 2011 Workshop. Using the sabte/e each itemanging from 0%

(not at all confident) to 100% (completely confident), indicate your confidence on each scale by selecting one

value. Remember to answer as you retdil, with your best estimate of your confidence. For each item,

please select one answiero r BteH e r@dn s camé t fealed 6 1 f you donodt have an op
the question is not applicable to you, pl ease select ANA

In other words, paicipants used this retrospective fprast scale to reflect on their confidence in their
ability before as compared tafter participating with regard to eleven skills related to teaching
history. The scale was as follows:

Not at all Completely
Confident Confident

BEFORE: 0% 10 20 30 40 50 60 70 80 90 100% N

AFTER: 0% 10 20 30 40 50 60 70 80 90 100% N

Tables 1 and 2 report the results of these items from the two cohorts at their respective summer 2011
workshops. Table 1 reports that on all items, Cohort 2 participants rated themselves as more confident
of their abilities to teach history after attbng the 2011 BHH Workshop than they were before. Mean
differences from before to after participating in the second year workshop ranged from 20% more
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confident to 37% more confident after attending the workshop, with a grand mean difference of 26%.
I tems on which the
concerning integrating science and math into their history teaching. The largest gains were seen in
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instruction that encourages students to investigate historical evidence.

Tabl e 1. C o h o r trep@rtechcanfidence ratings abbus tbeir abditly f
and skills before and after participating in the BHH Summer 201 Workshop
Before After
N
Before/ Mean SD Mean SD
after
Confidence in my ability to % % % %

14. Activate students' prior knowledge about histo 123/124  63.27 24.84 83.15 13.40
learned through BHH

15. Activate students' prior knowledge about histo 124/125 59.11 22.63 82.64 14.04
leamed from other school experiences or life
experience

16. Integrate literacy skills into my history teachin¢ 123/120 62.11 22.41 84.75 13.72

17. Collaborate with other teacheBHH project 124/126  63.15 24.27 86.59 14.48
mentorsand project staff to impravmy history
instruction

18. Align my history instruction with my current 124/124  56.69 23.01 80.65 16.01
literacy strategies to enhance literacy learning

19. Integrate science learning into my history 117/118  42.99 2350 62.71 23.63
teaching

20. Integrate mathematics learning into my history 120/120  44.58 23.63 64.00 21.59
teaching

21. Use the SOCC method to analyze history 112/113 3491 27.01 72.30 20.00
sources in my teaching

22. Provide instruction that encourages students t 122/122  48.77 24.72 80.00 14.32
investicate historical evidence

23. Design assessments that tap my students' abi 119/121 45,71 25.93 76.53 17.83
to analyze historical images

24. Design assessments that tap my students' abi 115/117  44.61 26.83 74.87 17.89
to analyze historical documents

25. Design assessments that tap my students' abi 124/125  57.50 25.59 85.92 13.39

n
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to construct a timeline
26. Design assessments that tap my students' abi 116/116  51.12 24.13 78.88 17.18

to construct maps to facilitate their history
understanding

Table 2 reports that on all items Cohort 2 participants also rated themselves as more confident of their
abilities after attending the BHH Summer 2011 Workshop than they were before. Mean gains were
greater than the Cohort 2 participsim their second year, but somewhat smaller than first and second
cohort gains during their first workshops. All mean differences from before to after for third cohort
participants showed at least a 27% increase in confidence, with a grand meanceiffereti items of

39 %. The | argest gains in confidence were in t
anal yze historical i mageso (58% increase) and i
(54% increase)The smallestgait but still 27%) was in teachers?o
resources to |l ocate relevant historical pri mar\

workshops on that item was already relatively high at 50% confident.

Table 2. Cohort3@mr t i c i p-sepottesl Gonfislemde fatings about their ability
and skills before and after participating in the BHH Summer 2011 Workshop

Before After
Before/ Mean SD Mean SD
after
Confidence in ability to % % % %
2. Helpstudents learn tthink like historians 86/86 35.00 22.89 78.49 15.30

3. Help students learn to use primary sources to 83/84 36.87 24.34 78.33 15.82
construct their understanding of history

4. Collaborate with other teacheBIHH project 83/86 47.11 26.67 82.79 12.33
mentorsand project staff to improve my hisy

instruction

5. Help students learn to analyze historicahges 86/86 30.47 2341 78.60 14.48

6. Help students learn to analyze historical 84/83 30.24 23.08 74.58 16.77
documents
7. Use internet resources to locate 86/85 50.35 26.10 77.17 14.61

relevanthistorical primary sources

8. Provide instruction that encourages studentst 86/86 35.23 24.86 76.05 14.74
investigate historical evidence

9. Align my history instruction with my current 85/85 42.71 26.34 78.71 16.53
literacy strategies to enhance liteydearning
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10. Use timeline construction to enhance students 85/85 39.29 26.04 83.18 13.56
understanding of history

11. Usemap constructioto enhance students' 82/83 42.07 26.52 78.31 15.76
understanding of history

12. Help studerd learn to synthesize information 86/84 39.65 25.91 73.45 14.60

learned from multiple sources

Findings from the guantitative scaling of engagement in workshop activities

The second section of the surveys asked participants to rate their level géraegain the
activities that took place during the BHH Summer 2011 Workshop. Tables 3 and 4 report results for
the second and third cohort, respectively.

Table 3 reports the results for the second cohort participants with a low variability in mean
perceved engagement rated from 2-820 on a 4 point scale. For all activities, most participants
rated their | evel of engagement to be about t hgq
Participants tended to rate their independent and group workigher than their time in
presentations.

Tabl e 3. Co h or trep@rtedlevel of engaggment in thedactisites df the BHH
Summer 2011 Workshop

Frequencies

How engaged were you as a learner for each of

the following sessions? © < & % 3 g %
3 2 N o3 S8 o
£5  ES S5 28 St 2
Grand Mean=2.89 22 g% g2 28 25
DAY 1: 0 1 2 3 4
Reflection on First Year (20101) Implementation of 10 33 63 20
First Unit (Grade Level Groups) (7.87) (25.98) (49.61) (15.75)
Mean=2.74SD=0.82 N=126
Sharing of Grade Level Reflections with Whole Grouy 11 34 58 22
Mean=2.73 SD=0.86 N=12¢ (8.66) (25.77) (45.67) (17.32)
Literacy Connections with BHH (Beth) 4 48 49 22
Mean=2.72 SD=0.79 N£23 (3.15) (37.80) (38.58) (17.32)
SOCC Presentation (Elise) 6 42 40 19
Mean=2.67 SD=0.83 N=107 (3.15) (33.60) (32.00) (15.20)
SOCC Presentation (Kim) 2 4 42 39 20
Mean=2.66 SD=0.89 N=107 (1.57) (3.15) (33.07) (30.71) (15.75)
Introducing the New Units 28 58 38
Mean=3.08 SD=0.73 N=12< (22.05) (45.67) (29.62)
Grade Level Unit Preparation Time 20 51 43
Mean=3.20 SD=0.72 N=114 (15.87) (40.48) (34.13)
DAY 2:
Grade Level Unit Preparation Time 1 4 11 36 34
Mean=3.14 SD=0.90N=86  (0.81) (3.25) (8.94) (29.27) (27.64)
Sharing New Unit Preparation 4 11 35 30
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Mean=3.14 SD=0.84 N=8C (3.25) (8.94) (28.46) (24.39)

For the third cohort, there was slightly more variability on their ratings of engagement with
mean enggement ranging from 2.6810 on a five point scale with a maximum value of 4 points. For
about half of the sessions, third cohort participants mean level of engagement was about that of an
AActive cooperator o and f meanléevél ef engagénemt was eldsdrtoo f |
an AEngaged Recipiento, with a grand mean for
participants rated their engagement the highest were the session in which they were working in grade
level teams to pare for their units (mean=3.10) and during the time they spent learning to align their
literacy strategies with the BHH curriculum (mean=3.72). They were least engaged during the session
on nature of history (mean=2.00). Table 4 reports the fullteesnlthese nine items.

Tabl e 4. Co h o r trep8rtedlevel of engagemeni in hedactivitees df the BHH
Summer 2011 Workshop

Frequencies

How engaged were you as a learner for each of

the following sessions? o - € % 3 § %
@ 2 L0 o e aw >
= £5 85 £§  5st
Grand Mean=249 223 g% 5¢ &8 2o
DAY 1: 0 1 2 3 4
The Nature of History 1 28 28 26 2
Mean=2.00 SD=0.88 N=8t (1.18) (32.94) (32.94) (30.59) (2.35)
Exploring theBHH Website and History Resources on 3 11 22 23 6
the Internet (3.53) (12.94) (25.88) (27.06) (7.06)
Mean=2.27 SD=1.01 N=6¢
Exploring History through Written Document Analysis 1 11 25 44 5
Mean=2.48 SD=0.84 N=8¢ (1.16) (12.79 (29.07) (51.16) (5.81)
Exploring History through Photo Analysis 1 10 18 47 10
Mean=2.64 SD=0.88 N=8¢ (1.16) (11.63) (20.93) (54.65) (11.63)
Historical Mapping 2 11 33 34 5
Mean=2.34 SD=0.87 N=8t (2.33) (12.79) (28.37) (39.53) (5.81)
Timeline Construction 7 32 36 8
Mean=2.54 SD=0.79  N=8: (8.14) (37.21) (41.86) (9.30)
Assessing Student Learning 14 32 29 5
Mean=2.31 SD=0.84  N=8( (16.28) (37.21) (33.72) (5.81)
DAY 2:
Literacy Srategies Aligned with BHH 8 24 33 17
Mean=2.72 SD=0.91 N=8: (9.41) (28.24) (38.82) (20.00)
Grade Level Unit Preparation Time 1 2 12 41 28
Mean=3.10 SD=0.82 N=8< (1.18) (2.35) (14.12) (48.24) (32.94)
Review and Question Time 1 8 31 32 12

Mean=2.54 SD=0.90 N=8: (1.18) (9.41) (36.47) (37.65) (14.12)

Findings from the guantitative scaling of general workshop guestions
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All Cohort 2 and Cohort 3 workshop participants were also asked to rate their agreement with
10 or 16(respectively) general statements concerning the workshop they had attended. All items were
on a 6point Likerttype scale, from Strongly Agree (6) to Strongly Disagree (1).

Both cohorts continued to rate their experience as being very positivéhevithetan response
for most items greater than 5. For both cohorts, the item with the lowest mean (4.00, 4.47
respectively) was the item asking them to rate
to work with my gr hittraswere nated highdyr vothugrandomeansaf 5139 and a
5.19 respectively, there were no particular areas of strength or weakness, all aspects of both workshops
were positively perceived by the participants. There appeared to be a few individualsrn3Coho
whose experience does not seem to have been as positive as the majority of their peers, with a few
consistently negative ratings.

Tabl e 5. Cohort 2 Participantso6 perceptions
Workshop
Strongly Moderately Slightly Slightly Moderately  Strongly No
Agree Agree Agree Disagree Disagree Disagree  opinion
Freq Freq Freq Freq Freq Freq ( E:ggn)
N=127 unless otherwise noted (percenj (percenj (percen}  (percenj (percen} (percenj p
There was enough time forym
guestions and comments. 05 26 3 1 1 1
Mean=5.69 Sﬁf&%“ (74.80)  (20.47)  (2.36)  (0.79) (0.79) (0.79)
My prior knowledge and opinions
were respected. 93 29 3 1 1
Mean=5.69 SD=0.60 (73.23) (22.83) (2.36) (0.79) (0.79)
N=126
The refreshments and breaks met
my needsl 101 17 3 3 2 1
Mean=5.64 SD=0.88 (79.53) (13.39) (2.36) (2.36) (1.57) (0.79)
The opportunity to work with
mentor teachers was beneficial to 103 17 5 1 1
me. (81.10) (13.39) (3.94)  (0.79) (0.79)
Mean=5.72 SD=0.70
| wanted more time to work with
my grade level group. o5 20 32 18 9 11 12
Mean=4.00 SD;(_)-lll-? (19.69)  (15.75)  (25.20) (14.17) (7.09) (8.66)  (9.45)
| am confident | have the
knowledge and skill to teach histo 57 59 9 1 1
ffectively tomy students next yea
etiectively tomy Yeal (14.88)  (46.46)  (7.09) (0.79) (0.79)
Mean=5.32 SD=0.79
| am looking forward to learning
more about history. 92 31 4
Mean=5.69 SD=0.53 (72.44) (24.41) (3.15)
All in all, the workshop activities
were enjoyable. 77 38 9 3
Mean=5.49 SD=0.73| (60.63) (29.92) (7.09)  (2.36)
Allin all, the workshop was very
beneficial to me. ) ) 75 a1 7 5 1
Mean=b48SD™0TS (59.52)  (3254)  (656)  (L59)  (0.79)
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efficiently and effectively on 64 44 9 3 6 1
important topics and activities. (50.39) (34.65) (7.09)  (2.36) (4.72) (0.79)
Mean=5.21 SD=1.09
Tabl e 6. Cohort 3 Participantsodo percepti
2011Workshop
Strongly Moderately Slightly Slightly Moderately  Strongly No
Agree Agree Agree Disagree Disagree Disagree opinion
Freq Freq Freq Freq Freq Freq Freq
(percenj (percenj (percen}  (percenj (percen} (percenj (percen)
There was enough time for my
guestionaand comments. 49 25 7 1 1 3
Mean=5.43 SD=0.86 N=83 (56.98) (29.07) (8.14) (1.16) (1.16) (3.49)
My prior knowledge and opinions
were respected. 38 25 6 5 5 4 3
Mean=4.89 SD=1.45 N=83 (44.19) ~ (29.07)  (6.98)  (5.81) (5.81) (4.65) (349
The refreshments and breaks met
my needs. 64 12 2 3 2 3
Mean=5.44 SD=1.22 N=8€ (74.42) (13.95) (2.33) (3.49) (2.33) (3.49)
I know and understand the goals g
the project. 40 36 7 1 1
Mean=5.31 SD=0.83 N=85 (46.51) (41.86) (8.14) (119 (1.16)
Working on aligning my literacy
goals with the BHH curriculum way 44 25 9 1 1 1 4
beneficial to me. (51.76) (29.41) (10.59) (1.18) (1.18) (1.18) (4.71)
Mean=5.32 SD=0.95 N=81
The opportunity to work with
mentor teachers was teficial to 67 13 3 1 1 1
me. (77.91) (15.12) (3.49) (1.16) (1.16) (1.16)
Mean=5.67 SD=0.82 N=85
I Wanteé'i rrlworeI time to work with o4 29 15 9 3 6 7
my grade level group. (27.91)  (25.58)  (17.44) (10.47)  (3.49) (6.98)  (8.14)
Mean=4.47 SD=1.50 N=7¢
I am confident | have the
knowledge and skill to teach histor 21 54 9 1 1
effectively to my students next yeq (24.42) (62.79) (10.47) (1.16) (1.16)
Mean=5.12 SD=0.63 N=85
It was helpful for me to hear how
history instruction inhe early
grades can build a foundation for 30 37 13 2 1 3
studentsd futur ¢ (3488 (43.02) (15.12)  (2.33) (1.16) (3.49)
Mean=5.12 SD=0.85 N=83
| have a different understanding of
\é\/_ga; |tf mearr:s to l'iez;ch history thar 38 37 5 1 5
Id before the arkshop. (44.19)  (43.02)  (5.81) (1.16) (5.81)
Mean=5.37 SD=0.71 N=81
| have a different understanding of
what it means to learn history than
did before the worksh 39 32 o ©
Id before the workshop. (45.35)  (37.21)  (10.47 (6.98)

Mean=5.38 SD=0.68 N=8(
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| am looking forward to learning
more about history. 44 32 7 3
Mean=5.45 SD=0.65 N=83 (51.16)  (27.21) (8.14) (3.49)

As a result of the workshop, |
understand more about the
processes that historians use to 39 36 9 2
study history. (45.35) (41.86)  (10.47) (2.33)
Mean=5.36 SD=0.67 N=84

All'in all, the workshop activities

were enjoyable. 30 35 8 4 5 2 1
Mean=4.89 SD=1.25 N=84 (35.29) (41.18) (9.41) (4.71) (5.88) (2.35) (1.18)

All'in all, the workshop was vg

beneficial to me. 33 38 7 4 2 2
Mean=5.14 SD=0.93 N=84 (38.37) (44.19) (8.14)  (4.65) (2.33) (2.33)

All in all, my time was used

efficiently and effectively on 28 35 9 6 4 3 1

important topics and activities. (32.56) (40.70) (10.47)  (6.98) (4.65) (3.49) (1.16)

Mean=4.80 SD=1.30 N=85

At the end of this section, participants were given the opportunity to supply additional comments.

Cohort 2
Forty-four of the 127 participants supplied additional comments for a response ra%é.of 34
Categories of responses emerged from the data and all responses were coded using those categories.
The categories for which there was more than one response are listed in order of frequency below with
the response frequency in parentheses:
1 Grade leveplanning time (10)

Mentors were great (9)

Scheduling: Workshop could be shortened to one day [or talbglfor K-1] (8)
Well-organized workshop appreciate hard work in planning (5)

Excited to teach history (5)

Too much videos (also hard to hear) (3)

Conduct workshops in CR for access to network drive on computers (3)

More confident about teaching history (2)

Lead mentor and her videos are effective (2)

Excited about connections to BHH curriculum and opportunities for skill transfer (2)
Change formatfoDay 17 too much sitting need handsn activities and more breaks (2)

= =4 4 -4 8 8 45 2 -5 3

The following comments were made by individual participants: Great to have so many grade
level teachers at the same time, project director is a great leader, whole grouptpresenta il ost
computer |l ab time was not beneficial, materi al:
(confusing), there should be a schedule for | mj
of work time, coaches should get all grade lematerials, getting a CD of unit was nice, getting hard
copies of materials was good, and losing electricity made it a poor use of time. Several of the people
who said that the grade level work time was appreciated added that they could have usedateven
effectively if they knew ahead of time how much time they would have to work and if grade level
teams from the same schools all came together. Quite a few respondents commented on several
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aspects of the workshops, so the responses do notadd@m4¢. such response was,
the second half of day 1 and all of day 2 when we worked with our mentors and then also worked with
our grade level teams. The second grade material was very organized and presented very well during
our breakous e s si on. | felt great | eaving and alread

Cohort 3

Of the 86 Cohort 3 participants, 27 supplied additional comments for a response rate of 31%.
Comments were quite varied. Eight participants gave genesiiveocomments concerning their
appreciation of the workshop and/or their excitement about teaching using the new curriculum. One
person said, AWonderful experience, amazing en:t
anot her per s xattedsalout dow | d&mlgoiry to best@achang history! | already went out
to the Half Price Bookstore to purchase books
mentors were a great help to them. Three people said that the staff members warelgeat
additional two mentioned the professor from Knox in particular. One person said that the binders were
well-organized and very helpful. Two people commented on the food with one saying it was great and
another saying that the salad and fruit ogtisre@re good, but lasagna was too heavy for lunch.

There were also some more negative comments. Seven people said that Day 2 of the workshop
was much more useful than the first day, and eight people said that Day 1 was too repetitive, some of

themwording heir criticism quite strongly including
activities could be condensed into a morning sS:¢
another saying, Al under s tweddlitahdhwe didonbtodedito leeara n al
about it repeatedly and from every grade | evel
felt that the two main presenters did not treat them with respect. Two of these comments were

tempered by positiveset i ment s i ncluding the response, ndl f
and hel pful overall, but somewhat condescendi n:q

these respondents indicated t Bienals, ltolwesey,sevezgal t t h e
responses also exposed that they may not have been acting completely professionally, with one person
commenting, fAPeople were getting in trouble forl
anot her s ay bpreare giving up e days, of theie summerto betherea 6 s not | i k
going to be the highlight of their summer. 0

Three people said that the workshop should have been onlydagmeorkshop, three people
thought that there was too much downe on the second day, and two people said that there was too
much use of videos during of the workshop. Individual respondents also made the following
comments: would prefer mentors from their own district, special education teacher needed a way to
bemme familiar with curriculum from multiple grade levels, need stronger mentors, and day one
sessions would be more useful if they were separated by grade level greipadk3s).

It should be noted that all except one of the negative comments caméé June section (the
first section) of the workshop. Project staff had reported frustration that some of the June participants
were difficult to engage and appeared disinterested on those days. The evaluator sent the comments
from June section partgants to the project staff before the August workshop and they made some
changes to the agenda in response to the comments. It should also be kept in mind that the most
strongly negative comments came from seven participants which is fewer than 1@%totdlith
participants.

Findings from the Qualitative Iltems

Participants were also asked several epeted questions regarding their experiences during
the BHHT CR professional development workshops. The online survey format gave respondents as
much spae to type their answer as they wanted.
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Most Valuable Aspects of Workshop

Cohort 2

Cohort 2 participants were asked to respond
BHH 2011 Summer Workshop and all aspects of your experience there.h@¢hHaten most valuable
to you?o Nearly all (118, 93%) of the 127 sur\
Table 7 reports the response categories given by more than 3% of the respondents.

Table 7. Most valuable aspects of Summer 2011 Washop (Cohort 2)

Response Categories Frequency Percent
Grade level collaboration and work time 47 39%
Working with mentors 47 39%
Outlines for new units from mentors 16 14%
The BHH history curriculum itself 11 9%
Integration and alignment of BHH wititeracy 6 5%
goals

Working with history professor 4 3%
Hearing about other grade level units 4 3%
Working on SOCC process 4 3%

The time to work with grade level peers and to work with mentors were named as the most valuable
aspects of the workshopach named by more than a third of the respondents. A typical comment

concerning the grade | evel time was, ATo me, tl
teachers in my grade level and realizing that what | did and the experiencetsrhgd were very
similar to those in other schools. 0 There wer
mentors, including one person who said, fAHavi ng
She was very helpful and so excited aboutBHHat | now feel the same wa
respondents said the most valuable aspect was the wonderful curriculum itself. One teacher said,
ADuring the Year 2 inservice, | continually f ol

units | teachand feel that the students will be doing the same by the time we get to the second unit.
The use of timelines, maps, and photo/document analysis help all students in the quest of becoming
critical thinkers of history. o
Other valuable aspects mentiorisdteachers were (with frequencies in parentheses):
District timeline for teaching (3)
Flip charts for units (3)
Online materials for Bgrade (3)
Developmentally appropriate curriculum (3)
The BHH staff (3)
Reviewing first unit (2)
CRCSD work on alignnrg and on SLEs (2)
1 Website (2)
Aspects mentioned by individuals as being valuable were: training as an adult learner, capacity for
support teachers to attend different grade level sessions, building own history content knowledge,

practice and review foristory skills, and knowing that you can change and individualize the
curriculum to make it yours.

= =4 =4 8 -4 4 -9
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Cohort 3

Cohort 3 participants were also asked to re:
the BHH 2011 Summer Workshop and all aspects of ggperience there. What has been most
valuable to you?bo Of the 86 participants in C
development experience), 78 responded to this item for a response rate of 91%. Table 8 details the
categories otheir responses. [Categories from previous first year workshops were used, with new
categories added as they arose.]

Table 8. Most valuable aspects of 2011 Summer Workshop (Cohort 3)

Response Categories Frequenc Percent
y
Mentors and Staff
Working with mentor, seeing mentor example 45 58%
Workshop Activities
Viewing actual student work 7 9%
Learning as adult learner 4 5%
Exploring BHH website 2 3%
Team/Peer work time
Working with peers 12 15%
History Pedagogy
Timelines 7 9%
Phob analysis 6 8%
Literacy strategies in BHH 4 5%
Document analysis 3 4%
Mapping 2 3%
Learning how BHH fits in with other content 2 3%
SOCC 2 3%
Learning BHH skills (in general) 1 1%
Teaching critical thinking and inquiry 1 1%
Learning to se personal experiences as hist 1 1%
Resources
Receiving clear, new curriculum 3 4%
Materials, resources 1 1%
History and historiography
New understanding of what it means to 4 5%
teach/learn history
Other
Seeing grade level progressson 2 3%
Small group setting 2 3%
Becoming more comfortable with history 1 1%
Personal planning time 1 1%

The most common response from the third cohort as to the most valuable aspect of the
workshop was the opportunity to work with their gradeslewentors with more than half (58%) of the

respondents providing that response. Typi cal (
wor king with the cooperating teacher. She was
A The o pypoanedt with other grade level teachers who had already taught the units and had

great i1 deas and suggestions of how to best i mpl
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cohort also highly valued the time to work with their grade level peemttegdy to teach, with 15%

naming time with their teams or peers as one of the most valuable aspects. In general, the time on Day
Two was deemed to be most valuable for most participants. Some respondents (9%) also valued the
experience of actuallyseegy st udent work from mentoro6s cl assr
that were also named as valuable included several elements of the BHH pedagogy, particularly
timelines and photo analysis, mentioned by 9% and 8% of the respondents, respectivehal Sev
respondentss@o) also mentioned that gaining a new understanding of what it means to teach students
how to learn history was valuable for them.

Less Valuable Aspects of Workshop and Suggestions for Improvement

Cohort 2

Participants in the Cohort2u mmer Wor kshop were asked to re
has been | east valuable to you? How-sxoul d the
participants supplied a response to this item for a response rate of 76%. The single most frequent
respmse, given by 25 people (26%), was that AfAnot
worthwhile with one person saying, Al enjoyed ¢
pinpoint anything that wasnot whiehlcanadmktimesbe hBrlde w
to do! o The most common criticism was that the

people thought the first day could be cut short
designate what could be cut, and peeson said they needatbretime.
Specific aspects of the workshop that people thought were less valuable included (with
frequencies in parentheses):
1 Sharing across grade levels (10)

Too much whole group worked geared f6r-8" grade levels (5)
Re ew of | ast yeard6s unit (5)
Sharing with grade level at large group session (2)

Computer time (since not able to access district resources) (2)
District time (disorganized, not enough information provided) (2)
1 Too much lecture format (2)

Other less valuablaspects mentioned by individuals were: section on integrating the Treasures
literature unit, whole group time with mentor, lack of realistic timeline for implementation, too much
time on photo analysis, repetition of information from last year, lastdf@econd day (doing forms,
etc.), and power outage. Some typical comments included:

ALIi stening to ot her ¢greudkhave leeenshosgeranérhoree ct on
concise. o0

= =4 =4 -4

AToo much whol e group pr e-Steackrsaltwistotineretverane i s ¢
completely separate days fo2kand 35 . 0

AOur biggest problem was being unable to ac:¢
to search for images and other resources. It would have been beneficial to be able to aCeelss the
Rapids server and our own H drives. o

Some respondents also addressed the ways in which they thought the workshops could be
improved in the future. The most common suggestion for improvement, given by 13 people (14%),
was to offer the workshops atCedar Rapids school where participants could access their own

13¢
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computer drive and some teachers would have access to their classrooms. Other suggestions for
improvement were (with the response frequency in parentheses):
1 More time for grade level work Y6

1 Provide more structure for grade level work time (4)

1 Require each school 6s grade | evel teams to :
planning time (4)

1 Provide more examples within each unit (2)

1 Do separate sessions forXand 35 (2)

1 Have videoof teachers teaching curriculum available for all grade levels (2)

Additional suggestions for improvement from individual teachers were: provide laminated set of
photographs for each unit and classroom; schedule workshops closer to start of the sghualeear
separate section for special education teachers; and help for instructional coaches to gain the most from
their time at several grade levels, and provide them with all the materials for all grades.

Cohort 3

Cohort 3 participants were also askeuhat aspects of the workshop were less valuable for them
and how the workshop could be improved. There were 68 responses to this item for a response rate of
79%. Statements of what was least valuable and how the workshop could be improved were analyzed
separately. The responses to this item were quite diverse with no one response occurring for more than
10 people and with conflicting responses, that is, some people listed as least valuable what others had

listed as most valuable. For example, one@eérs sai d, Al know that some p
having to hear about the other grades while in
grades are doing, so you know prior knowl edge ¢

peope said that the workshop was all good for thiethat nothing was less valuable. The responses
mentioned by more than one person are listed below (with frequency in parentheses):
1 Day 2i too much unstructured time (11)
Day 1 (10)
Too many examples of thgs (8)
Too much time on classroom videos (7)
ALectured on participants not wanting to be
Too much time on SOCC (3)
Too much oral presentation on Day 1 (3)
Workshop was too long in general (2)
Felt belittled for not knowing history (2)
typicalc o mment from those saying t
ay the first day about stuff that did not app
ay 2 as |l east valuable, nNndhedbamucHapPpewassenmw
t my school with team members who had already
Other comments made by single respondents were: both the presenter and the curriculum are

Afitoo political o; not e n oanmternefiquality; storiasrtooga witth photd me 0 ;
analysis got too silly; having a keynote presenter with no elementary teaching experience; too many
mentor examples; need more engaging presenters; too much group time on internet; too much
introduction to theroject; Day 1 was good for them as learners, but not as teachers; and the power
problem (happened at only one session).

Suggestions for improvement were also varied, and not everyone gave suggestions for
improvement. No suggestion was given by more thanpeople; four people suggested changing the

13€
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timing of the workshop with two people suggest.
in the morning and ADay 20 in the afternoon),
but lean both units in the two days. Three people suggested more independent work time in the
computer lab. Two people suggested that the workshop include more time where participants are
separated by grade levels. Two respondents said that it would havelbebeteer if they had

attended as a whole building team. Individuals suggested each of the following: give participants

more breaks, give more move around time, more time on direct pedagogy, more about teaching

children about good internet use, morewtthow to pace unit, more time in grade level teams, conduct
workshop in a place where they can get to their district network drive, have stronger mentors, tell more
about expectations ahead of time so they know what to bring to the workshop, makibl¢ pass

teachers who teach more than one grade to go to multiple grade sessions, and go through the reading
units more thoroughly.

Support needed to be successful

Cohort 2

Cohort 2 participant sl12wohaoleeagwhateah thé&Bprajectn g t h e
staff and or mentors do to help you be as succ:¢
Cohort 2 respondents, 92 responded to this item for a response rate of 72%. The most common
response, given by 36 (39% of those who responaad)for mentors and staff to be available by

email or phone for questions. Quite a few of
indicating that in the first year they felt that the staff and mentors were available to answer questions or
Afbuonce i deas offo. Responses were categorized

1 Mentor and staff availability for questions via phone and/or email (36)

1 Receive emails telling about additional resources (21)

T Regul ar fAcheck ihremiodersandnewsiipi | j ust wit

1T "Refreshero sessions, with one person specif

level sessions (6)
Make sure that the buildings and classrooms had all the materials that they need to teach (3)
Opportunity to observe atiwer teacher teaching a BHH unit (2) [One of the instructional
coaches offered to Acover classeso for teact
1 Create a folder in the district network drive for people to share documents or create a joint blog
for teachers to write about their experiences teaching BHH (2)
T Something they know Btifhel @andét help them witd
Other requests for support given by individuals included: provide evaluation assessments
before school starts, send internek$ for photos (other docs), suggest more book titles, staff visits to
classrooms to model strategies with students, suggestions for music to go with units, help create new
assessment s, provide a fAreal i sti cadalstcicateel i ne f ol
vocabul ary Ilists for each wunit, help find fAol d
come to observe teaching, provide curriculum in a sequential manner, andtgradetspecific
suggestions; more hands on activitiek @ t he Gr eat Depression simul af
lesson to Progressive Era unit, and distribute teacher created materials to dbgréttiedunits.

= =

Cohort 3

Sixty-eight of the 86 respondents provided an answer to this question for a eestends
79%. As with Cohort 2, the most common response, given by 24 people (35%) was that they wanted
to be able to ask questions and receive answers from staff and mentors via email.
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=

Mentor and staff availability for questions via phone and/or efpd)l

Send new ideas that people had during the school year or additional ideas for activities and
resources to go with their units (11)

Meet again with other BHH teachers during the school year (3)

Make sure that the materials are all ready for pagitp (2)

Keep the BHH website up to date (2)

Send tips or reminders frequently during the year (2)

Provide pay for substitute teachers so teachers can watch other people teach BHH (2)

1 Provide pictures or videos of teachers teaching BHH (2).

Individual teachers mentioned: helping Cedar Rapids set up a place on their network drive for sharing
files, arrange for peer coaching, provide more guidance in pacing the lessons, provide more books to
go with units, do a review at the beginning of the school yea deeinding board for ideas, and give
advice on student alternatives for internet searches. A few teachers made other comments about
necessary support, including one teacher who said they wanted support from the mentors, but not staff;
onewhosaidstaind ment ors should fAbe hel pful and not
would work more with their building teammates.

=

= =4 4 -4 A

Expected student learning outcomes (asked of Cohort 3 only)

Cohort 3 participants were asked to describe studenbrogt they expected to see as a result
of their teaching using the BHH curriculum. Of the 86 survey respondents, 67 responded to this
guestion for a response rate of 78%. Many people provided more than one response, with several
teachers mentioning as maas six student outcomes they expected to see. More than half of the
people who responded (34%)said that they expected students to become more interested in,

engaged in, and excited about | earninmng hilstbosry.
never been my favorite subject to | earn/teach,
makes it exciting for teachers to use and teacl
spark an interest in children abouthrstp, s o t hey realize Iitds not | u

memori ze. 0 Qui t e5%halsb said thdt thear stidents svill y(n@ebstand what it means
to do history and be a historian, and they will appreciate the importance of historgonoreOne
teacher said, Al think students wil/ l earn mor ¢
students would have fia deeper understanding f ot
hi story and ot her c adndrsementionadrthatastsdenis whlddmave new ort h e
improved knowledge and skills for learning after using the BHH curriculum. The skills and
knowledge they mentioned included (with frequencies in parentheses, if greater than one):

1 Timeline comprehension arsills (18)

Stop and source/question sources (8)

History content knowledge (Grade level specific) (7)

Critical thinking/higher level thinking skills (6)

Understanding of change over time (5)

New history vocabulary (4)

Literacy skills (reading, writing, s2arch) (4)

Improved discussion skills and articulate reasoned opinions (3)
Improvement in map skills (2)

Ability to synthesize (2)

=4 =4 =4 4 -5 4 5 9 2
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Improvement in math skills

Improvement in standardized test scores
More aware of details in reading

Better collaborators

Better internet users

= =4 4 -4

Four teachers said they thought that students would take more ownership for their own learning
and four said they thought their students would learn to love history, and one teacher thought that
| earning with BHLHlowoiludardingf ost er student 6

Ways in which the workshop helped norclassroom teachers (asked of Cohort 3 only)

Teachers were asked to respond to the following question ONLY if they were not regular
classroom teachers. Fourteen people responded to the iteonghltin the demographic section, only
eight teachers |isted themselves as Aot hero. I
they sounded like they were from classroom teachers. The other ten responses were coded into six
categories that emged from the data (with frequencies in parentheses after each response). [Some
respondents gave more than one response, so total is greater than ten.] Respondents felt like they
could support the regular classroom teachers in their buildings becaysathacreased their
knowledge of:

1 The BHH curriculum across the grades (7)

1 The BHH pedagogy for teaching history (3)

1 Ways to support the reading and writing in the BHH curriculum (3)
1 Ways to support students in learning to find quality websites (2)

1 Waysto successfully integrate history into other curricular areas (1)

One respondent said that the workshop helped them learn ways to use the BHH history curriculum for
home school enrichment.

Other comments

Cohort 2
Participants were also asked if theadrany other comments they would like to make regarding
the project, curriculum, evaluation, or anything else. Ftimtge of the 127 Cohort 2 respondents
supplied an answer to this item for a response rate of 34%. Three of the respondents made comments
on how things could be done differently with one saying they think that, considering the literacy
emphasis, there are too many video segments associated with the units. The same respondent added,
AHIi story is stild]l i N mywritng, oranatim, but if thee surricutom waret a nt ¢
full of rich |Iiterature | would value it more. (
workshop be held at the beginning of the school year instead of during the summer. Another person
said theyhought the Cedar Rapids report cards needed to be better aligned with the BHH curriculum.
The remainder of the responses were strong positive comments concerning the project, the
wor kshops and the project st af f ulousj8bKeepupMieer e qui
good work!o, GREAT JoB!!! 1 11g¢, Al't truly was gt
comments made in this section are listed below:

This program is wonderful and much needed in our core curriculum today. | am so glad my
own dildren will have the opportunity to learn history through BHH. The summer workshop

13¢
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was wonderful and | appreciate the time to work and prepare with my teammate and others at
my grade level. THANKS!

| appreciate how willing the teachers were to offeiirthaits by putting them on flash drives so
that we could use their work. I know how much time that takes and appreciate their willingness
to share.

It was really nice getting together after one year of implementation to review what the
expectations arand reflect on what went well and what we can do to improve our teaching.

At the beginning of this | didn't think kindergarten could do much with history, but | was
wrong! Thanks for these units. Looking forward to having more than just one histbtg uni
teach next year.

| am truly amazed by the way BHH keeps my students engaged in learning about history.

| appreciate the time it took for the presenters to prepare for the workshop and | appreciate the
time we had to work the second day of the wanish

Awesome units! Can't wait to teach it. Wish we had more time in the year to investigate
history!

| loved this workshop, and | feel BHH has provided the best social studies curriculum | have
taught in 25 years of teaching. The kids LOVED Slavegyégation last year and | am
positive they will feel the same way about Industrialization. | had never had a class so
interested in history, and many students were reading historical fiction antiation for their

own personal reading. My [friend] tehes in Des Moines and | have bragged this project up
to him and encouraged him to look into it. Also, my son goes to [another school] and | so wish
he was receiving the same instruction!

Cohort 3

Participants were also asked if they had any other aatsithey would like to make regarding
the project, curriculum, evaluation, or anything else. From the Cohort 3 participants, 24 respondents
provided an answer to this question for a response rate of 28%. Responses were first categorized as to
whether tiey were generally positive, negative or neutral. There were three negative responses with
two different concerns represented in their responses. Three people said that they felt that the
presenter was rude to them, saying that they were treated liercldln or fAbel i ttl edé
peppy or participating as much as she thought I
of the first day, dayiemgliyt andaud de d efammn en gbrsdirrma
samerespontet s al so said that Day 2 provided, fisome
seen. o

Five respondents gave suggestions for improvement without expressing strong negative or
positive reactions with three saying that Day 1 could have been condletzssede day, one saying
that they would have liked to have been allowed to do both units in one summer instead of one each
summer, and one person saying that they would have liked to have had mentors from their own district.

The remainder of the commis were positive in nature with eight people making a general
comment concerning the workshop such as, they i
people said that the workshop was meaningful, relevant, and exciting to them, and thresgi@ople

14C



U.l. Center for Evaluation and Assessment

that the mentors were great with one person sa\
their work is Avaluable and greatly appreciat ect
respondents made the following comments: collative work will be good for students, the

workshop caused them to look at history in a new way, they feel more confident in teaching history,

the curriculum was Aready to useo, the facilitdi
(Aamazedi gmedéaodul d have | istened to her all de
(Ano one was made to feel |l i ke they were not c:
curriculum has good ties t o etonddayrfedt mareuseful,butl On e
dondét think | would have felt that way without
background knowl edge. 0

Participant Demographics

Workshop surveys for both cohorts also included several items concerniicgppat
demographics. The first item asked participants the grade level taught they were planning to teach
during the 201412 school year. Table 9 shows the frequency of teachers who will teach each grade
level. Theothercategory includes special e@ion teachers, behavior development teachers,
instructional coaches, and administrators who are not assigned to a particular grade.

Table 9. Grade Level planning to teach during 201-2012, by cohort

Grade Level Frequency
Cohort 2 Cohort 3
K 20 17
1 14 17
2 22 10
3 17 12
4 15 10
4/5 5 1
5 19 11
Other 14 8

Among both cohorts there was large variation in the teaching experience of the participating
teachers with a second cohort mean of 15.03 years taught (SD=7.50), and a third cohortlih&4n o
(SD=9.23), medians of 13 and 8 years (respectively), and a rang@lofears of teaching experience
for Cohort 2 and €B9 years for Cohort 3. Table 10 reports the number of years taught by participating
teachers.

Table 10. Teaching Experiencef participating teachers

Teaching Frequency
experience
(yrs) | Cohort 2 Cohort 3
0-5 13 31
6-10 27 14
11-15 32 15
16-20 20 12
21-30 28 11
31+ 5 4
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Table 11 reports the areas in which third cohort participants who responded said they aretoertified
teach (second cohort results were reported last year).

Table 11. Certification and endorsements of Cohort 3 participating teachers
Certificate or Endorsement if Frequency
Elementary, K9, K-6 76
Reading 35
Early Childhood 18
Social Studies 12
Special Ed
Math
Eng/LA
LD
Mild and Moderate
Other: [including one or two each in Art, Bl
Coaching, ESL, Instructional Strategi
Music, Physical Educatior
Principal/Administrator, Science, US histol

H
mw-bm\lm

Cohort 3 teachers were askeddescribe their previous preparation to teach history (including
college courses or professional development). Most teachers listed very limited formal exposure to
history and 14 teachers said they had no preparation at all. Feightyrespondents shthe only
relevant course work they had completed were social studies methods classes during college, and 18
mentioned one or two college courses in social studies or history content, including world history,
western civilization, European history, andifical science. Some teachers (11) said they had been
exposed to History Alive materials, lowa unit, or other districtwide social studies professional
development courses. Nine teachers said they had social studies endorsements or concentration, one
had a history endorsement, and one said they had a social studies minor. One teacher said they
learned from reading about history on their own and two said they had worked on history with other
teachers in their schools.

Third cohort teachers were als&kes to describe their previous experiences in teaching
history. About onghird of the teachers (25) said their experience teaching history was limited to
teaching the Cedar Rapids curriculum and 18 said they had little or no experience teaching®istory.
those who had taught history, many said their experience was limited to lessons on either Cedar Rapids
or lowa history, traditional topics on holidays, and a few had taught personal histories. Six teachers
said they had taught thdistory Alive!curriculum.
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Results of Bringing History Home-Cedar Rapids Kindergarten Teacher Survey
History of Me Unit
Treatment and Comparison

Section I. For each of the first group of items below, thinking back to your teaching in the past year, please
indicate whether, and if so, how thoroughly you have covered the listed topics in your classroom this year. The
topics may or may not be things that you have taught or that you think are developmentally appropriate,
important,orinterest i ng f or kindergarteners to | earn ab oshoud
be doing; we are only gathering descriptive information. Please just answer as accurately as you can how
thoroughly you have taught the following.

Only Moderately Very No
Not at all slightly well Thoroughly  thoroughly response
0 1 2 3 4 nr
1. Activity 1: What the w/ O 1 2 3 4 nr
how people have their own individual histories
Treatment 0 6 20 16 24
MEAN =2.88 SD=1.02
Comparison 6 17 3 1 0
MEAN =0.96 SD=0.70
2. Activity 2: How children grow and change in size 0 1 2 3 4 nr
over time
Treatment 0 0 8 19 39
MEAN =3.47 SD=0.71
Comparison 3 1 11 8 4
MEAN =2.33 SD=1.14
3. Activity 3: How to use a photograph to tell a story 0 1 2 3 4 nr
Treatment 1 13 18 19 15
MEAN =2.52 SD=1.10
Comparison 3 6 11 6 1
MEAN = 1.85 SD=1.03
4, Activity 4: How to use documents to learn about 0 1 2 3 4 nr
history (e.g. letters or birth certificates)
Treatment 3 25 17 14 7
MEAN =1.95 SD=1.10
Comparison | 21 5 1 0 0
MEAN = 0.26 SD=0.53
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5. Activity 5: How to use artifacts (e.g. childhood 0 1 2 3 4 nr
toys, clothes) to tell a personal history
Treatment 0 2 10 29 25
MEAN =3.17 SD=0.80
Comparison | 11 12 3 1 0
MEAN =0.78 SD=0.80
6. Activity 6: How different families sometimes eat 0 1 2 3 4 nr
certain foods for special occasions
Treatment 0 17 16 22 11
MEAN =2.41 SD=1.05
Comparison 1 6 13 4 3
MEAN = 2.07 SD=1.00
7. Activity 7: How young children sleep in different 0 1 2 3 4 nr
kinds of beds and use different means of
transportation than they will when they are older
Treatment 0 11 22 19 14
MEAN =2.55 SD=1.01
Comparison 8 7 9 1 2
MEAN = 2.17 SD=1.17
8. Activity 8: How tastes change over time, e.g., 0 1 2 3 4 nr
how the music children enjoy is sometimes
different than music that teenagers or their
parents enjoy
Treatment 1 16 19 24 5
MEAN =2.25 SD=0.97
Comparison | 11 10 5 1 0
MEAN = 0.85 SD=0.86
9. Activity 9: How maps represent the physical world 0 1 2 3 4 nr
Treatment 1 18 18 23 6
MEAN =2.23 SD=1.00
Comparison 2 12 10 3 0
MEAN =1.52 SD=0.80
10. Activity 10: How a timeline represents 0 1 2 3 4 nr
chronological time changes
Treatment | 0O 4 15 24 23
MEAN =3.00 SD=0.91
Comparison | 18 8 1 0 0
MEAN = 0.37 SD=0.56

Section Il. For each of the next group of items, please indicate how competent you believe your class was at
the conclusion of the BHH History of Me curriculum unit at performing the BHH content or process goals listed

below.
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None are able | Only afew are | At least 1/3 are | At least 2/3 are All or nearly No
to do this able to do this | able to do this | ableto do this | all can do this response
competently competently competently competently competently
1 2 3 4 5 nr
11. Describe the meaning of 0 1 2 3 4 nr
Treatment 1 3 15 22 25
MEAN =3.05 SD=0.97
Comparison 6 17 2 1 0
MEAN =0.92 SD=0.69
12. Understand historical methodology terms such as, 0 1 2 3 4 nr
Afexamined, fAartifactod,
Treatment 3 11 19 27 6
MEAN =2.33 SD=0.70
Comparison | 18 9 0 0 0
MEAN = 0.33 SD=0.48
13. Tell something about their own histories using 0 1 2 3 4 nr
pictures or artifacts
Treatment 0 1 1 9 55
MEAN =3.79 SD=1.01
Comparison 1 16 5 4 1
MEAN =1.55 SD=0.93
14. Describe how human bodies change over time 0 1 2 3 4 nr
(growth)
Treatment 0 0 2 15 49
MEAN =3.71 SD=0.52
Comparison 3 5 7 9 3
MEAN =2.15 SD=1.20
15. Tell where they were born 0 1 2 3 4 nr
Treatment 0 3 8 31 24
MEAN =3.15 SD=0.81
Comparison 2 12 6 5 2
MEAN =1.74 SD=1.10




16. Show where they were born on a map or 0 1 2 3 4 nr
recognize the state of lowa or the US by its shape
on a map
Treatment 2 11 25 17 10
MEAN = 2.34 SD=1.06
Comparison 6 12 6 3 0
MEAN = 1.22 SD=0.93
17. Identify things in a photo that tell something about 0 1 2 3 4 nr
the place, time, and history of the photo
Treatment 2 7 18 22 16
MEAN =2.66 SD=1.06
Comparison 7 11 5 3 1
MEAN =1.26 SD=1.10
18. Tell one or more reasons why someone might 0 1 2 3 4 nr
write a letter
Treatment 1 7 12 31 15
MEAN =2.79 SD=0.97
Comparison 0 9 10 6 2
MEAN = 2.04 SD=0.94
19. Describe what we might know about people if we 0 1 2 3 4 nr
could examine a toy that they played with
Treatment 1 9 22 27 7
MEAN =2.45 SD=0.91
Comparison | 15 9 2 1 0
MEAN =0.59 SD=0.80
20. Describe how the toys that people play with 0 1 2 3 4 nr
change as people grow older
Treatment 1 2 9 19 35
MEAN =3.29 SD=0.92
Comparison 7 9 4 7 0
MEAN =1.41 SD=1.15
21. Describe what we might know about people if we 0 1 2 3 4 nr
knew what their favorite foods were.
Treatment 5 10 16 26 8 1
MEAN =2.34 SD=1.12
Comparison | 12 13 2 0 0 0

MEAN = 0.63 SD=0.63




22. After looking at specific kinds of furniture from 0 1 2 3 4 nr
different historical periods, for example, a crib, a
cradle, a bed, describe differences in who might
use it.
Treatment 2 7 10 26 21
MEAN =2.86 SD=1.08
Comparison | 10 9 4 4 0
MEAN = 1.07 SD=1.07
23. Describe different kinds of transportation that 0 1 2 3 4 nr
children and adults use
Treatment 0 0 6 21 39
MEAN =3.50 SD=0.66
Comparison 0 8 3 12 4
MEAN =2.44 SD=1.09
24. Describe how music that young children like might 0 1 2 3 4 nr
be different from music that adults like
Treatment 0 6 13 27 18 1
MEAN =2.89 SD=0.93
Comparison 7 11 6 2 0 0
MEAN =1.12 SD=0.91
25. Indicate whether or not a picture was taken from a 0 1 2 3 4 nr
birds-eye view
Treatment 7 20 14 17 7 1
MEAN =1.96 SD=1.20
Comparison | 13 8 4 0 0 1
MEAN = 0.64 SD=0.76
26. Identify a map as being a map of their room, 0 1 2 3 4 nr
classroom, school or their home
Treatment 1 6 13 4 4
MEAN =2.82 SD=0.93
Comparison 0 6 13 4 4
MEAN =2.22 SD=0.97
27. Put pictures of themselves and other artifacts that 0 1 2 3 4 nr
they had when they were babies, toddlers, and
kindergartners in sequence
Treatment 0 0 4 11 51
MEAN =3.71 SD=0.58
Comparison 1 9 7 6 4
MEAN =2.11 SD=1.15
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28. Indicate which comes first, second, and last for 0 1 2 3 4 nr
their sequence of pictures and artifacts
Treatment 0 0 4 19 43
MEAN =3.59 SD=0.61
Comparison 0 8 9 5 5
MEAN =2.26 SD=1.10
29. Indicate which comes before and after for the 0 1 2 3 4 nr
sequence of pictures and artifacts
Treatment 0 0 9 23 34
MEAN =3.38 SD=0.72
Comparison 1 10 8 3 4

MEAN =1.96 SD=1.15

Section lll. For each of the next group of items, please indicate on a scale of 1 to 5 how beneficial you believe

each of the following BHH units was for your students.

Not at all Very No
beneficial Beneficial response
1 2 3 4 5 nr
30. Activity 1: What the w| 1 2 3 4 5 nr
how individual people have their own individual
histories
Treatment only 0 2 6 12 44 1
MEAN =4.53 SD=0.80
31. Activity 2: How children grow and change in size 1 2 3 4 5 nr
over time
Treatment only 0 0 4 14 48
MEAN =4.67 SD=0.59
32. Activity 3: How to use a photograph to tell a story 1 2 3 4 5 nr
Treatment only 0 4 6 27 28
MEAN =4.22 SD=0.86
33. Activity 4: How to use documents to learn about 1 2 3 4 5 nr
history (e.g. letters or birth certificates)
Treatment 0 6 17 25 18
MEAN =3.83 SD=0.94
34. Activity 5: How to use artifacts (e.g. childhood 1 2 3 4 5 nr
toys, clothes) to tell a personal history
Treatment only 0 0 4 19 43
MEAN =4.60 SD=0.61
35. Activity 6: How different families sometimes eat 1 2 3 4 5 nr

certain foods for special occasions
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Treatment only 0 4 19 18 24 1

MEAN =3.95 SD=0.96

36. Activity 7: How young children sleep in different 1 2 3 4 5 nr
kinds of beds and use different means of
transportation than they will when they are older

Treatment only 0 5 15 25 21 0

MEAN =3.94 SD=0.93

37. Activity 8: How tastes change over time, e.g., 1 2 3 4 5 nr
how the music children enjoy is sometimes
different than music that teenagers or their
parents enjoy

Treatment only 0 2 16 22 24 2

MEAN =4.06 SD=0.87

38. Activity 9: How maps represent the physical world 1 2 3 4 5 nr

Treatment only 0 0 4 28 34

MEAN =4.45 SD=0.61

39. Activity 10: How a timeline represents 1 2 3 4 5 nr
chronological time changes

Treatment only 0 0 4 14 47

MEAN =4.66 SD=0.59

Section IV: Please indicate how much you rely on the following techniques as part of your pedagogical and
instructional activities when teaching the Bringing History Home curriculum:

Only
Not at all slightly Moderately Very No
useful useful useful Useful useful Response
0 1 2 3 4 nr
40. Constructing timelines to show important events 0 1 2 3 4 nr

and how they relate to each other

Treatment 0 2 9 24 31

MEAN = 3.27 SD=0.81

Comparison 7 9 6 1 2 2

MEAN =1.28 SD=1.17

41, Using maps to illustrate an important concept 0 1 2 3 4 nr
Treatment 0 3 14 33 16
MEAN =2.94 SD=0.80
Comparison 1 5 9 4 5 3
MEAN =2.29 SD=1.16
42. Interpreting primary source documents to add to 0 1 2 3 4 nr
your understanding of history
Treatment 2 11 20 22 9 2
MEAN =2.93 SD=1.03
Comparison 5 9 6 2 1 4

MEAN =1.35 SD=1.07
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43. Reading for background knowledge to provide a 0 1 2 3 4 nr
context for new learning

Treatment 0 1 10 32 21 2

MEAN =3.14 SD=0.73
Comparison 1 1 6 6 13 1

MEAN =3.07 SD=1.13
44, Synthesizing various sources to create a narrative 0 1 2 3 4 nr
Treatment 2 9 22 24 3 5

MEAN =2.28 SD=0.90
Comparison 4 7 4 1 2 8

MEAN =1.44 SD=1.25
45, Using the "Stop and Source" process 0 1 2 3 4 nr
Treatment 5 17 21 12 1 10

MEAN =1.76 SD=0.95
Comparison 8 7 3 1 0 8

MEAN= 0.84 SD=0.90

Section V. Please think about the following six skills and about your students' abilities to use the skills for

learning history. For each skill, please rate the level of independence at which you think most of your students
are able to perform that skill.

Most children in my classroom are able to perform the following skills:

Only with
With a partner As part of a direct Are not able to
or in asmall whole class assistance perform this
Independently group discussion from teacher skill No Response
4 3 2 1 0 nr
46. Construct timelines to show important events and 4 3 2 1 0 nr
how they relate to each other
Treatment | 10 16 26 6 7 0
MEAN =2.25 SD=1.16
Comparison 2 1 3 7 12 2
MEAN=0.96 SD=1.24
47. Use maps to illustrate an important concept 4 3 2 1 0 nr
Treatment 4 13 31 13 3
MEAN =2.03 SD=0.93
Comparison 0 2 6 13 6
MEAN=1.15 SD=0.86
48. Interpret primary source documents to add to your 4 3 2 1 0 nr
understanding of history
Treatment 5 11 32 12 4 1

MEAN =2.02 SD=0.96
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Comparison 0 0 3 8 12 3
MEAN=0.61 SD=0.72
49, Read for background knowledge to provide a 4 3 2 1 0 nr
context for new learning
Treatment 6 10 25 16 6 2
MEAN =1.90 SD=1.09
Comparison 0 1 11 10 7 1
MEAN=1.35 SD=0.80
50. Synthesize various sources to create a narrative 4 3 2 1 0 nr
Treatment 9 8 21 13 10 3
MEAN =1.89 SD=1.27
Comparison 0 0 3 7 10 7
MEAN=0.65 SD=0.75
51. Use the "Stop and Source" process 4 3 2 1 0 nr
Treatment 9 8 18 11 16 2
MEAN =1.73 SD=1.37
Comparison 0 0 0 4 14 9
MEAN=0.22 SD=0.43

Looking ahead to next year after the BHH project is finished, how likely is it that you will use the following as part
of your history curriculum and instruction:

Somewhat Somewhat
Very Unlikely Unlikely Unlikely Likely Likely Very Likely
1 2 3 4 5 6

52. The BHH Kindergarten History of Me unit 1 2 3 4 5 6
Treatment final year only 1 0 0 1 9 18

MEAN =5.45 SD=1.02
53. The BHH Kindergarten Children Long Ago Unit 1 2 3 4 5 6
Treatment final year only 1 1 0 1 9 17

MEAN =5.31 SD=1.20
54. Timelines 1 2 3 4 5 6
Treatment only 1 0 0 1 10 16

MEAN =5.39 SD=1.03
55. Maps 1 2 3 4 5 6
Treatment final year only 1 0 0 2 14 12

MEAN =5.21 SD=1.01
56. Primary source documents 1 2 3 4 5 6
Treatment final year only 1 5 4 11 7 1

MEAN =3.72 SD=1.22
57. | Reading for background knowledge 1 | 2 3 ] 4] 5 6
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Treatment final year only 2 11 7 7

MEAN =4.45 SD=1.30
58. Creating narratives 2 4 5 6
Treatment final year only 5 11 3 3

MEAN =3.66 SD=1.29
59. The AStop amdessSourceo P 2 4 5 6
Treatment final year only 8 9 4 1

MEAN =3.34 SD=1.23
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Results of Bringing History Home i Cedar Rapids First Grade Teacher Survey
My First Grade History
Treatment and Comparison

Section |. For each of the first group of items below, thinking back to your teaching in the past year, please

indicate whether, and if so, how thoroughly you have covered the listed topics in your classroom this year. The

topics may or may not be things that you have taught or that you think are developmentally appropriate,

i mportant, or interesting for first graders tstwmudbearn abo
doing; we are only gathering descriptive information. Please just answer as accurately as you can how

thoroughly you have taught the following.

Only Moderately Very No
Not at all slightly well Thoroughly  thoroughly response
0 1 2 3 4 nr
1. Activity 1: What the word fAhi 0 1 2 3 4 | nr
Treatment | O 3 11 | 18 | 25
MEAN =3.14 SD=3.27
Comparison | 5 14 7 1 1
MEAN =1.25 SD=0.93
2. Activity 2: How a timeline can be used to show the activities in a 0 1 2 3 4 | nr
school day or week
Treatment | O 2 9 17 | 28
MEAN =3.27 SD=0.86
Comparison | 2 9 11 | 5 1
MEAN =1.79 SD=0.96
3. Activity 3: How common documents can help tell a story (e.g., 0 1 2 3 4 | nr
report cards, school lunch menus)
Treatment | O 6 19 | 18 | 14
MEAN =2.70 SD=0.96
Comparison | 6 10 7 2 3
MEAN =1.50 SD=1.23
4. Activity 4: How to use photogl O 1 2 3 | 4 |nr
history
Treatment | O 5 13 | 20 | 19
MEAN =2.93 SD=0.96
Comparison | 7 9 5 4 2
MEAN =1.44 SD=1.25
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5. Activity 5: How other artifacts can be used to tell about history 0 1 2 3 4 | nr
(e.g. clothes, toys, games)
Treatment | O 6 16 | 22 | 12
MEAN =2.71 SD=0.93
Comparison | 5 13 5 5 0
MEAN = 1.36 SD=0.99
6. Activity 6: How maps are used to represent the physical world 0 1 2 3 4 | nr
Treatment | 1 3 12 | 20 | 21
MEAN =3.00 SD=0.98
Comparison | 0 4 16 4 4
MEAN =2.29 SD=0.90
7. Activity 7: How to create and use a mind map to synthesize 0 1 2 3 4 | nr
different things students have learned about history
Treatment | 6 17 | 16 | 13 4 1
MEAN =1.85 SD=1.12
Comparison | 15 6 5 2 0 0

MEAN =0.79 SD=0.99

Section Il. For each of the next group of items, please indicate how competent you believe your class was at
the conclusion of the BHH My History at School curriculum unit at performing the BHH content or process goals

listed below
At least 1/3 At least 2/3
None are able Only afew are areabletodo areabletodo All or nearly No
to do this able to do this this this all can do this response
competently competently competently competently competently
1 2 3 nr
8. Describe the meaning of the V O 1 2 3 4 nr
Treatment 0 0 8 27 22
MEAN =3.25 SD=0.69
Comparison 6 15 5 2 0
MEAN 1=07. SD=0.83
9. Understand historical met hodgq O 1 2 3 4 nr
fartifacto or fisourceo.
Treatment 1 12 21 20 3
MEAN =2.21 SD=0.90
Comparison | 12 12 4 0 0
MEAN =0.71 SD=0.71
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